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CHAPTER 


I 


INTRODUCTION : 

Philosophy Alms and Objectives of Teacher Education :- 

No one will deny that "Elaborated blue print, modern 
school'palaces, the best of equipment, the newest of the 'new media* 
or the most progressive methods, will remain dead fossils, unless 
the right type of teachers breathe life and spirit into them giving 
bones and flesh and blood^",' Thus place of teacher education in any 
system of education is based on the aims and goals of education of 
the tiraej These aims and objectives are translated into action by 
training institutions through the techniques, methods, resources, 
programmes and the practices. 

The bases of the Philosophy of teacher education in our 
country may be discussed as below 

1, ' \ India has adopted democracy,ndt only as a form of govern- 

\ ment, but also as a way of life, 

2, \Modem Indian Society places heavy demands upon its in¬ 

dividuals not only for its progress and development but 
also for its survival. 


1, D'souz'a and Chaterji, "Training of Teachers in India and England", 
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India has a multi—religious and multi—lingual social order but 
based on the equality and fraternity, 

4, Many evils mar our national life, and education should create 
new social order meeting this challenge boldly,' 

Inspite of the above discussed fundemental characteristics 
of the country, the following factors can not be put off sight to lay 
a sound philosophical foundation of teacher education. 

1. There is explosion of knowledge which made essential for 
a teacher to select hdr?- and what to do Inside the class-room 
as well as outside of the class room,' 

2. . There is also an explosion in the population as general 

as well as in the population of the students, 

3, Our needs have been fragmented,on one side there is a 
demand of literacy and on another side we want to provide 
training in discipline and leadership, 

4, Examinations dominate both the curriculum and the methods 
of teaching. The teacher's ability and effectiveness of his 
teaching is judged through the percentage of successful candida¬ 
tes in the public examinations#! The certificate of these 
examinations is deemed as the pass port when the candidate seeks 
a productive career. 

Thus, the role of the teacher in a society is circumscribed 
It changesaccording to the social and economic needs of our society 
at a particular time. The same type of training and the same mode of 
behaivour, vihich were considered most essential in ancient Indian 

Society, are out of date in modern India, So, the teacher training 

■\ 

Colleges of to-day would have to limit their philosophical horizons 
in preparing the teachers. 
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In this way, the training institutions should redefine 
their objectives and philosophy in the context of the new social, 
economic and political changes• The teachers prepared by them 
should meet the demands of the day. The society is changing at 
a faster rate, A number of responsibilities are coming on the 
shoulders of the teacher. They have to transmit as well as to cre¬ 
ate desired type of culture through their day to day educational 
activities and practices in the School situations,* Particularly 
the aim should be calculated “to develope teachers who would under¬ 
stand the society they live in the ways in which the education is 

related to it and who might therefore take a hand in changing 
2 

society”. 

Thus, in the present context, the philosophy of teacher 
education as discussed above, lays the following directions and 
definite trends 

1# The semi-skilled teaching craft should move to learning 

teaching profession, 

2, The narrowly conceived teacher training should be made 
a comprehensive one,' 

3, ' The isolated and part time practice teaching of pupil 

teachers should be replaced by integrated and full 
time internship experience of student teachers,’ 

4, The cooperative supervision by the college and school 
staff should be done in place of individual supervision 
by the college staff only, 

5, There should be a ccsnprehensive and continuous supervi¬ 
sion of student teachers.' 

6, * The scientific and theory based knowledge of education 

as a social discipline should replace the limited empirical 

2,' Or.S.Shukla : Philosophy of Teacher Education in India P^’44 an 
“Symposium of Teacher Education in India", Ambala Cantt;'l964? 
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knowledge teaching learning process*! 

Origin and History of Internship in Teaching :" 

Practice teaching has a very important place in the 
teacher preparation programme of training colleges. As we go in 
the history of teacher education we find that 'Practice teaching* 
came into practical existence in 1886, and that time, the time 
devoted to it was only a few periods or hours. But gradually, 
it took a major role in the teacher training programme. 

Now,'practice teaching'me call by another name, 
'internship in teaching'. The concept of internship is not new to 
India, It was already practised in field of medical sciences and 
law etc,, from where it has been borrowed to the field of education 
with inception of four Regional Colleges in 1963-64, 

In Sept^^ber 1961 Union Ministry of Education ushered 
a new era in the field of teacher education with the establishment 
of National council of Educational Research and Training, This 
Council gave a top priority to teacher education, and launched an 
important project of Regional Colleges of Education, Thus, three 
Regional Colleges : Ajmer, Bhubneshwar and Mysore began to work 
in August 1963, The fourth College was started in July 1964 at 
Bhopal* In this way, for the first time in the long history of 
teacher education in India adequate resources of man and i.: ' 
material were provided for these colleges, which was a great endeav¬ 
our in the field of teacher education,' 

The purpose of these Regional Colleges was to prepare,, 
the secondary school teachers for the multipurpose schools,,' These 
schools were started in our country on the recommendation of Secon¬ 
dary Education Commission (1952-53) on the basis of diversification 
of courses*! 
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So, the Regional College of Education, Bhopal stanted 
to prepare teachers in July 1964 through four year integrated 
courses and one year B.Ed courses in various subjects like science, 
language, Commerce, Agriculture and Technology, The student 
teachers were sent first time for Internship in teaching. 

Thus, a brief history of Regional Colleges of Education 
and internship in teaching goes on. But now, the question arises 
itfhy' practice teaching being a compulsory part of teacher training 
course ' ■ * lagged behind so far, and there has been no change in 
the pattern though the long time had passed. The answer goes to 
following reasons 

(a) Teacher - Preparation was deemed as a formality only, and 
hence the teacher trainers as well as the trainees were 
indifferent to take over the new trends* 

(b) Generally, the literature pertaining to teacher education 
has been more theoretical having foreign basis, which could 
not be brought into practice in prevailing Indian conditions, 

(c) Education Departments and the Universities did not think to 
bring improvements. They also spent minimum on teaching 
profession,' 

(d) Government also did not give much importance to teacher 
education and the resources to be pooled , in this area 
have been meagre. Government fundshave not been sufficient 
to bring any innovation,’' 

This has been the historical development of the concept 
of student teaching,' Today, teacher is not supposed to teach the 
content only. He has to guide the student teacher in choosing the 
Career and to use the reference material.- Internship in teaching is 
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becoming comprehensive and as ther 
intern has to be acquainted with d 
how to justify the courses, how to 
how to organise the whole educatioi 

I nternship - Concept 

" the current teacher ■! 
ly cOTicerned with the instructiona] 
rather than results of instruction** 
preparation programme is instructic 
attention that to what extent this 
This is quite true in our country t 
programme and not its results# The 
generally, are not found up to the 
life. Herewith, the programmes are 
time and the change coming up in th 
of the society touch all the aspect 
teacher and type of institution etc 
In the magnitude of man; 
problem of teacher education stands 
teacher who can respond to the demai 
to implement these changes# This net 
gramme of teacher preparation in wh; 
be given worthwhile experiences, Bi 
colleges seems to be very dim and g. 
and encourageous and needs a critic, 
thinking for rejuvenating practice ■ 
important phase of the teacher educ, 

3,' Stones, E 8. S,' Morris ; Teachim 
perspectlne, Methuen 8. Co, ttd,' 
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The term ' Practice Ti;aching ' has, now, been rechrioten- 
ed as ' internship in teaching ', It is also another name for stuJent 
teaching. In our country, both these terms are in use. The term 
internship has come lately into much use. In internship, the 
teachex* works in the school for a period of time fixed by the 
coll egt; as full tin.'e aivarentice. 

^uxing internship in teaching the (Pupil teacher or 
interne or internee) moves from student ioachor to tc-acher 
( Rivlin 1960). This term is also used to mean an advanced level 
oi; .ouudeiit Leaching, which Laps new resources for tweehers, Tli. e 
interns is given manilold. field c::pcriencec under the galdanco of 
an competent supervisor. The internship being in the process of 
evolution some efforts have been done to define it to facilitate 
the understanding of its concept. 

h.VaidTgra and J.S.Rajput attempted to define it as 
“it is a self improving continuing ferment mostly characterized by 
self experiences which are significant, worthv/hile, fruitful and 

4 

educative, and are planned and selected intelliyeutly". Encyclo¬ 
pedia of Educational Research defines 'Internsliip' as " an advanced 
level of student teaching in V7hich the intern teacher a major 

portion for all the day and__ is supervised by the college 

personnel". Some people say it as e unique eicperience totality of 
ejcperience or a distinctive practice in tVie fie3.d of four Regional 
Colleges'. It Is also deemed as a clinical approach to student 
teaching. Stones and ^.Morris maintain that it is viewed as provid¬ 
ing the opportunity to display, recognize and refine the abilities 
that are latent in the student teacher'. 

Rajput. J,S,££ N.Vaidya: The Individually'Accelerated Science 
Teacher Education Project , P-24, P.eglonal College of Education, 
Bhopal (NG.ERT) 
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is a clinical approach in "the sense, that intern 
himself plans the lesson, then teaches it under the controlled 
conditions and guidance of the supervisor. At another place Stones 
end Morris add, that "The'master the teaching model' a approach 
to practical experience makes possible and necessary, the inte¬ 
gration of theory and practice. Tutors and students 

together develop models out of their discussions of theories 
of teaching and learning; the models are tested in teaching and 
learning situations and the results are evaluated". Thus, it 
tries to fill the gap between theory and practice,’ The princip¬ 
les of pedagogy which are learnt in the class are translated 
into practice in the best provided school situations. The 
lesson units are developed by the internee in the guidance and 
with coordination of the cooperating teacher or the supervisor. 

r 

It is also treated as a'self treatment process’ which 
connotes that'teaching is caught not taught'. The teaching 
ability is largely innate and hence, born teacher owes little 
to training and ’ ; teaching is described in intuitive terms. So, 
in other words, this may be called as a self clinical approach 
of teacher preparation. The student teacher himself is to seek 
his weaknesses and to remove them. 

Internship consists of full time work in a school and 
is characterized by intensive experience in planning, in handl¬ 
ing curricular activities in preparing materials and in other 
activities of the school. Internship involves the whole educatio¬ 
nal process of the school in which an intern takes the experiences 
regarding curriculum construction and its development, classrocm 
management, guidance counselling, teaching learning experiences 
as well as the co-curricular activities. He tests his theoretical 
understanding acauired in the pedagogy classes. He gets an 





opportunity of accpjirlng all the necessary skills to become 
a competent teacher. He prepares the lesson plans, seeks and 
develops the teaching aids and implements in the classroom 
situations keeping in view the theoretical principles, ^ 

The 30b of an intern has many more things besides 
classroom teaching viz,, an effective library service, organisa¬ 
tion of physical training, games and sports, reporting student*s 
progress, maintenance of records and registers, planning for 
purchasing equipment and apparatus for games and for laboratory.' 

It has been believed that the training of teachers 
has exclusively been the job of the College of Education, The 
Schools where the teacher has to work later on, are not required 
to share much in the training. They think that their job is only 
to give the employment to the teachers and nothing else; it does 
not matter whether they fulfil their needs or not. Internship in 
teaching offers an opportunity for the Schools to cooperate in 
the preparation better teachers to perform the better jobs later 
on in the practical field. So, the concept of a close relation¬ 
ship between the college and the cooperating school that is im¬ 
plicit in the programme, results in many benefits to both insti¬ 
tutions. The lessons which are learnt from the experiences of 
student teachers in the Schools are fed back to the College for 
modification and enrichment of the programme. In the same way, 
the staff of the cooperating school is also benefited from the 
professional partenership with the college personnel. 

The characteristic features of the internship progra¬ 
mme may be enunciated as below :- 

1 . The intern gets the opportunity to practice what he learns 
in the theory classes. 
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2, He also gets the chance to adopt and to experiment with new 
ideas and techniques, 

3, Insight in the intern is developed, 

4, Confidence and Scientific outlook is also developed in the 
internee, 

5, It gives a full time experience. 

6 , It is a comprehensive programme giving a total grasp of 
School life to the intern, 

7, The intern is led to understand basically what teaching 
career involves. 

a. The internship is a good oriented and purposeful activity, 

9,- The opportunities of self expression, self direction, and 
self criticism are provided to be self dependent in work 
rather than to depend upon supervisor's and other's direction 
and dictation.' 

Objectives of Internship in Teaching 

To make the internship a successful programme cooperat¬ 
ion of the College faculty and the personnels of cooperating 
school is inevitably needed. Therefore, to make it more effective 
and fruitful, the specific outcomes to be achieved should be clearly 
defined. These outcomes are expected in terras of specific objective 
which are to be realized. They may be summerized as below 

1. To provide opportunities for the student teacher to acquire 
and improve acting skills, 

2, To enable the intern to select and define the objectives 
clearly to be achieved through the lesson to be taught. 
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3, To enable the internee to plan effectively and to prepare 
lessons in accordance with these objectives. 

4, To make him capable to select and organise the instructional 
material.’ 

5, To make the intern profficient in obtaining and utilizing 
full participation of the pupils. 

6, To develop-' positive attitude for continuous learning and 
keeping well versed with the latest in the content and 
methods. 

7, To enable the Intern to acquire the characteristics of a 
successful teacher and to display appropriate behaviour, 

8, To develop*, interest and desire of the intern to teach 
and to learn simultaneously, 

9, To make understand professional sincerity and professional 
ethics. 

10, To enable the student teachers to understand and to complete 
the field assignments given during internship. 

11, To make them capabfc of conveying the ideas and concepts in 
a clear, concise and logical manner. 

12, To provide the trainees ample opportunities to acquaint 
themselves with the school and community, and the usual 
functions of a school. 

13, To enable intern to select and to utilize various teaching 
methods and techniques in the context of group needs and the 
needs of the individual pupil, 

14, To develope constructive and cooperative attitude towards 

pupil's school personnels and other community, i 
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15, To make "them understand and solve the different problems In 
the school. 

16, To develop r in intern the capacity of organising and plann¬ 
ing the co~curricular activities. 

17, To develop-' self confidence and various teaching skills in 
the intern to teach effectivelly* 

18, To make the Intern profficient in classroom management and 
laboratory management, 

19, To make the intern abreast with the student disciplinary 
problems and their solutions, 

20, To make them a-breast also with the systematic keeping of 
all the School records. 

Orga nisationa l Pattern r- 

The practice teaching, in our country occupies a 
position of varying importance at different places. Different 
weightage is given in the various training colleges of various 
Universities in the different states. Sometimes difference is 
found in the same University from College to College. 

In India, generally, there are two methods of organi¬ 
sing teaching practice programme :- 

1, Traditional Practice Teaching 

This is based on the actual classroom teaching by the 
trainee on a pre-planned line of action, set in a lesson plan 
book under the supervision of a College supervisor. These super¬ 
visors are, very often, the method masters. The number of 
lessons to be delivered is prescribed bv the University. 


The 





1, Demonstration 
lessons are given. 

2, Internees teaches a 
few lessons. 

3, Supervisor guides 
the internee, 

4, Internees observe 
the classes. 

5, Orientation 
conference is held. 

6 , Distribution of 
field assignments 
is done, 

7, Allotment of 
internees to 
cooperating schools 
is done. 


1, Internees stay in 
Cooperating Schools 
and teach lessons. 

2, Supervisors supervise 
the lessons and help 
the interns in their 
problems, 

3, Cooperating teachers 
cooperate the interns. 

4, rinal lessons or 
criticism lessons 
are observed, 

5, Evaluation of 
Internees is done. 



Post - Internship^ 
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student teacher uses to teach 1 to 3 lessons for about a period 
of 1 to 2 weeks. After delivering his lesson in the class, he 
comes back to the college to attend the theory classes. The 
local schools are selected for practice teaching. 

There has been strong criticism of this vague practi¬ 
ce teaching, being organised in our most of the colleges. A 
forceful demand has been made to do some thing in this direction. 

2. Internship in Teaching - A dynamic Approach 

The above said criticism gave rise a big task in the 
form of four Regional Colleges of Education, Internship in teach¬ 
ing in these colleges turned a new leaf. The professional com¬ 
petencies of the teacher have been specified which come from 
values and objectives of internship already mentioned above. The 
programme is organised in such a way that the prospective teacher 
acquires the competencies and developes the desired skills. The 
organisation pattern of internship has its 3 phases 

(1) Pre-internship 

(2) Internship 

(3) Post internship 

(l) Pre-internship :- 

During this period the student teacher is provided 
with the latest methods o^ teaching through a series of lectures, 
and the demonstration lessons. Generally, this work is done 
by method masters. In this way, the student teacher develops 
confidence and initiative under—stands the new task. Here, the 
student teacher gets guidance from the supervis6r on the spot. 
Sometimes, a clinical approach is also used. The series of 
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teachers delivered by the college staff may be devided into 
4 Categories namely 

i) lectures related to behavioural sciences, 

ii) lectures related to classroom management, 

iii) lectures related to preparation for teaching, 

iv) lectures related to practical aspedts. 


The details of these may be shown in table given 


belav 


T A B L E - I 


Related to 

Behavioural 

Sciences 


1, How students 
learn? 


2, Individualized 
instruction & 
the teacher, 

3. Motivation 8. 
Classroom 
teaching. 


4, Role of dygnos- 
tic methods in 
teaching. 


r \ 

/Classroom (Preparation for 

^Management (teaching 

^ ^- 


(l,The effective 
( competenci'es 
( and qualities 

(2. Classroom 
( Management, 


(3.Effective uses 
) of Blackboard. 

( 

i 

(4.Art of 
( questioning. 

Is,Effective use 
) of Audio visual 
I aids. 


>1.Planning of 
( lessons and 
^ units, 

^,How to observe 
lessons 

( 

( 

3,Supervision How 
and Vilhat? 


/4.Assignments How 
^ and What? 

( 


T 


Related to Pra¬ 
ctical aspect 


1.Preparing lesson 
and units. 


2, Arrangement of 
demonstration 
lessons. 

3, Development of 
subject matter 
in the light 
of objectives. 

4, Tools of 
Evaluation,-' 


The purpose of these lectures is to prepare the 
theoretical background of the student teachers. During pre¬ 
internship, some demonstration lessons are organised so that 
the intern may get an idea of how to teach in the class. 
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Besldes this, a conference of the cooperative 
teachers, headmasters of the cooperating schools is organised 
to facilitate the supervision work. They also share the 
vie^vs with college® supervisors in regard to professional train¬ 
ing of intern. Role of cooperating teachers and principals 
is also discussed. 

The School syllabi and co-curricular activities etc. 
are also discussed among interns and the cooperating schools 
personnels. 

In the classes too given a rationale for planning 
units and lessons. These lessons are checked by method masters 
and content people. Sometimes, method masters provide opportu¬ 
nity to give these lessons to peer group; but it is very rare. 
The demonstration lessons are open for criticism and the student 
teachers discuss the different aspects of demonstration lessons. 
During conference such demonstration lessons are also organised 
before cooperating teachers/principals so that they may get some 
id^a about the philosophy and logic of practice teaching in 
general. 


In the conference, the evaluation procedures and the 
role to be played by the cooperating schools personnel is also 
inevitably discussed, 

(2) Internship 

This is the most vital phase of the programme. 

During internship the intern joins his cooperating school for a 
month or so, where he functiins as a full time teacher and 
tries to acquire all the field experiences - academic as well as 
administrative which meet up his professional requirement. The 




College supervxsoi' j oins the school and helps the student teacher 
in the art of teaching as well as in his evaluation. They 
go and visit the School in rotation and v/hen supervisors are not 
in the Schcjol, Cooperating teacher helps the intern in learning 
teaching process and his evaluation. 

Tliis type of procedure is used only in the four Regional 
Colleges of Education, while in other Colleges, mostly, the 
traditional pattern is going on. 

(3) Post-internshivj 

In this last phase the intern shov/s his shills in teaching 
v/hich he has develo^jed during internship. The purpose of this is 
also to remove deficiencies of those teachers who do not come up 
to the marh during internshii^ in teaching. In general only a few 
Isolated exarr^ples are there in this category, which requires some 
remedial measures. 

Evaluation of the Internees: - 

Tliis is the most important aspect of the internship 
programme in which the progress of the intern a made during 
internshipi in teacViing is assessed in terms of objectives defined 
and achieved. It has two puiqioses j to find out shills and prof- 
ficiency of teacViing and secondly, effectiveness of the guidance 
and help given by the school and college personnel in terms of his 
professional needs. The evaluation is based on the follov/ing 
principles:- 

1- Evaluation is a continuous process through out the intern¬ 
ship period. 

2, Self evaluation by the intern is an important aspect not 
to be ignored. 
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3, To give specific suggest!onsand to achieve specific 
objectives, specific evaluation should be done.' 

4, The Internship evaluation is a cooperative venture. The 
cooperation of college supervisor, cooperating teacher, 
principal of the cooperating school and the student 
teacher is inevitably required to give a vivid picture 
of the progress made by the intern, 

5, Proper records should be kept regarding evaluation to 
bring about a clear cut image of the growth made by student 
teacher. 

In evaluation the assessment is done of progress in 
class teaching, success with class discipline, ability to help 
pupils with their problems, his work in the laboratory or work¬ 
shop, participation in cocurricular activities, participation in 
community activities and the other related aspect of teaching,' 

The evaluation of internship is partiolly external 
and partially internal. In external evaluation only the class¬ 
room teaching is examined whereas in internal content(Subject) 
matter is evaluated. The total marks of 300 for internship are 
devided into 150 for the external examination and 150 for the 
internal evaluation.' 

Some current Approaches to Internship in Teaching jn 

India there is unanimity on practice teaching, but a great variety 
is found to make the prospective teacher more competent and more 
skilledi the need arose to introduce some current trends and 
techniques in the pattern of student teaching, A lot of work 
has been done in the countries like U.S.A, and U,K, The trends 
which are being adopted in these countries may be substantiated 
as under : 
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(1) Micro — 'beaching This is one of the most important 
development in the field of teacher preparation^ which was 
originated in Stanford University in 1963 by Ryan and Allen, 
where this was evolved as an approach to practical teacher 
training. Since then, there has been a great development in 
the use of this in U.S.A. as well as in U.K. 

The basic principles of micro-teaching are simple. 

In micro teaching, the intern teaches a short lesson for about 
5-6 minutes duration to a small group of 4 - 6 pupils. 

Emphasis is laid on practising and mastering the specific tea- 
ching skills, Vilhen the lesson is over the intern discusses with 
the supervisor or plays back video tape or tape recorder, if 
used to assess himself/herself, Thus, his/her previous lesson 
is improved and finally, the desired skills are developed. So, 
in this task of practicing instructional skills, a high degree 
of control can be built into the training programme, 

(2) Mini courses "The mini course is a self instructional 
teacher training package developed by the Far West Laboratory for 
Educational Research and Development, it is designed to enable 
pre-service and in service teachers to acquire specific instru¬ 
ctional skills on a self-determined individualized basis • when 
they need a particular skill, at their own pace and within a 
self evaluative frame work". 

It is a means of self—directed competency based 
programme of teacher preparation. So, there are some main chara¬ 
cteristics of Mini-Course : 

5, "Journal of Teacher Education", Winter 1974, Vol.XXV, No.4, 
American Association of Colleges for Teacher Education, 
Washington, D.C,, U,S.A., P. 344/ 
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i) It is a self directed or self instructed teacher 
training programme. 

ii) It provides specific observable and precisely defined 
teaching skills. 

iii) It includes a performance made of the skills to be 
acquired, 

iv) It provides immediate, individualized, feedback to 
assist the teacher in self evaluation. 

This Way, by following mini courses the teacher 
develops the teaching skills which are presented. The reason 
is that each minicourse is thoroughly tested. The evaluation 
data collected during practice heipa'the trainee in developing 
the performance» 

(3) Interaction Analysis :- xhe above discussed techniques 
of microteaching and minicourse make the student teacher to 
analyse and evaluate his ovm performance in the execution of 
the competencies and skills. Here, the supervisor using the 
interaction analysis i.e. by recording the classroon performance 
or activities, can give feed back in a better way. 

A lot of work dnthis has been done in the last 
decade and the name of Flanders is closely associated with it. 

In inter-'action analysis all the classroom activities are splitted 
up into categories (Flanders has given 10 categories). Then 
after, recording on a matrix, the data are analysed, which gives 
a clear cut picture of the teachefs performance and the teacher 
pupil participation. 
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Purpose of the study :- 

This study attempts to study the concept, development 
and implementation of internship programme in R.C.E. Bhopal. 

The different circumstances and situations in which internship 
programme in India has taken birth and has developed to present 
' stature, have been invariably traced out. 

The aim and purpose may be described as to investi¬ 
gate into the working of internship programme and to attempt 
to explore the possibilities of reform, modification and re¬ 
orientation on the basis what has been achieved in this field 
in the Regional College of Education, Bhopal so far. About 12 
years have passed since this programme was started in this 
College and now it seems necessary to make a appraisal of it. 
Therefore, in this study, the experiences of pupil teachers, 
cooperating teachers college supervisors and the cooperating 
teachers / headmasters have been pooled <■, to give a vivid 
picture of the programme,! The main objectives may be substantiated 
as below : 

i) To describe and analyse the factors which have 
contributed to the development of internship in 
teaching, 

li) To draw inferences for developing the internship 
in teaching programme, 

iii) To study the differences, if any, in the opinions and 
experiences of the elements involved. 

Specific Objectives - - Questions 

The specific objectives of the study are in the form 
of questions as given below 
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(1) What are the experiences and opinions of the 
School cooperating teachers/headmasters in regard 
to internship in teaching programme ? 

(2) How the role is played by the cooperating school 
during internship ? 

(3) How the internship programme is executed in the 
cooperating Schools ? 

(4) How the implementation of the programme takes place 
in n*C,E, Bhopal? 

(5) Does the Programme really develops the desirable 
skills in the pupil teachers? 

(6) What are the bottlenecks of the programme and how 
they can be removed? 

(7) Vihat contribute the method and content classes held 
in the College to Classroom teaching? 

Sample The sample to investigate the data has been divided 

into three categories : Q.Ed(One Year) students of R.C.E. Bhopal, 
Cooperating teachers / headmasters of the Schools selected for 
internship. Tftese schools were selected from the States which 
fall in the jurisdiction of the College i.e. M.P., Maharastra, 
and Gujrat, The number of student teachers taken in study is 
200, that is 60 from Science Department, 75 from Language, 15 
from Agriculture Department and 30 from Commerce Department. 
Number of College supervisors selected for study is 30, and of 
cooperating Schools 45, 

In this study,,, the internship programme has not been 

^ ’ ' 

taken as a whole but it Hterapt&to cover the aspects like - 
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pre-internship, internship and post internship. It is not 
concerned with the study o£ evaluation of the student teachers 
and its follow up* The selection of Schools is also beyond its 
scope* 


Method and Techn ique of Study 

In order to investigate the data survey method has 
been extensively used keeping in view the aims, approaches and 
functioning of internship in teaching programme in the Regional 
College of Education, Bhopal, Efforts have also been made to 
find out its weaknesses and to suggest the ways for improvement. 
The historical background, philosophical view and analytical ex¬ 
ploration with some rationale in view has formed the basis of 

i 

study. Critical approach has been widely applied to the problem 
and purpose of investigation. Questionnaire and interview 
technique has been employed to investigate the data. 


The special emphasis has been laid on - 

(1) Classroom performance of the internee* 

(2) Roll of the College supervisors during internship 
programme, 

(3) Role of cooperating teachers/headmasters of cooperat¬ 
ing schools during internship, 

(4) Execution of the programme by the Regional College 
of Education, Bhopal* 




23 


C HAPTER 

I 

II 

III 

IV 

V 

VI 

VII 


ORG A NIS A TION OF CHAP T ERS 


I 


/ 


Introduction and ResearcTn proposal; 
Philosophy, Aims and objectives of 
Teacher Education; Origin and History 
of Internship in Teaching; Internship 
—Concept; objectives of Internship in 
Teaching; Organisation pattern; 

Some current Approaches to Internship 
in Teaching; Purpose of the Study, 
Sample; Method and Techniques of study. 


Related Literature and previous studies. 


Internship in Teaching in Regional 
College of Education, Bhopal, in the 
year 1975-76. 


Tools of Research and Data Collection; 
Questionnaire for student teachers; 
Questionnaire for college supervisors; 
Interview; Data Collection. 


Opinlonnaire study; 

College supervisors and principals/ 
Cooperating teachers of schools. 


Questionnaire study; 

Student teacher's Reactions, 


Conclusions and Recommendations 


APPENDICES 

BIBLIOGRAPHY 


o — 




CHAPTER 


II 


Related Literature and Previous Studies 

Student teaching is tradiftionaly known as practice 
teaching in this country, which is an essential element in 
teacher education. Many committees and commissions includ¬ 
ing Kothari Commission aimed at improvement of student teach¬ 
ing. But among the various aspects of teacher education, student 
teaching seemed to change the least in this country. So, the 
relevant literature found on student teaching is insufficient 
as well as not of a high quality grade. The teacher educators 
and educationists in India have not made strenuous efforts in 
this direction. Only a few agencies like NCERT, SBTE, 

S C E R Ts, S I Es, R C Es, and a few Teacher Training Colleges 
and Departments of Education of some Universities have lately 
centralized their ideas to produce some innovatory literature on 
the topic. 

But on otherside, in the developed countries like U.S.A 
U.K, and others a lot of work is done and many innovations have 
been made there. Stones and Morris in "Teaching Practice" have 
made a worthwhile contribution to this field. The references In 




- 25 - 

this study have been taken from all the available relevant 
literature, 

The process of evaluating student teachers has also 
been lagged far behind. The different patterns of assessment 
are followed in the different teacher education institutions. 

The tradition and a closed mind of the past have to give place 
to a free exchange of ideas and a willingness to be subjected 
to criticism. What constitute a 'competent teacher* is a 
question, now, in which all of us engaged in teacher education 
are interested. We need more light and insight on 'teacher 
competence' in terms of needs of the pupil and the country we 
serve. Many research studies have been done on evaluation of 
student teaching in India as well as in other countries. But 
unfortunately, studies on internship in teaching and the relevan- 
literature on this topic in our country are too less, A review 
of some studies is being given below regarding internship in 
teaching / practice teaching - 

(1) Dr.N.Vaidya and others (1966) studied internship in 

teaching programme in the four Regional Colleges of Education 
with a view to identify weaknesses and planning improvements. 

The study was conducted through questionnaries issued to the 
student teachers, cooperating teachers and college supervisors. 
The questions were related with pre-internship, internship, and 
post internship. Though the study suffers from many weaknesses, 
yet it has uncovered many deficiencies in the exectuion, operat¬ 
ion and planning of the programme. They found that : 

1- This programme gives an opportunity to participate 
in School activities actively. 
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2- Isolation between school and training college is 
broken because of communication between these two, 

3- Orientation conference of headmasters and cooperat¬ 
ing teachers was found useful to give necessary ex¬ 
perience, but it was not so effective as it ought to 
be , 

4- Pre-internship, though, proved to be helpful for 
student teachers, yet they revealed that demonstra¬ 
tion lessons were insufficient and of poor quality 
and content preparation was not up to the mark, 
generally, 

5- Training in unit planning, lesson planning and pre¬ 
paration of teaching aids needed more attention to 
be ■ paid, 

6- Co-operating schools should be in the state of stude¬ 
nt teachers and they should have trained teachers 
having interest, enthusiasm and a sense of cooperat¬ 
ion, 

7- The School should also have a well equipped library 
and sufficient building, 

8- To strengthen the relations with cooperating schools 
educational books, illustrative materials should be 
provided by the College and the teachers should be in 
vited for seminars, workshops and refresher courses, 

9- Due attention should be paid in planning of internship 
programme, 

lO- Work load on student teachers must be as : one period 
a day in first week and Increasing to 3 periods by thd 
4th week of internship,' 
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More than fifty percent lessons shoxild be supervised 
by the cooperating teachers and resting by College 
supervisors. 

College supervisor's and cooperating teachers should 
evaluate every student teacher once in a weelcj and 
it should be discussed well before submitting finally 
to the college* 

The College supervisors should have record of progress 
of interns regarding lessons taught lesson plans 
checked, field assignments, other field experiences 
and the suggestions given by student teachers. 

No, of lessons taught and supervised varied from School 
to School, 

Most of the internees did not observe sufficient no, 
of lessons. 

The student teachers felt the need to get more oppor¬ 
tunity to participate and organise various co-curricular 
activities. 

The student teachers faced difficulties in the areas 
namel: lesson planning, unit planning, pupil participation, 
Claras management, selection and preparation of teaching 
aids , evaluation and testing assign.*.ents to pupils, 
organisation of excursions and the remedial work. 
Cooperating teachers experienced difEiculties in : 
Availability of time for correcting lesson plan, guidance 
discussion and attending the inappropriately timed 


conference 
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i) Pre-internship should be organised in better way, 

ii) There should be consensus amonng the college 

superviors regarding various aspects of the 
programme such as lesson planning, framing of 
objectives and methods etc, 

iii) Effective ccsnmunication between R.C.F. and co¬ 

operating School is a must, 

A study on practice teaching of Teachers in Train¬ 
ing was conducted by Siddhewar and Saikia (1970). 

The aims of study were ; how the traineestook the 
programme; what benefits the trainee derived ; what difficulties 
they felt during the teaching; what they learnt from supervisors; 
how effective the supervision was; what were the suggestions for 
improvement by the trainees. The sample was all B.T.Students of 
1970 session of Gauhati University. The tool used was questionne 
aire containing questions of various aspects of practice teach¬ 
ing. The major findings were :- 

Majority of trainees faced difficulty in selecting 
3 method subjects due to the combination of sub¬ 
jects studied in B.A. 

ii) Majority of the student teachers selected-primary 
method of teaching, although they never taught 

in primary classes and would not be required to 
teach in primary schools* 

iii) Mostly, there was duplication in lessons selected 
for final criticism/examination. 
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iv) No one, out of 134 candidates, taught 3 o 

lessons when 40 lessons were prescribed by the 
University for practice teaching. 

v) The supervision of practice teaching was very poor. 
There were only a few trainees whose all the 
lessons were supervised. 

vi) No proper instruction regarding methods of teaching 
Was given by the method master, 

vii) There were only two demonstratiwn lessons of Eng. 

and most of the concerned trainees did not attend 
them. 

viii) No any guidance was given either by college or the 
School regarding practice teaching. 

lx) Schools did not cooperatei' duely, 

x) The Schools were illequipped. 

Sugg estion s given by student teachers :- 

1) There should be roll call in the school so that all 
Trainees may attend, 

ii) The student teachers should prepare the lesson 
plans themselves. 

iii) No, of demonstrations lessons should be more, 

iv) There should be regular supervision, > 

v) Practice teaching period should be c^istributed through 
out the year. 

vi) No. of lessons to teach should be lessened. 

vii) Rules for teaching practice should be followed 
strictly. 
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viii) The no, of supervisors should be more. 

(3) A study conducted by Arun Verms on ’Problems of 

■; student teachers in Kannauj• reveals that the main problem 
of student teachers was regarding indiscipline of students which 
was found generally due to artificiality of lesson planning and 
lack of proper administration. Demonstration lessons provided 
were not of much use. The teachers did not get any opportunity 
to discuss their problems and so they were less interested in 
continuous and regular classes. 

(4) An experimental study on the quality of teachers 
undertraining was carried out at doctoral level by S.D.Adval in 
1952 at Allahabad. He mentioned the specific qualities of student 
teachers as : Icnowledge of the subject, ability to impart knov;ledge, 
understanding and love for children, leadership and command over 
language. He reacVied the conclusion that “the quality of teachers 
is not upto the mark , at least in respect of the possession of 
general Icnowledge, Intelligence and aptitude for the profession". 

He found correlation 0,56 between intelligence and general knowledge, 

(B) R.C, Srivastava studied evaluation of Practice 

Teaching in Teacher Training Institutions in 1970. 

The main purpose of study was to study aims of pract¬ 
ice teaching, its contents and its method of evaluation. The other 
subsidiary objectives were namely : to find out place of practice 
teaching in total programme of teacher preparation; to find out 
influence of evaluation on teacher performance to study their atti¬ 
tude towards practice teaching, and to study teacher pupil relation¬ 
ship. 

Two questionnaires were developed one for the heads 
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and other for the student teachers. Tlie questionnaires were filled 
in by 82 heads, of institutions and 200 student teachers from 10 
student institutions. Besides this, interview of a few heads of 
teacher training institutions were also taken. Data were also 
collected from content analysis of prospeectus, syllabi. University 
Ordinances, Observation and evaluation schedules, 

Mai or findinqst- 

^i) The makrs difEerence from theory to practice teaching 
ranged a little less than 30% to 100%, 

(2) No. of school teaching subjects was coincided among 
different institutions, but the No, of lessons to be 
taught in practice teaching differed too much and so 
the amount of time given for this. 

(iii) In most of the institutions not more than 50% marks 

v/ere awarded in internal assessment of practice teachaing, 

(iv) Majority of the teacher educators were not satisfied 
with the evaluation method adopted in their institutions, 

(v) Most of the Universities did not define and outline 
the break up of marks. 

(vi) Feed back of good or bad remarks for performance of 
student teachers brought iir^rovement in them, 

(vii) About 76% student teachers developed unfavourable 
attitude towards practice teaching, 

(viii) Knovjledge of evaluating system in their institution 
affected the teaching interest of student teachers, 

(lx) Student teachers were Inclined to favour externally 


baised assessment 
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(6) In M,S,University Banoda a study was conducted (1972) 
on "Br-fedts of Feed-back from Different Sources on the class room 
behaviour of student teachers using Teachnique of Interaction 
Analysis”, 

This investigation aimed at studying classroom ver¬ 
bal behaviour of student teacher and to see the effect of feed back 
through interaction analysis, on modification and improvement of 
teaching behaviour. Experimental method was adopted for research 
and as a tool Flanders Interaction analysis category system was 
used as a research tool. A randcxn sample of 48 unmarried women 
student teachers was taken from B.Ed. population. In was found 
in the study that the interaction analysis can be effective feed 
back mechanism in the specific teacher ver.-bal behaviour. The 
teachers of treatment group praised or encouraged pupil actions 
or behaviours more than the control group teachers. They accepted 
clarified, developed compared or summerized ideas suggested by 
pupils more than the teachers in the control group. They gave 
less direction commands or orders to the students, they elicited 
more student initiated student talk, made more indirect talk as 
opposed to direct talk. They were more responsive to the ideas 
suggested by pupils and pupil V - initiation. They made less effec¬ 
tive negative talk and asked more questions. 

They developed a skill of responding to pupil talk 
and to praise or integrate pupil ideas more into classroom discu¬ 
ssion at the moment pupil stopped talking. They made more exten¬ 
sion of pupil iraitiated pupil talk than the teachers in the control 
group, 

(7) V.B.Mehta studied "A Factorial Analysis of Teaching 

I 

Ability of Graduate pupil - teachers of Secondary Teacher's Training 




College in 1972. 


It aimed at identifying the factor patterns of 
teaching ability of pupil teachers. The major hypothesis was that 
there is an ability teaching ability possessed by pupil teachers 
and Is maximally expressed in classroom teaching. The sample was 
taken of 43 pupil teachers in the year 1967-68 in Training Colfege 
Akoloi Amraoti, Bhandara* Chandy^ Nagpur* and VJardha. There were 
13 variables of teching ability. The variable measured were 
cattell's 16 P.F. Test, the Differential Aptitude tests, Battery 
and Allport Vernon, Lindzey's study of values. 

Major findings :- 

i) The teaching ability was found highly lead with 

achievement variables of training, 

ii) In women student teachers the contribution of perso¬ 

nality variables was more than men, 

iii) It Was found,men were more outgoing, assertive, 

venture-some, strewed and radical than women pupil 
teachers. Women on the other hand were more tender. 

iv) Men rated higher on verbal reasoning theoretical 

Values and economic value, when women were higher 
on aesthetic and religious values. 

v) Men were higher on all biographical variables and 

women were higher on all the achievement variables 
considered in the study, 

vi) Success in theory was not found to be directly pro¬ 

portional to success in practice teaching. 
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vii) 


viii) 


ix) 


High and low achievers were more out going and 
imaginative. 

The low achievers had more teaching experience and 
scored better at tVieir first graduation examination 
than the high achievers. 

This showed that there was difference in the teach¬ 
ing abilitY of the low and high achievers. 
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III 


Internship In Teaching in R«C.E. Bhopal ( in 1975 - 76 ) ;- 

First of all, there was held a staff meeting to 
consider a plan of organisation ,of internship programme to be 
held in the coining session* The following resolutions were pa¬ 
ssed in the meeting ; 

(1) Evaluation of internship should be restructured 

(2) Period of internship should be fixed for four 
weeks, 

(3) Pre-internship should be for about 10 days, 

I 

(4) The method classes should be finished up to the 
last of the September 1975* 

(5) Seiection of the Schools for internship should b@ 
reconsidered, 

A blue print of evaluation to be made was' condidered. 

In this wayi the old things were reviewed and a 
stop lather v/as done of the last year, These suggestions were 
given by the various staff members. The evaluation committee was 
formed of the following members;- 




Organisation of Internship of R.C.E, 


Principal 


i ---^ 

I/C Internship Principal's 

(Deptt.of Education) Advisory Committee 

i 

Internship Committee 
consisting 
of 

Representatives 

of 

Content Departments 






Dr, R.P.Kathuria 
Dr* A.B.Saxena 

Dr. A.Asar 

Dr, R.K.Dajpal 

Sri G.S.Mathur 

Sri M.G.Kelkar 

Sri R.N. Nemade 
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(Education Deptt.) 

(Science Depi^'t.) 

(Language Deptt.) 

(Language Deptt.) 

(Technology Deptt.) 

(Agriculture Deptt.) 

(Commerce Deptt, ) 


This committee met several times during the year 
for planning of internship programme. Pre-internship as an 
essential part of the programme for classroom teaching was de¬ 
cided to be organised from lOth October to 3Qth October 1975, 

From l7th to 19th October Orientation of student teachers was 
organised for pre-internship to be held in the local schools. 

Then the students were deputed to the schools. Pre internship 
in teaching was organised from 20th Oct, to 31st Oct, 1975, 

Every student teacher was inevitably required to teach at least 
2 lessons and to observe at least 5 lessons. 

In each school one or more staff members were de¬ 
puted for supervision of the School, The various programmes held 
during the pre-internship period may be substantiated as under: 

The orientation programme was organised from 29th 
October to 31st Oct. 1975, The various topics for discussion 
were distributed on 3 consecutive days among staff members as 
given below 

29th October 1975 :- 

i) Introduction about internship - ^ Dr.N.Vaidya 

ii) General guidelines for lesson 

planning, - Dr*J,K,S0Qd 
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iii) Planning for experimental teaching - Mrs.S.Maslh 

iv) Writing objectives in behavioural 
terms 

v) Departmental guidelines for intern 
ship demonstration lesson etc, 

30th Oct, 1975 ; 

vi) Field Assignments:-Education - Dr,J.S.Grewal 

vii) Classroom situations and how to 

handle them - Dr.Vaidya 

viii) Some experiences of interness on 
internship by supervisors 

ix) Departmental field Assignments and 
Departmental discussions on lesson 
planning and class teaching 

31st Oct, 1975; 


- By some members of 
Education Deptts, 
and from other 
deptts. 


- Deptts, concerned. 


- Dr,J.S.Grewal 

- Deptts.concerned. 


x) 

Encouraging pupil participation in 
the class 

- Dr.(Mrs.)P.Duggal 

xi) 

Some critical incidents 

- Dr.R.P.Kathuria 

xii) 

VMriting the Daily Diary- 

- Sri I,D.Gupta 

xiil) 

Open Forum 

- Education Deptt, 



and some members 
from other Depibts 


Departmental meeting was also held regarding final 
guidelines etc. 

A conference of the college staff was also held on 
internship on 29th and 30th Oct, 1975 from 3 to 5 P.M, This 
conference was supposed to help the staff members in supervision 
of student.teachers, that they were expected to do during internship 
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This was iirtended "to give in uniformity in supervision work 
and also to orient the newly foined staff members. The staff 
participating in this was devided into two parts led by Dr. 

J.K.Sood and by Dr.R.P.Kathuria and Dr.N.Vaidya - Head of the 
Education Deptt,, was overall coordinator. The issues discuss¬ 
ed were namely : lesson plans, different approaches, writing 
objectives in behavioural terms; techniques and devices of 
teaching; observation of lessons; writing of supervision notes; 
Field Assignments - Guidance for some Demonstration lessons; 

&ny other topic deemed necessary by the groups. 

On 31st Oct. 1975 tho staff met in the Meeting 
Hall for final discussion cum orientation. The leaders of the 
groups presented their reports. Dr.W.Vaidya oriented the staff 
with Micro teaching and its usefulness in teacher education. 

Internsh ip :- 

The Schools in Madhya Pradesh were having holidays 
extending upto 5th Nov, 1975 and that in Maharastra were extended 
from Dashehra to a week after DeepaWali. So, the period of 
internship was to be adjusted accordingly so that it may suit 
to the students of M.P. as well as Maharastra and also half a 
dozen students from Gujrat, Thus, it was started from 10th Nov, 
1975. The students were asked to join their Schools directly 
after holidays. The schools were intimated in time. Most of the 
schools sent their consent in time, There^&ere a few schools who 

refused up to the last minute, so some adjustment was to be made 
in local schools. The list of such student teachdrs and their 
respective schools was declared well in time before their proceed¬ 
ing to holidays,- The schools vjere also duly informed the names 
of students deputed. The staff which was to proceed on supervi¬ 
sion was duly intimated before holidays for their cdnvlnience t(^ 




go immediately after their return from holidays. 

The student, teachers as they returned from holidays 
reported to their respective schools, and they were asked to 
send their joining report immediately after joining. Most of 
the intimation were received in the College as they joined 
the schools and began to teach. The Co.llege Supervisors went 
for their supervision in these cooperating schools from time 
to time. Tlie schools which were selected for internship were 
as given in Appendix. I. 

Evaluation : 


The Supervision work of internship was not so 
effective as it was planned and expected. The reasons for this 
are : Some Supervisors fell sick and could not reach their 
schools in time, some supervisors were called back by the 
college due to certain reasons during their supervision work. 
Some supervisors went on leave and‘arrangement to fill up 

f 

these vacancies of supervisors could not be made timely. 

In many of the Schools, supervisors could not reach 
most of the days according to the fixed schedule. All these 
discrepencies created a lot of incouviniences as well as 
disgraded supervision. 

The evaluation of internship in teaching was done 
this year 1975-76 according to the following break-up of 300 


marks 




-40- 


» (Be. /l ang,/Agr./C omm^ ) For B.Ed. (W/b&BSc. ) 


Regular teaching lesions 

80 


40 

Final lesson 

ICO 


50 

Education Deptt, Assignments 

20 


10 

Content Deptt, Assignments 

60 


30 

Observation Schedule 

10 


5 

Participation in School 
activities 

20 


10 

Daily Diary 

10 


5 

VJork in VJorksh4p/Agriculture 
Farm (B.Ed. Sc. S. V/.E. only) 

- 


150 

Total : 

300 

Total : 

300 


Difficulties and probl ems in Organisation 

r It has been found that many method masters in the 

college could not complete the work of their method classes. In 
srane subjects like history and economics method classes were not 
held at all» because there v;ere no method masters in these subjects. 
The efforts were made to come to a common consensus through a staff 
conference, but it could not succeed much. There was a long dis- 
Qussion for 3 days about for 3 hours every day, and the usual 
diversity of opinions regarding matters of internship was still 
found even despite the conference 4 

Field Assignments t- 

Some practical assignments before going to internship 
were also given to all the student teachers. These assignments are 
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also Called field assignments, because they are related to the 
general interest and field experience of the prespective teacher* 
During internship, these assignments are expected to be completed 
through the experiences gained. The internees, generally, did 
not complete them during internship but they completed when re¬ 
turned to the college. The following assignments were given by 
the education Deptt,' out of which two were to be completed :- 

(1) Preparation of a School Calender, 

(2) Analysis of a Text Book, 

(3) Analysis of a Question Paper,' 

(4) A study of the Evaluation system of the School, 

(5) Completing a case study, 

(6) A critical study of the syllabus,' 

In the same way, various content deptts. gave their 
different assignments. 


« • • 




CHAPTER 


I V 


Tools of Research 8. Data Collection 

As a tool for data investigation questionnaire and 
personal intervievM approaches were employed. The questionnaires 
were divided into 3 main categories viz: 

(1) Questionnaire for student teachers, 

(2) Questionnaire for cooperating teacheis/ 
headmasters of the cooperating school, 

(3) Questionnaire for College Supervisors. 

All these questionnaires have a number of critical 
closed questions on various aspects of internship programme to 
pool out the candid opinions of the subjects. 

(i) Questionnaire for Student Teachers 

This questionnaire has been devided into 11 different 
parts and 82 questions in all;78 closed questions and 4 open ended 





questions. These parts are 

i) Preparation for internship in teaching, 

ii) Pre - internship, 

iii) Internship, 

iv) Classroom teaching, 

v) Teaching aids, 

vi) Assignments, 

/ 

vii) Voice and pitch of speach, 

viil) Discipline, 

ix) Miscellaneous, 

x) Role of college supervisors, and 

xi) Suggestions, 

The first part i.e,' preparation for internship consists 
of questions regarding whether the student teachergwere taught 
different methods of teaching or not and^aught whether they could 
learn any thing from such lessons. In the same way, the student 
teachers were also asked about the model lessons whether they were 

given or not and if given how much they could get out of them, 

\ 

The questions in regard to pre-internship inquired 
about the time given for it, whether it was sufficient or not, 
whether orientation pregramme was organised or not, And, in the 
last, hovj much could the student teachers learn from this programme? 

Likewise, in the part of internship which includes 
manifold activities held in the school, viz, selection of topic 




for teaching, framing of specific objectives of the lesson, 
class room behaviour of the teacher, preparation and use of 
teaching aids, assignments given by the student teachers to 
their students and the student's responsesfor these assignments, 
suitability of the pitch of voice of the teacher, discipline 
maintained in the class and classroom management, art of 
quest!onning and the way of responding of the students. In 
framing such questions, it has been kept in mind that what the 
coJlege professors taught and what and how the student teachers 
could use and apply the knowledge gained. And if they failed 
in a particular proposition, the effort has been made to trace 
out point of weakness. 

In the miscellaneous questions, it has been attemptec 
to find out field experiences gained by the student toachers 
like curricular activities, library work, laboratory management, 
collection of fee, maintaining records, posting the attendance 
register, the general behaviour with the staff and students of 
the School, community work. The effort is alwaysdone to find 
out the reasons of handicaps and weaknesses what the student 
teachers felt in gaining various experiences during the pro¬ 
gramme , 

The role of college supervisors has been questioned 
in Various forms their attitude and aptitude towards supervision 
work and the programme, attitude of student teachers towards 
supervisor's work and role. Herewith, the mutual behaviour, 
help, condination and guidance of the supervisor and the School 
staff and their contribution to make the student teacher to 
get more and more useful experiences. 

In the last, some open ended questions have been 
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put inevitably to pool the suggestions of the student 
teachers in regard to internship programme keeping in view 
its strong and weak points. 

Before giving final shape to the question schedule 
a try out was also given to 10 students of B.Bd,COne year) to 
test the validity and reliability of the questionnaire. 

(2) Que stionnaire for Principles/ Co-QT^e r atlng Teachers 

This questionnaire comprises 35 questions in all- 
30 closed questions and 5 open ended questions. These critical 
questions include the various aspects of the internship pro¬ 
gramme namely! role of the cooxicrating teacVier and headmaster 
of the school, tlieir opinion tov/ards internship in teaching pro¬ 
gramme, their idea regarding the programme in comparison to 
practice teaching xarevalent in the other teacher education 
colleges, their incentive for cooperation in the programme,their 
help, guidance, cooperation and coordination to the student teachers 
in locating relevant sources and materials of instruction, 
preparing teaching aids, getting text books, reference boolcs 
and other equipments and materials needed, their help in solving, 
and tackling different ^problems faced by the sturlent teachers 
and arranging experiments demonstrations and excursions etc. 

Besides, the questionnaire, invariably, consists of many other 
things, such as relationship between college and school, ways 
of promoting the relationship, mutual help and relationships 
between the college supervisor and the coperating 
teacher / headmaster towards their contribution to 
maximise the gaining of experiences by the student teachers, 

After all the various questions deal with how the college. 




46 


Supervisor and tbe School 3'tBf.E collaborate and function during 
internship period in the School so that the student teacher may 
perform their job in a better way and may develo^D desirable 
skills attitudes and coinpetencies needed to a prospective teacher. 

In the last 5 open ended questions, as discussed, 
the weak and strong points of the Student- Teachers are enquired. 

The suggestions to improve the relationships of the two institutions 
are involved in the programme. Traditionally a wide gap or isolation 
existed between them i.e, the colleges of education and the 
Practicing school, 

(3) QUESTIONMAIR?: FOR THE COLLEGi; SUPERVISORS ; 

This questionnaire is having 34 questions in all i.e, 

27 closed questions and 7 open ended questions. Like the previous 
two questionnaires, this also contains the questions which 
gather opinion of the supervisors on various aspects of the in¬ 
ternship in teaching, namely : experience of the supervisors in 
relation to the programme, attitude of the student teachesrs tov/ards 
supervision work and role of the supervisors, physical condition 
of schools selected for internship in teaching, supervisors contri¬ 
bution to maximise the teaching learning activities of the student 
teachers by guiding them in framing specific objectives, preparing 
lesson plans, preparing teaching aids, maintaining class room dis¬ 
cipline, getting instructional material and classroom and laboratory 
management etc. It is also atteirpted to collect their opinions in 
regard to programme as a whole as going in the college and also inco¬ 
mparison to the conventional practice teaching. A beautiful effort 
is also made to gather the experiences of the supervisors e.g. 
aspects of the internship which contribute most to make a successful 
teacher in order of preference(Q,No,11), It has been seen that many 
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supervisors supervise the lessons taught in Lhc. language x-^hich 
they don't hnow at a].l, and hence, they have heen asked that 
what languages they know and in what language they observed the 
lesson. In the same way, supervisors are asked about the various 
aspects which tliey supervised in tlie lesson, because many times, 
some supervisors have been seen supervising the lesson of a 
subject when they do not know at all, 

Inspite of this, some questions also deal v/ith 
such factors that whether the supervisor's efforts were really 
to bring the desirable behavioural changes and if so could they 
get success in it. How the student teachers were helped in self 
evaluation by the supervisors, how the programme was organised 
by the college this^ year, how the prograir^me attempts to brealc the 
isolation of the college from the school, how and In what activit¬ 
ies the student teachers participated in the rscliool, could the 
student teachers put their theoretical ideas into practice 
during internship in teaching and showed the relationship between 
college and the school be de’.eloped, all these ideas have been 
put in the qutsstlonnaire to take out the frank, fair and impartial 
opinion of the supervisors. 

Internview : - 

As stated data were collected extensively through 
questionnaire and personal interview teachnique. But the inter¬ 
view could not be taken of the cooperating teacher/principal of 
the school due to certain limitations and most of the student 
teachers and the college supervisors were interviewed, informally 
through unstructured way to get a comprehensive and vivid picture 
of the internship programme held in the- Regional college of 
Education Bhopal since beginning in general, and of this year 
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(1975-76) in particular. The main purpose to employ the interview 
technique was to get the unbaised and frank opinion at the last, 
on aggregate through this technique. So one can easily pin point 
the points. Thus, interview supplements the purpose of the 
questionnaires. Many informal questions were asked to the sub¬ 
jects generally, which could not be included in the questions. 
Data Collection : 

As discussed, the data were collected from these 
agencies, namely: Schoo].s, Supervisors and the student teachers— 
i) SchoolSi- 

To collect the data from the Schools selected for 
the internship in teaching programme held in 1976, 
the intended questionnaires were mailnd to the 
name of the Principals/ headmasters of the schools 
during internship. The number of such mailed 
questionsaires was 45, but unfortunately, only 
25 questionnaires could be received back, most of 
which were not corrpleted in a proper way or were 
filled incompletely. 

It has been noticed from the question schedules 
returned that most of the cooperating teachers/ 
headmasters have hardly given their frank opinion 
Without any prejudice. The questionnaires were not 
returned i time even after giving reminders, 
ii) College Supervisors: 

In administering questionnaire and collecting data 
many hinderances came for instance most of the 
persons could handly spare the time. Many supervisors 
refused to, coii^jlete the questionnaire and 




many did not answer< •" certain questions. The rea¬ 
sons for not answerei' was given in personal in¬ 
terview execution of the internship was given in 
personal interview that execution of the intern¬ 
ship programme is directly concerned to the college 
administration so they could not say anything 
against the administration, Vihen answering the 
questions many supervisors showed reluctance and 
indifference towards internship in teaching pro¬ 
gramme. It seemed that they have no constructive 
attitude Inwards the programme. However, 30 
schedules were completed from the college super¬ 
visors of various departments. The questionnaires 
were given after the programme was finished. 


Student Teachers :- 

These questionnaire were administered to 200 
students of the B.Ed (One year), as soon as they returned in the 
classes alter internship programme. They belonged to the various 
departments like Science, Language, Commerce, Agriculture and work 
experience. Most of the students filled the questionnaire honest¬ 
ly and frankly but some did not do like that. Generally, it was 
noticed that open ended questions were responded poorly, vaguely 
and reluctantly, but such persons were only a few. 

After collection of all the data tabulation was 
done and percentage was calculated of each question and each item 
in the question. Great difficulty was faced in tabulating the 
open ended question. The analysis of the data has been given 
in two succeeding chapters. 
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a^LLIiGH SUP^RVISCRO AI'Q PRinClPALG OP 


Tiill CCOr-HRAiTHR 3CI-HjOLG 


It has been stated provieusly that 30 college 
supervisors v/ore involved in this/.out of these 30, 13 were un„ 
trained ( having no professional training ) and rest 17 were trained 
(having some professional training such as 3.Ed. and/Or ri.Ed.). I 
will, first deal v/ith the ( untrained ) supervisors opinions which 
was pooler] through structured Questions schedule given in the 
Appendix 0 

(A) gp_ij.iiaj iiTiAMpI .supm™.-£v5_j_- 

(l) They v;ere asked about length of their expjorience of 

supervising the n,Hd, Students in the internship programme, 

*«■ 

The responses were as below 

No.of Re sp ondents Perc en tage . 


For one year or less 4 30.8 
Monre than One to three yr. 2 15.4 
For 3 to 5 years 1 7.7 
For 5 to 7 years 1 7.7 
For 7 years or more 5 38.5 

13 lOO^i 


This showes that the teachers having experience of one 
year or less were about one theird of the total. About half of 
the supervisors of this category are having more than 5 years 
experience. 

(2) To knovj the student reactions to supervisor's visit the 

supervisors were asked as to how the students teachers reacted to 
their sudden presence in their class tooms for ebserving their 
IpQrinns . The reactions were 




5-1 




2PI:£‘PD^S3Pji. 

Quite normal 

1 

7.7 

Too much v/nrried 

- 

- 

Felt happy that some one 

10 

77.0 

reached to see them 



Felt nervous 

1 

7.7 

Any other 

1 

7.6 


13 

lOOfi 

r.'lost of the student 

teachers v;ere happy 

to see the 


■Supervisors fron their college. Very fevJ of them v/ere nervous tc 
teach when they reached the school. 


(3) A number of centres vjas alloted for supervision to 

the supervisors. So, they v.'ere asked ?Iovj many centres did you 
visit?" The responses are as under 

Hr*. Pf. Ilesp qn d ents Percen tage 


Only One centres 1 
Tvjo Centres 1 
Three Centres 4 
Four Centres 2 
Any Other 5 


7,7 

7.6 


30,8 


15.4 

33.5 


13 


100 


The highest percentac® is of the persons who ansvjered in 
' Any other ' category. But out of these one has given that 
he visited morethan 15 Centres and one visited 

more than 6 centres. The otl-^opfsti^^l ^hing. 

About 50^i visited 3 to 4 centres. ^ ^ 
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(4) Tho cooperating schools ero expected to have good 

physical condil'.ions, therefore, thoy were asked ’ ’■ " VJhot 

was the condition of physical facilities in the schools you 
visited ?" Tho responses were as following 

inIo. _o f _ r\o 5 p on dents nj-® 9®. 


Very poor 1 7.6 

Poor 5 33,5 

Satisfactory 2 12.4 

Good 2 15.4 

Very good - -* 

I!o ansv/er 3 23,0 

13 100 


It became clear that most of the schools v;ere poor 
and lacking in proper physical facilities. Only schools 
were found in good condition, 

(5) It is also expected that the supervioers should discuss 

tho performance in lessons aftervJards and give feed back for 
improvement. The question in this regard v/as Did you discuss 
vjith the student teachers to improve their lessons?”. The responses 


were 


Never 

Rarely 

Often 

Mostly 

Always 


No.of Respondents Percentage, 


1 


7.6 


2 15.4 

4 30.8 


6 



13 


100 




46% supervisors always discussed the lessons with the 
students teachei^ \.^% rarely paid their attention towards this. 

The supervisors mostly tried to bring improvements in the teaching 
of students teachers by discussion with them. 

(6) Effort VJas made to knovj hovj tho internees felt in 

consulting the supervisors. The supor-dsors v/ere osked Did 
the student teachers feel hesitation in consulting you regarding 
their teaching,”? they ansvjered as 


Not at all 

No.of Respondents^ 

6 

Percentage. 

■46.2 

Some times 

4 

30.8 

Often 

2 

15.4 

Always 

- 

- 

Any other 

1 

7,6 

13 

100 


Supervisors felt that students did not foel hesit¬ 
ation in consulting them regarding teaching in class rooms. 

7) The supervisor's guidance is inevitably required on 

every step of the internee during internship programme to bring 
improvement in his performance. So that were asked Did the 
student teachers make anyriimsprovement under your guidance 
during supervision?",' 

No.of Responden ts Percentage . 


Not at all 
A little 


3 


23.0 





Satisf actory 

4 

30.3 

Mu ch 

5 

38.5 

Very much 

1 

7.7 


13 

100 

7b°o supervisors 

felt the improvement due 

to their 

remarks satisfactory to 

very much improvement. 


8) The main aim of 

inlernsliip in teaching 

is to develop 

desinable skills and competencies in the intern, 

and hence, the 

supervisors vjere asked ; 

" Are you sure that you 

could develop 

teaching skills in the student teaches as a result of your 

supervision ?". 

No,of Respondent 

percentage. 

Not at all 

- 

- 

A little 

4 

30. S 

Satisfac ory 

4 

30.8 

Much 

4 

30.8 

Very much 

1 

7.6 


13 

100 


Nearly 70^o of supervisors felt that they could develop 
teaching skills from satisfactory to very much level. 


9) As discussed in previous chapters that intern ship is the 

peculiarity of only the Regional Colleges, and in other colleges 
traditional practice teaching is going on. The supervisors being 
the teachers of a education college are expected to have a 
comparative view between these two, and were asked,” Do you think 

• I 

that internship in teaching gave more useful experiences than 





ss 


traditional practice teaching ?”, 


wot at all 
Some vjhat 
Mu ch 

Very much 
/\ny otiier 


^Q » of R espondent 
1 
5 
2 
4 

13 


p ercentage 

7.6 

30.6 

15.4 

30,8 

100 


Only one person did not have any idea about practice 
teaching v/ho ancv./ereci in ' any other**, while manority of them had 
some idea. One supervisor also said that there is -no difference 
betweentraditionol practice teaching and internship programme of 
this college. One has mentioned that he has no idea of practice 
Leaching. However majority felt that internship gave useful 
experiences to internees more than the traditional system. 


10) The supervisors are expocten to know the meaning of 

internship in its real original sense. The question for this v/as 
put before them," Do you think that internship in teaching is prac 
ticed in R.C.E. in its real and original sense?" Tliey responded- 

w ot' o f R cs p o nde nt 


Mot at all 
To some extent 
Much the same 
completely 
Any other 


3 

9 

1 


23,0 


69.3 

7.7 


13 


100 


No body understands that the programme is executed as it 







should be , About 7Cy said that only to some extent the 
internship porogramme is practiced in its real meaning. Hov-/- 
ever, it is concluded that implementation of the programme in 
this college is not upto mark and supervisors have shov/n 
their dissatisfaction, 

(11) The impontance of various aspects of internship in 

teaching differs froiii supervisor to suyjervisor. So, they were 
asked,” VJhat aspect of internship do you think is the most 
important for making one a successful teacher?” The responses ir 
order of preferences, are given as below in the table. 

_ Ord er of prefe rences. 

Aspects of internship I 11 III IV V 


Class room teaching 
technique 

Field experiences 

Presentation of content 

Use of teaching aids 

Any other 


4 5 2 2 - 

-2 -92 

7 2 2 1 - 

-3 9 _ - 

2 - - - 7 


In ’ Any'Other' the respondents did not mention what 
aspect they considered. First preference Was given to class 
room teaching (4) and presentation of content (7) and second 
preference Was some vi/hat evenly given to ^ all activities, 
y'jtjrig persons gave 4th prefence to Field experifeences . 1-Jo 
body gasie it first preference. Ill preference vJas to use 
of teaching aids mostly. 


( 12 ) 


The supervisors responded in the following way when 


they vjere asked ” Is teaching competence really being develop- 




( 57 .) 



A little 7 53,9 
Sufficient 5 38.5 
More than sufficient 

Very much - - 
Did not answer the Question. 1 7.6 


13 100 

This means that internship programme of this college 
develops only a little con^etence as the majority maintains. 389i 
said that it develops sufficient con^etence. It shouA^ that 
dissatisfaction prevails about its efficiancy, 

(13) To know the supervisor's knowledge of various languages 
they were asked Kindly, thick the languages in which you 
supervised the lessons"? 

No. of Respondents. 


English 10 
Hindi 10 
Marathi 8 
Guj rati 3 
Any other 1 


Majority knew more than one language. This was intended to 
know because many times supervisors are seen supervising the lessons 
in the language which they do not know at all# It is concluded that 
most of the supervisors coincided with the medium of teaching 
of student teachers as maj ority of them was belonging 




to Hindi, English and Marathi Languages, 

(14) Tlio second question regarding language v^as 

/ 

" Kindly, tick the language you knew v/ell to read, and 
under s t an d? " , 

No.of R es pondent , 

English 11 

Hindi 10 

Marathi . 2 

Gujrati - 

Any other - 

Most of the supervisors kno.v; English, Here, 
it is remarkable that in previous question 8 persons stated 
to supervise the b lesson in Marathi, whill only 2 knev/ this 
language in the same way, 3 persons observed the lesson in 
Gujrati v^rhen no supervisor knew this language. All this is 
not desirable, that persons without knovjing the language 
supervise the lesson. This results in inadiquote and improper 
sup©rvision, 

(l5) It is also seen that supervisors without knowing 

the Regional language supervise the lessons. So, they v/ere 
asked," Do you know the Regional language where you went for 
supervision,?" The responses were - 

Ho. of Respondents P ercentage , 


Not at all 

5 

38.5 

To somife^ extent 

3 

23,1 

sufficiently 

•ita 

- 

V/ell 

3 

23.00 

very well 

2 o 

15.4 
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3o^j did noi knovj the regional language, v/hich me,-ns that 
they have boaton about the bush when observing the lesson. Only 
3Q/0 l:nov; the iicgional Language where they wont for supervision. 

(l6) It is a general observation that many times, supervisors 
supervise the lesson of such subjects v/hich they do not know at 
all, cind regarding this tlie t-'o questions v;i.=rc put " v;hat aspects 
you supervise in the lessons*' 



I; o, of lie sp ond ont s 

Percentage 

Only method of 
teaching. 

2 

15.4 

Only content 

2 

15.4 

Both, partly 

2 

15.4 

Both, thoroughly 

7 

53.4 


13 

100 


This reveals that majority of them supervised both content 
and method thoroughly, 

(i7) To the seme purpose another question v/as, " wloat type of 
lessons did you superviso" . 

Mo, of Respondents Percentage . 

r 

Concerned vith your 3 23,1 

field. 

Mot concerned with 

your field - - 

Both types, concerned and 
not concerned .with your 
field. 

1 7,6 


Did not answered the 
question. 


13 


100 
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It meanc that most of tho supcrvisoro supervised both 
types of lessons. VJe njay conclude, have, U'lat college oppoxnte ’ 
mostly, such supervisors v^here no consideratii on v/as made whether 
they were concerned mth tho subject or not. 


(IG) Self evaluation is the part and parcel of the intei*nship 

progrenirae, and to what extent the supervisors helped in this, they 
v;e:LO aslied, " Did you help the student teachers in self evaluation? 

Mo . j of He s p on de nt percentage 


Not at all 

5 

3G.5 

To some extent 

5 

3G. 5 

i.'iu ch 

3 

23 

Too much 

- 

- 

Any other 

Ml 



13 

100 


I'loro or less, 2.Q% supci'visors helped the interns in self 
evaluation v/hile i/3 did not help at all and r st helped to some 
extent. 


(19) One of the major objectives of internship is to bring 
behavioural changes in the internees. To know hovj much the 
supervisors vsexc asked," could you achieve some behavioural changi 
in your stu ont teachers as a result of your supervision?"- 


Not at all 
To some extent 
Sufficiently 
Very much 
I'/iUCh 


Mo■ of R o5pondent pe rcentage 



23 

53.9 

15.4 

7.7 
i(!ib' ■ 
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I.lojori-Ly of tho cu’jGrvisors could at least taring sons 
behavioural changes in ini.erns during supervision. 

(20) 'iO got an idea that v^hat was the reaction of interns 
towards the sue.orvision by tho college supex-visors, the supervis¬ 
ors v-joro asked, ” wre the student teachers unhappy duo to your 
supervision?" . 


lio. _ of Re s p o n dept Per c ent a ne , 

Hover 8 61.6 

Some tiiiios 3 33,5 

Often 1 7.7 

\ 

Generally — — 

Always - - 

Did not answered the 1 7,6 

quGstion, ___ _ 

13 100 

It means that there v<rerc 33fj such supervisors by v/hom 
suviervision the internees were unhappy that is there might be 
some defect in their supervision. 


(21) Did the internees took the supervision in a constructive 
way or they thought it only a criticism. The question asked, 

" vias tho student teacher’s reaction to your supervision 
positive?" . 

No,of Respondent Percen tage 

Hot at all 
To some extent 
Satisfactorily 
Mu Ch 

Very Much 




1 

3 

2 

6 

1 


7.7 

23 

15.4 

46.2 

7.7 


13 


100 
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There- vvei'o 54f^ supervisors whose supervision tended the 
inuorns oO renct in q constructive manner from much to very much le 
level. Obhers could not attract the student teachers towards their 
supervision. 

(22) Gome people question vA'icthcr pre-internship is of any 
Use in internship or not. So, the supervisiors v/ero asked, " Do 
you think that pro-internship is helpful in internship?". 


No,o f Respondent 


Not at all 3 

A little 4 

Much 2 

Voi-y much 3 

Any other - 

Did not answered 1 

the question. _ 

13 



23 

30,8 

15,4 

23,1 

7,7 


100 


235:j maintain that it is not helpful at all \’;hile 33% said 
that it is only of much or very much use. One person also said 
that it depends on the individual who uses it, which is an 
ambiguous answer. Only 33?j have considered it of much use. 


(23) " Vfnat is your opinion about organisation of pre-inter ns hiy 

this year?", for this question the responses were as below - 


No.of Respondent 


VJas disorderly — 

VJas not organised , 

vje 11 

Was organised - 

tolerably 

Was organised well 3 

Any other 1, 

Did not answer 1 

the Question* 
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Only 15/0 iTiGnlion i't Viras organised w&ll. One 

fellow did not think the pre-internship necessary. I may 
conclude, here, that majority opined that it was not organised 
as it should be organised. 

(24) As the internship programme attempts to bridge the gap 
batvieon school and the college of education. So, the question 
was put to know v^’iether the programme of this college achieves 
this objective or not, ” Do you think that internship programme 
attempts to break the isolation of training colleges from 
schools? . 


No, of Respondent Percentage 


Not at all 1 7.7 

To some extent 7 53.9 

Sufficiently 3 23 

Well 1 7,7 

Completely - _ 

Did not answered the 
question. ^ 

13 100 


Only one person said that it does not break the isolation 
and majority siad that it does so only to some extent, 30?o 
mentioned that it breaks the isolation to great extent. It is 
concluded however that it helps to break the isolation. One has 
also said that he did not know.' 

(^5) The supervisors should also know that whether the intern 

took part in all the school activities or not. They were asked , 
" Did the student teachers participate in all the activities of 
the school during internship?*'. 
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i'-!o. of Responden t 

Only taught the i 

lesson. 

Par-ticipated in 4 

only a fevj 
activities, 

Participated in 4 

raany activities. 

Participated in all 

the activities 3 

Any other - 



30.8 




Only one supervisor mentioned that they taught only the 
lessons and not participated in other activities while others said 
that they participated in other activities, too. One also said that 
he dod not know about this, which is a peculiar ansvjer, 

( 26 ) Internship also attempts to bridge the gap between theory 
and practice, so, the supervisors \'\fere questioned to know their 
opinion, ” Do you feel that student teachers get an opportunity 
to put their teaching ideas into practice?". 


Not at all 
Rarely 
Often 
Some time 
Generally 


No, of Respondent 


1 

4 

4 

3 

1 

13 


Percentage 

7.6 

30.8 

30.8 
23.1 

7.7 
100 


It pictures that most of the student teachers try to 
practice during internship what they learnt in the theory,'! 
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(27) /\ qucsc-ion was also asked v/he'bher the xolalions between 

schools and the colleQc should be developed or should provaiJ, 
as such, the question vjas,'• Do you think that two vvay communi¬ 
cation betvroon cooperating schools and RCE should be developed?" 

ho. of Respondent Percentage 
Yes 10 77 

No. 3 23 

T5 1^ 

Those who ansvjered " YCS'^ suggested tho follovjing 
vjays to improve it. 

No, of supervisors 
VA^o suggeste d_ 


(i) Orientation of school teachers 6 

(ii) School staff should be invited to 

visit tho college 3 

(iii) Teaching aids should be provided to 

schools 1 

(ivj There should be correspondence 

betv/een the tv/o 2 

(v) Financial assistance should be given 

to schools 1 

(vi) Suggestions for internship from 

schools should be invited 1 

(vii) Free and frank discussion between 
sbhool and college staff should be 

held. 1 


SUGGESTimS ABOUT Tl-E PROGRWE ; 

(l) To promote the professional growth of the 
internees and the school teachers* 

No,of supervisors 
who suggested, 

i- Organisation of seminor, Exhibition, 

and debate etc, 2 
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ii- Good use of library , 2 

iii- Others suggested all t}ie common 
school activities* 

(2) Sho rtcom ings of pr e- ^internship 

i- Internees v®re not acquanited with the 

programme, 1 

ii- Do rnon strati on lessons Vifero not given, 1 

iii- Cooperating teachers/ principals were not 

invited in orientation programme 1 

iv- Each of supervision 2 

V- Most fundamental things vjero not clear 

to interns 1 

vi- Host of the supervisors were not involv¬ 
ed in the programme 1 


vii- The programme was organised in Emergency 

manner and it v/as just like a drama. 3 

viii- There v^^as problem of medium of 

teaching in the schools. 1 

C3) SUGGH STIOH S TO IMPROVE PBE-IWTERI'ISKIP 

i- All the supervisors should be trained 2 

ii- Supervisors should be related with the 

content of lesson, 1 

iii- Me should be realistic in nature, 1 

iv- Critical analysis of the lesson should 

be done. 1 

(4) SHQRTOOMiINGS OF ENTERNSHIP PRQGRAi^^E: 

i- Internees do not know to frame specific 


objectives, 1 

12, V/astage of time and energy was munh, 2 

iii- Selection of schools was not good. 2 

iv- Interns and supervisors both faced the 

problem of medium of teaching 3 
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2 

2 

(5) SUGGOSTICNS TO i;vlPKOVE Mg T Hi; IMTHRl'-lSHIP PROGRMTfvE : 


V- Lack of supervicion. 

vi- Interns bothered for lessons and riot 
for improvement. 


i- no, of Centres should be limited. 1 

ii- Only IX 8. X classes should bo 

given for teaching, 1 


iii- Particular methods should not be 

imposed and insisted, 1 

iv- Evaluation should be strict and feed 

back should bo given. i 

v- Supervisors should know the Regional 

languages where tViey go for supervisojon. 2 


(6)WI-ei IIAPORTAI'n- SICILLS FOR BFFECTr^m TEACHING 

IIM O RDER OF P?JiF£nHMCE,TIIEY Ah'SVJERED- 


■ 

1- 

Skills can not be arranged 

in order. 

1 

ii- 

Skills differ according to 
content 

class £, 

o 

iii- 

No idea of set skills. 


1 

iv- 

I'.iany others ans\^^ered that 
knov\f skills. 

they’ did not 



(7) THE IMPO RTMT DEMAVIOURA L GhMlGES EX PEgrE p pi 
iFrfElii'jEES gBOM iNT ERnSI-IlP IN TEAQ-IinG : 


Sense of responsibility , cooperation, 
E, sympathy towards students and staff. 

Intern should develop confidence. 


iii- Skills of preparation of teaching aids, 
presentation of matter, questioning 
technique etc, should be developed in 
student teachers , 


3 

1 


1 
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(3) OjlljU-Pil gj-"-- IHAII'JED SUP rilVlGOilG 

The refercnco of each queslaon is ‘Lho sarn.e 
as (jiven in fhe opinionnali'o of untarnined super— 
visoars. So, here, I v;ill discuss only responses 
of each question. The qijostions are the same as given 
in the previous oplniionnaire , 

(l) The supervisors were asked about the length of their 

experience of supervision, the responses v;ero 

Mo.of respondents percentage 


For one year or less 

2 

11.0 

I’iOrc' than one to 3 years 

2 

11.8 

For 3 to 5 years 

- 

- 

For 5 to 7 years 

2 

11.8 

Seven years or more 

11 

64,6 


17 

100,0 


It pictui'es that most of the supervisors l,e, 65/o 
v/ex'P having exporience of more tVian 7 years or so. It may be 
concluded that they might have related their experiences to 
benefit the student teachers,' 

(2) VJhen the supervisors reached the school all of sudden, 

the internees reacted as below 


Mo, of 

respondents 

Percentage 

VJere quite normal. 

4 

33.5 

Were too much varried 

- 

- 

Felt happy that some one from 
college has come to see them 

11 

64.7 

Felt nervous 

1 

5.9 

Any other 

1 



U 

100 
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On3.y according to one Guperviaor the inixrns were 
nervous and other 64% answered throt they were happy for 
the supervision. I'Jo one was worriod, ■ 


(3) 


The responses aljout the no, of centres supervised v/ero 


as 


i'lo.of respondents Percentrage 


One centre 


17.6 

Tvjo centres 

A 

23.5 

Three Centres 

2 

11.8 

Four centres 

6 

33.3 

J^Y other 

1 

5.9 

Did not ansv/er the question 

J. 

5.9 


17 

100 


One who answered *Any other ’ did not mention any no, 
of centres what be visited. About 70/ visited 2 to 4 centres of 
ini.ernship. Only 17 ' visited one centre. 


(4) 


They rosponsed about tho Physical condition of the 
schools as - 

I'Jo,of Respondents Percent--iage 


Very poor 

— 


Poor 

1 

5,9 

Satisfactory 

9 

52.9 

Good 

4 

23,5 

Very good 

2 

11.8 

Did not answer the question,, 

1 

5,9 


17 


100 
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Il:,ghoG't no, of schools vjas found satisfactory in 


physical facili lies, 35';j vioi'g qood 


or VGry good In condition. 


(3) They gave responses, whether discussion between 

internees and superviisors to improve lessons, were held or 
not, as undoi- 


No. of Ilospondcnt percentage. 


r!evc:c i 

discussed 

- 

- 

Rarely 

dis cussed 

- 

- 

Often 

discussed 

3 

17.6 

r.'tostly 

discussed 

7 

I- 

• 

o 

Always 

discussed 

6 

33.3 

Did no 

t answer the question 

1 

5.9 



17 

100 


Here it is concluded that about 90% of the supervisors 
discussed the lesson and 35^^ are such v>rho v;cre too much inter¬ 
ested in discussing the lessons, after teaching to give feed 
back. 


(6) Did tVie student teachers felt hesitation in 

consulting the supervisors? 'Then this v/as asked , they 
responded 

No,of respondent ; Percentage, 


Not at all 

11 

64, 6 

Some times 

5 

29,5 

Often 

1 

5.9 

Always 

- 

- 

Any other 




17 

100 
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Most of tho internees did not feli hesitation in 
consulting tho supervisors • Only about 1/3 of them felt 
it some times. This means that most of the supervisors 
dealt vf'Jith student teachers frankly. 


(7) Guidance of supervisors is deemed necessary to 

bring improvoment in performance of internees, IIow much 
improveiiiont could be done through such guidance is clear 
from the responses given by supervisors. 


1-Jot all all 
A little 

Satisfactory 

Much 

Very much 


IJo.of rosponde 

i 

5 

7 

4 

17 


t po 1 ' CO n t a ge . 

5.9 

29.5 
41.0 

23.6 

lOO 


Guidance of most of the supervisors helped in 
improvoinent, ^^bout l/3 supervisors v/ore such v/hose guidance 
could not be pi'ovod to be of much help or I can say that 
they could not perhaps develop ability to guide the interns* 


(0) Development of teaching skills is the part 

and parel of the programme, \Jhcther supervisors could 
develop these skills or not is clear from the responses 
given by them - 

No, of respondent percentage 


4 


Not all all 
A little 
Satlsf actory 


3 


23.5 

17.6 




Mu ch 


29.5 


5 

Very much 5 29.5 

17 lOO 

75/0 supervisor's attempts ''.'ero contributory to 
develop the various skills of teaching from satisfoctory 
to very much. Only 23^j supervisors vsexe so v;ho' s efforts 
v/cro scarce in this direction. 


(9) Being the teachers of an education college the 

supervisors should also have a comperative view between 
internship in teaching and the conventional practice 
teaching. This was questioned vjhether the internship gives 
more useful experiences than the othei' or not, the responses 
were 


Hot at all 
Some what 
Much 

j 

Very much 
;• VT Any other 


No,of respondent 
2 

4 

5 

6 


Percentage, 

11.8 

23.5 

29.5 
35.3 


17 


100 


This meant that about 12% maintained that there is no 
any difference betv^een the two practices while majority 
said that there is some marked difference. Internship gave 
more useful experiences. 

(10) Whether the college practices internship programme 

I 

in its real meaning or not. This question was answered 

t ' I 

‘i, ' ■ 


like this. 
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No.of Respondent 

percentage 

Elo Lr a 1 a 

11 

2 

11, B 

To some 

extent 

8 

47.0 

lAuch tho 

Same 

4 

23.5 

Complete 

ly 

3 

17.6 

Any other 

— 

— 


17 100 


42';' maintained that intarnsbip is practiced in it real 
nioaninc , while other vyero not fully convinced vrith 

this . 

(11) The opinion about various aspects of internship was 
asked, in order of preference, vjhat contributesto make a 
prospective teacher ? The responses v;erc given as in the 
Table. 

TADUE no. 3 


Order of preferences(in Perc entag 


Various aspects. 

I 

II 

III 

IV 

V 

Class room teaching 
technique 

40.6 

35. 3 

17.6 

5.9 


Field experiences 

5.9 

11.8 

35,3 

23.5 

5.9 

Presentation of content 

40.6 

29.5 

5.9 

_ 

- 

Use of teaching aids 

5.9 

5.9 

23.5 

35.3 

- 

Any other (Personality of 
teacher) 

- 

6.9 

- 

11.8 

35.3 


Only about 6% supervisors gave their first pref¬ 
erence to field experiences. The same percentage is also 
found first preference of teaching aids, while AO% gave their 
first preference to class room teaching and other 40% to 
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pro sent 6 Lion of coniont, as it was considcrr'r’ Lhe most 
important activity. Second preference was -jiven to all 
the aspects by different supervisors. nave their III 

preference to field experiences and 4th V'^eference to 
use of teaching its. 

(12) To what extent the internship pro-gramme develops 

the teaching cacipc-tence, v;as ansvjerod as - 

Ho. of respondents Porcentago 


Not at all 

- 


A little 

d 

23.5 

Sufficient 

9 

52.9 

More that Sufficient 

1 

5.9 

Very much 

3 

17.6 


17 


100 


'le 


Majority is in the favour that the programs 
develops the competence significantly. 

( 13 ^ yha supervisors were also asked languages in which 

language they supervised the lessons. 

No,of respondents. Percentage. 


English 

Hindi 
Marathi 
Gujrati 
Any other 


11 

15 

7 

4 

4 


15 persons did supervision in Hindi,,11 supervisors 
in English , 7 Supervisors in Marathi S, 4 in Gujrati 
supervised the lessons. 
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(l<*1) Secondly, Ihoy vjqxg asked that hov.' many languages 

thoy Can read and understand:— 

Mo.of Respondents. 


bnglish 17 

Kindi 17 

Marathi 4 

Gu j r ati 1 

Any other 2 


(One Sanskrit and one 
Bengali ) 


It is evident that the trained supervlsons 

knew Hindi and English. Marathi and Guji-ati languages were 
known only by a few, but lessons were supervise l by many 
persons in these languages. Vliis means that some persons 
without knovdng the language observed bho lessons in which 
they might have not dons justice with the supervision i;ork 
as well as with the student teachers. 

( 15 ) The other question regarding language was also 

put vjhether they knew the regional language whei-e they, 

went for supervision or not ? 

No.of I\ospondents Percentage 


Hot at all 

3 

17,6 

T o s om e extent 

3 

17.6 

Suf ficiently 

— 

- 

V\fe 11 

4 

23.5 

Very well 

6 

35,3 

Did not answered the 
question 

1 

5,9 


iT" TofJ 
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About 60;' supervisors might have -understood 
the lessons £ully as they knew the language^ of the region. 
Other l7/^> were also some what, deficient in it. The rest did 
their job well because they were well familiar with the 
regional language. 

(16) The supervisors should knev^ the subject in which 

they supervised the lesson, so, they v/ero asked, what they 
observed in the lesson 7 - 

No.of respondents Percentage, 


Only method of teaching - - 

Only content - _ 

Doth, Partly 5 29,5 

Doth, thoroughly 10 5990 

Any other 1 5,9 

Did not answered the question 1 5,9 

17 lOO 


29% supervisors supervised the lessons partly in 
both met od 2. content, so, they might be deficient in both of 
them, while other 59% visited the both thoroughly. 


(17) An other question was asked whether they supervised 
the lessons only related or also not related to their fields. 
The responses were - 


No.of Respondents 

Concerned with their field 6 

Not concerned with their field — 


Both types, concerned and not 
qc^cerned t,]>e ^ield., 


11 

17 . 


Percentage 


64,7 
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64 % supervisors were who observed the lessons 
wlthouh any consideration^ Whether they knew the content of 
the lesson or not. About 1/3 observed the lessons related 
to their fields. 


(18) The supervisors are also supposed to help the 

Interns to evaluate themselves. To what extent they heped 
them In this regard. Is given as under t-* 

No. of Respondent Percentage. 


Not at all 

- 

— 

To some extent 

11 

64.7 

Much 

5 

29.5 

To much 

1 

5.9 

Anp other 




17 100 

It Is found that 64% supervisors did not helped 
in self evaluation but rerely . Only about 1/3 supervisors did 


this job. 

( 19 ) The objective of |)rd^nglng the behavioural changes In 

the Internees was achieved as below 

No. of Respondents Percentage. 


Not at all 
To some extent 
Sufficiently 
Very much 
Much 


7 41,0 

6 35.4 

4 23.5 



All of the supervisors did efforts to achieve 
this objective and 59% got ^ marked success. 
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( 20 \ 


Did the student teachers felt unhappywith the 


supervisors, because many times some internees are seen unduely 
harassed or not dealt with properly by the supervisors. The 
Responses in regards this question were 

No.of Respondents Percentage. 


Never 
Some times 
Often 
Generally 
Always 


13 

4 


76.5 

23.5 


17 100 

This Is quite good that most of the internees were 
happy with the supervisors, only in rare cases i.e. 23% were 
some times unhappy and this may be due to any other reason. 

(21) How the student teachers reacted to the supervision 

whether positive or negative?. This is e:q>ected to be positive 

and in this reference the supervisors answered the question this 
way. 

No. of Respondents Percentage. 


Not at all 

1 

6.0 

To some extent 

1 

6.0 

Satisfactorily 

4 

23.5 

Much 

7 

41.0 

Very mucb 

4 

23.5 


17 

lOo: ' 
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About: 80^ supeirvlsors say tha-t their internees 
were having positive atlltude towards their supervision* 

&% supervislors maintained that internees adopted negative 
attitude or they might be antagonist* 


(22) The preintemship was also questioned whether it 

helped in internship programme or not ?- 


No* of Respondents Percentage* 


Not at all 1 5*9 

A little 2 11*8 

Much 8 47*0 

Very much 6 35.3 

Any other - - 

17 100 


More than 80^ candidates said that it helped in the 
internship and 12% maintained that,rarely, it proved useful, 
during internship inteaching* 

(23) In >diat way the pre-intemship was organised, this 

year, at R.C.E.Bhopal 7- 

No. of Respondents Percentage. 
>tlas disorderly 3 

Was not organised well 4 
Was organised tolerably7 
Was organised well 3 

Any other - 


17.6 

23.2 

40 .6 

17.6 


17 


100 
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It Is contrasting that 40% say that it was 
disorderly organised while other 58% say that it was 
organised toleraJsly or well. 

(24) The internship programme is esqpected to break the 
isolation between training college and the schools • To 
what extent does this break the isolation^ supervisors 
responded. 

No* of Respondents Percentage, 


Not at all 


3 

17.6 

To some extent 


6 

47.0 

Sufficiently 


4 

23.5 

well 


1 

5.9 

Conqpletely 


1 

5.9 



17 

100 

Only about 1/3 said that it breaks the 

isolatidra 

and maj ority said that 

it rarely 

does so. It 

may be con- 

eluded that the programme hardly breaks the isolation. 

25) The student teachers are supposed to participate 

in all the activities. 

So# the supervisors were asked 

about it. 

No, of 

respondents 

Percentage 

ONLY taught the lessons 

- 

- 

Participated in 
few activities 

only a 

7 

41.0 

Participated in 
activities 

many 

8 

47.2 

Participated in 
activities* 

all the 

2 

11.8 

Any o-ther 


- 
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41% participated in only a few activities while 
others tooX part in about all the school activities. 

26) How the student teachers used their theory 
knowledge during internship, is responded as under s~ 

No. of respondents Percentage 


Not at all - - 

Rarely 2 11.9 

Often 10 59.0 

Some times 3 17.4 

Generally 2 11.8 

17 100 


About 2/3 supervisors could felt that it happens,i 
and rest said that they could hardly practice their 
theoretical knowledge into practice during teaching in the 
schools. 

(27) The relationships between the schools and the 
R.C.E, are tobe developed or they should remain as such 
this question was considered by the supervisors in this 
way 

No.of respondents Percentage 
Yes 15 87,2 

Not 2 11.8 

17 100 

87% said that relationsshould be developed. 
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SUGGESTIONS i 

No. of the respondents 
who gave suggestion. 

i) Orientation of the school teachers 

should be done. 4 

ii) School staff should be invited to 

visit the college from time to time. 8 

lil)Leterature on cantent and methods 

should be provided to the teachers 4 

iv) Special programmes should be organised 

for cooperating teachers 3 

v) College should try to fulfil school 

needs 2 

vl) The college staff should also visit the 

schools pverlodically. 1 

viDSome projects should be initiated in the 

schools 4 

viii) Remunoration to the cooperating 

teachers should be given 4 

lx) College should have full confidence on 

school staff. 2 

x) Principal of R.C.E, should address the tea¬ 
chers of schools. 1 

Suggestions about the proaramme t - 

(1) How the progessional growtii of internees 
j and the school teachers could be made ? 

i) By Iceeplng touch with the extension 

services deptt. 1 

ii) By Exchange of ideas between school 

teachers and the college staff. 3 

ill) By holding discussions on subject- 

Matters. 1 

iv) By forming study groups 1 

v) By organising science clubs langu 
forum and cocurricular activities 


1 





(2) ahortcomlnaa o£ pre-Internship s 

1) Model lessons were eo-b given 

11) Less no. of lessons were given 1:0 
i^eacliers. 

llDliaclc of proper supervision Toy staff 
of tlie college 

iv) LacJc of guidance by ttie supervisors 


4 

2 

8 

4 


v) ^e p re-intern sHip was done In 

large groups which, resulted in haphazard 
dramatization. 2 


1 

2 

2 

3 

1 

1 


vl) Teacher*s reactions could not be 
discussed well 

vll) All the supervisors were not Involved 
in the programme 

vlii) Orientation of the untrained supervisors 
was not done, 

lx) Poor conference and poor contact with 
schools prior to pre-inteimship 

x) Supervision was done by uncompetent 
supervisors 

xi) Marathi, GuJ rati,language student 

‘beaidneiTs were not gxven pre^internslnip 

(3) Suggestion to improve th e pre-internship 

1) Two model lessons should be given 

to each subj ect ^ 

ii) Every supervisor should have 10 or 

more internees to guide- 2 

i±±) students should get schools of their 

choice ^ 

iv) Micro—teaching should be initiated. 2 

v) D.M.S.Should be be more involved in the 
programme 

vl) Duration of it should be eidianced 1 

C4) Shor-t comings of inter n ship in t^ching 7 - 

1) No proper supervision ^ 

ii) There was shortage of supvervisors for 
proper supervision. 


2 
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(111) The schools were generally lllegulpped 

(Iv) No adequate facllltiles were available 
to W/E and Agrl.Student s teachers. 

Cv) Laclc of guidance and contlnoous 

supervision on the part of supervisors 

(5) Suggestions to Improve the Internship 
Programme; 

(I) Proper guidance should he given for 
lesson planning . 

(II) Careful selection of schools should be 
made 

(III) About 4 or 5 lessons should be supervised 
by the conpetent supervisors. 

(Iv) Proper guidance should be provided to 
those who need it. 

(6) Essential shills for effective teaching(In 
order of preference)• 

TABLE NO. 4 


2 

2 

I 

4 

3 

2 

2 

2 


SKILLS 


I II III IV V IV 


1) Humour and presence of mind. — 
11} Stimulus variation 2 

111) Re-lnforcement. - 

Iv) Probing questions 1 

v) lllustratlons/Escplanatlons 3 

vl) Use of audio visual aids — 

vll)Confidence 1 

vlli)Resourcefulness & Ingenuity — 

lx) Communication shill 2 

x) Problem solving techniques - 

xi) Ability to organise the content 2 

xii) Creation of responsive climate - 

xlll)Motivation - 

xlv) Good teaching 3. 

XV ) Cias s room control — 

xH) Good handwrl'^lnq on the B,Board— 


2 

1 

3 


1 

1 

1 

1 

1 


1 


1 

1 

2 

1 1 

4 2 

1 
1 
1 
1 

1 1 


2 

2 

1 


3 1 


1 
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let preference was given to stimulus variation, illustration 


of the matter, communication skill and the ability to organise 
the content by more than one supervisor. One Supervisor 
also gave 6th preference to ability of organising the content 
matter. The use of audio visual aids was given 3rd preference 
by 4 supervisors. 

(7) BEHAVIOURAL CHARGES TO BRING ABOUT IH THE INTERNEE. 


(i) Effective use of class room teaching skills 7 

(ii) Handling of class room discipline 

suituatlons. 7 

(iii) Handling of audio visual aids. 1 

(iv) Skills relating to workshop . 1 

(v) Cocurricular activities participation and 

organisation. 1 

(vi) Confidence 4 

(vii) Gensitivity towards childness needs 1 

(viii) Progressive outlook to educational 

problems 2 

(ix) Politeness and sincereity 2 

x) Behavioural changes to be brought is not 

possible in so short period 2 


(xi) behavioural changes differs lesson to 


lesson. 


1 
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CC) OPINIONNAIRE STUDY OF PRINCIPALS OF COOPERATING 
SCHOOLS . 

Out. of 45 oplnionnalre sent out to the 
Principals of the Coop, Schools Only 25 were received bade. 

The questionnaire schedule used to collect the 
candid opinions has been given in the Appendix « Here, 

X will dlscusse- Invariably the opinions esqpressed in every 
question one by one. 

(1) The first question was put in regard to know their 
length of experience of cooperating in IntexfBship prograrnme. 
The responses were — 

Percentage, 


From this year 36 

For 2 to 3 years 44 

For 4 to 5 years 16 

For 6 to 7 years » 

Rore than 7 years 4 

100 


The largest no. l.e, 44% were found to have experi¬ 
ence between 2 to 3 years and only 4 % were having ejqyrience 
of more than 7 years. 

(2) They were also asked whether they are trained or 
Untrained, In this all were found trained, Ho cooperating 
teacher/ headmaster was untrained. 

(3) The teacher training through internship programme 

is unique in our country , so they were askedto give their 
opinion as how they felt about it. 
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Percen-tage. 


Useless 4 

useful 6 

useful fo some exfenf 20 

Qul'te useful 10 

Very useful 28 

Not answe;red 30 

100 


It means that majority maintained that the progranune 
is useful. Only 4% send it useless^ which has no much 
significance • 

(4) They were also asked to give their conperative idea 
between practice teaching and the internship by asking vihether 
they had practice teaching in their schools* 

percentage. 


Yes 

68 

No. 

28 

Not answered 

4 


100 

68% cooperating schools were having some experiences 
about traditional practice teaching while other do not have. 


(5) In the same reference next question was also 
put to them that how for the Internship programme gives more 
e^qierlences to the internees in ccxiparlson to the traditional 
practice teaching. 


percentage. 


Not at all 


A little 


' ^0 


- 


So So 


4 
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Much 

40 

Very much 

28 

Nob answered 

4 


100 


^ly has -said -thati Intiemshlp Is no-b bebber esqperl- 
ence giving bhan bhe convenblonal pracblce beaching^ 5^11e 
majorlby said lb gave bebber esqperlences bo bhe sbudenb beachers. 
(6) How for bhe programme of bhls year (1975-76 ) encouraged 
bhem bo accepb lb nexb year# bhey etnswered In this regard. 

Percenbage. 


Hob ab all 4 

To some exbenb 28 

Sufficiently 44 

More bhan sufficient 20 

Any other 4 


100 

Only 4% show negative attitude to accepb Internees 
next year# ^Aiile most of them are ready to accept. 

(7) Did they famlllaxrlse the internees to their school pro¬ 
grammes and rules fully before starting teaching#for this they 
responded. 

Percentage. 


Yes 

No 

Nob answered 


80 

6 

12 

100 


Most of the school teachers and principals triedto 
mahe the internees acquanted with school acb^vities,^ 
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eqoi Ipmeti-bs e-tc • 

(8) The s-taff mee-ting Is held In the schools from 

time to time and student tearchers are esqpected to partl-> 
clpate in it. So, cooperating teachers were asked whether 
internees participated or Not ?. 

Percentage. 


Not at all 8 

Only a few participated 4 
Mostly participated 20 

All participated 30 

No meeting was held 28 

Not answered 10 


100 

In more than 50% schools interns participated in 
staff meeting « But in 28% schools no staff meeting was 
held. 

(9) The cooperating teachers and Principals are also 

supposedto observe some lessons. For this question their 


responses are 

No.of lesson observed. 

Percentage 

None 

- 

1 to 5 

36 

6 to 10 

20 

11 to 15 

12 

More than IS 

28 

Not answered 

4 


100 


This is clear from data that about 1/3 obsarvad 
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the lessons 1 to 5 and only 28% observed more than 15 
lessons. 

(10) Many times the internees feel difficulties in con- 

n 

trolling the class in the school due to disciplinary problems. 

To what extent they felt difficulties in this regard is 
evident as - 

Percentage. 

Never 20 

Rarely 52 

Generally 20 

Mostly - 

Al-.ways — 

Not answered 8 


100 

It is contrasting finding that 20% say that no body 
felt difficulty in controlling class but other 20% say that 
they generally felt this difficulty, and about half say that 
this problem was rarely felt* 

(11) The student teachers are supposed to do some thing 

for the welfare of the school* Could they do that or not* 

Percentage* 


Not aU all 4 

To some extent 56 

Much 20 

Very much 12 

Not answered 8 

100 


4% said that the u internees during internship did,. 
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not contribute any thing to the good of schools while 
about 1/3 said that they contributed well, 

(12) The cooperating teachers and the principal of the 
school should also discuss the lesson taught by internees. 
Wiether they did it or not is as following. 

Percentage. 

Yes 84 

No. 12 

Mot answered 4 

lOO 

It pictures that most of them discussed the lessons 
of the student teachers. 

(13) The mutual cooperation of college supervisors and 
the cooperating teacher is inqportant for proper training of 
student tseachers. The cooperating teacher is expected to 
help the other in assessing the internees. They helped ±h 
them as under s- 



Percentage 

Mot at all 

4 

A little 

44 

Much 

26 

Too much ' 

20 

Not answered 

4 


100 


4% were such who did not help the supervisors in 
this connection^ and 44% helped little through 4e% helped 


them much 




(14) The student teachers are to prepare the instruct¬ 

ional rnaterial and also to con^lete the field assio’nments 
during internship. How for the school teachers helped them 
in this connection. 


Percentage. 


Not at all 

4 

A little 

4 

to some extent 

4d 

Much 

28 

Very much 

12a 

Not answered 

12 


100 


Only 28% gave such help and about half of them gave 
the help raxcely* 

(15) How the cooperating teacher helped the student teach' 

era in getting suppliraentary reading material ? 

Percentage. 


Not at all 12 
Occassionally 32 
Often 16 
Mostly 16 
Always 20 
Not answered 4 

100 


12% were indifferent to such matters vrtiile about 60% 
more or less helped the internees in getting such material, 

(16) It is deemed that cooperating teachers try to 

give maximum essperiences to the student teachers in the 

«■ 

school. The responses regarding this whether they eonld ?atd 
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it or not« are given as under i — 

Percentage* 


Not at all 

— 

A little 

4 

So So 

12 

Nuch 

56 

Too much 

20 

Not answered 

8 


100 


16% rarely tried to give the student teachers 
maximum eaqperiences while 75% did it mostly and regularly. 

( 17 ) The student teacher is expectedto gain the ea^erience 

in all the school activities, hut in some areas gain the 
e 3 <periences maximum. In 'ii^ieh area they did the best 7 • 

Percentage. 

Class room teaching ' 84 

Organising instruct¬ 
ional material — 

Field experiences 8 

JIny other — 

Not answered 8 

100 

Generally , the student teacher's achievement was 
in the class room teaching. Only 8% school* teachers mention¬ 
ed that they also triedin field experiences Jwit much 
interest was generally taken in the class room teaching. 

( 13 ) JDuring internship the student teachers face a 

lot of difficulties and probleems. in solving these problems 
the cooperating teachers tried to find ©ut them, in ^ 
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following percent:ages. 

Net at all 

Occasionally 

Often 

Mostly 

Always 

Not answered 


Percentage, 

4 

28 

32 

8 

16 

12 

100 


of the cooperating teachers never attan^ted 
In this direction. They did not have any concern with their 
difficulties, ^out 60% tried often and about 25% were found 
to trace out problems generally. 

(19) In reference to the previous question the cooper¬ 

ating teacher was ashed in what activities the student 
teachers faced the dlfficdties mostly. 

Percentage, 

Related to class room 


teaching. 32. 

Related to field 
experiences. 20 

Related to personal 
living 16 

Related to instruct¬ 
ional material 32 

Any other 4 


The responses reveal that some Interns faced "the 
problems in more than one area. But mostly they felt 
difficulties in getting instructional material and class 
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room -teaching. 


(20^ In schools -the prtoclpals and -the coopera-tlng -teachers 

are the persons ^o are e:qpected to help the s-tudent teachers In 
every respect# how they shared with -the Interns Is given as 


Percentage. 


Not at all 

4 

To some extent 

36 

Fully 

36 

Any other 

4 

Not answered 

20 


100 

865^ cooperating teachers trledto remove the problems, 
in rare cases and other 30% atten^Jted fully to do -their best 
extent. But 40% were quite indifferent and did not pay any 
attention. 

(21) The interns have to arrange or manages the experiments, 

demonstrations and excursions in -the schools. But herewi-th, the 
s^nne assistance of the principal or Cooperating teacher is in 
variably required and how -these people helped-the internees is as 


underI- 


Not at all 

Rarely 

Often 

Always 

Any other 

Not answered 


Percentage. 

12 

36 

^44 

8 

100 
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/ 

So, only 44% cooperating teachers generally helped the 
Interns in such related activities , Of the schools, and 
36% often helped them when they needed it, 

22) The working relationship between the college of 
Education and cooperating schools is necessary tohe 
meintalned. How did the supervisors confer and tried to achieve 
this is given in terms of responses of cooperating teachers/ 
Principals. 

Percentage. 


Did nothing — 

Did a little 12 

Did some thing 20 

Did quite a lot 60 

Any other - 

Dot answered 8 

100 


60% cooperating teachers answeredthat the supervisors 
contributed a lot to maintain the good relations between the 
two institutions. 

(23) The college supervisor when in the school on supervision 
he has also to keep in mind that he should help the cooper¬ 
ating teachers in all the respects pertaining to internship 
The cooperating teachers were asked as to \^at extent could 
they get such help, t 

Percentage. 

Not at all 8 

A little 20 


Much 


36 




Very mucli 
Any otlier 
No-t answered 


24 


97 


4 
8 

100 

60 % did It: well and 20^ rarely. 

(24) Tile coopera-tlng -beacliers were also sked alsou-t, 
whettier tlie supervisor helped them In assessment work during 
Internship. The responses were as 

Percentage. 


Not at all 16 
A little 12 
Sufficiently 60 
Too much 4 
Any other 8 


.^ot Answered 


100 

64% said that considerable assistance was given by 
the supervisors. 

(25) 1^0 develop insight in the student teacher and to improve 

his effectiveness as a teacher, the cooperating teachers should 
confer and suggest him ways to inqpiwe ■ 

Percentage. 


Never 

Rarely 

Oftenly 

Mostly 

Always 

Not answered 


24 

16 

24 

16 

16 

4 



100 




da 


The responses are very scattered, about half discussed 
with inteims while others discussed rarely, 

26) During discussion suggessition are also invited from the 
cooperating teachers, ^o« how often he could give suggesion 



Percentage 

Not at all 

16 

Rarely 

40 

Often 

4 

Generally 

20 

Always 

4 

Not answered 

16 


100 


Again 16^ cooperating teachers were totally cut off from 
such discussions or suggestions • 40?S triedrarely • Only 4% 
were found always interested in this Job. 

(27) For a better performance of R.C.S. good relations with 
the schools are considered necessary when cooperating teachers 
were asked a question pertaining to this » 92 % agreed with it 
and other 3 % did not answer the question. 

(28) For such a close cooperatlon^collaboration, guidance and 
coordination# the cooperating^schools command for credit 30 % < 
said that they were given such credit by R.C.S., but 16% 
denied it and others did not answer the question. 

(29) To enhance their educational experience and knowledge 
the cocqperating schools demand educational material / books 
from the college. Majority l.e. 64% deniedthat they were given 
any such material aid while 28% agree that college, provided it 

(30) When the cooperating teachers /principals were asked 

Whether they felt a need t© have such instructional m^teri^ 
RCS.66% said yesr and 20% refused#■ 




SUGGESTIONS GIVEN BY GOOPERATIlSfG TBACHBRS/PRINCIPALS 


Strong points o£ student teachers t - 

Ttie percentage o£ respondents Is given Just 

against each o£ the point mentioned by them. 

No, of Respondents. 


1) Student teachers strictly 

followed the lesson plan* 4 

11) Method of teaching was found# 

generally # good 16 

111) Preparation of lesson plans was 

good 20 

Iv) Topics were presented systematically 4 

v) They taught with confidence 26 

vl) They w made gradual Inqprovement 4 

vli) They were found punctual in their 

duties. 12 

vlli) The internees also used due teaching 

aids. 24 

Wealg points of student teacher* s s — 

1) ^lack board writing was poor 1® 

11) Ant of questioning was not developed 20 


111) Voice and pitch was not found suitable 4 

Iv) Teaching aids used were not sufficient 24 

v) The internees did not planned the 
lessons sincerely 

vl) They went #often, unprepared In the 
classes 

vll) Pronunciation was also found defective 
of some Internees. 

viii) One pe rson opined that there was no 
any weakness In the Intern. 

lx) One said that the felt incapable to 
give any thing In this regard. 


4 
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(3) Sugcfeg-tlons -to bri ng Impirovements In Inteimshlp 
p rogrammet 


i) Xn-temsblp should be In two terms 4 

and Its time should be In Aug*Sept, 

ii) 

ii) Orientation conference is necessary to 

be held inviting the school staff. 8 

iii) Size of lesson plan should be small 4 

iv) Remuneration should be given to cooper¬ 
ating teachers. 8 

v) Superivision vroric demands irnproveroent 4 

vi) The college should Icnow the intake 
capad ty of the schools before sending 

the internees 8 


(4) Suggestions in regard to s trengthen the relat¬ 


ions between the schools and R.C.B. »— 

i) 6 monthly discussion and meet to gether 
betvreen college staff and the school 
staff should be held. 8 

ii) ^e college should supply the reference 

books 16 

ill) Symposiums* Exhibitions* and science clubs 

etc. should be organisedtime to time 4 

iv) No any suggestion. 16 

v) Supervisors should give model lessons in 

the college. 4 

(5) Help of facilities need-ed bv the schools 
from R.C.E. 

i) Help of Instructional materials 24 

ii) Due Importance and respect should be 

given to the cooperating teachers. 8 

iii) The college should supply the teaching 

aids, such as books* charts etc. 4 

iv) No any suggestion. 8 

vi) R.G.E. should give help of teachers when 4 

demanded by schools. 

vi) (College should organise seminars in summer 12 ' 
in which cooperating teachers should be 
invited. ' 




CHAPTER -VI 


REACTIOMS OF STUDENT TEACHERS 


200 s-buden-t -beachers from different were 

given the questionnaire to take their opinion and reactions 

regarding various phases of Internship programme. T|jie responses 

of every question are Interpreted in the table given for each 

question. The responses of all the student teachers l.e. from 

langauges, science , Commers, W/E and Agriculture are given 

In the same table. The questionnaire which was used for this 

purpose is given in Appendix- . 

(1) Preparation for Internship in Teaching : 

To prepare the student teachers for Internship in 
teaching , it is necessary to train them in methods of teaching 
in the beginning of the session# so that they can teach success¬ 
fully in the coming inteimship programme. They were asked i 
whether they were taught various methods of teaching before 
going to internship# they answered. 

TABLE No. 5 


Percentage 


Items 

Lang. 

Sc. 

Cbm 

:W/E 

Agrl. 

Total 

Overall 

percentage 

Hot at all 

B 

10 

13 

5 

- 

33 

7.00 

Only a little 

15 

15 

7 

15 

6 

58 

11.7 

Only a rough 
idea was given 

23 

37 

30 

30 

47 

» 

168 

33.7 

Sufficiently 

Taught 

47 

32 

37 

50 

47 

213 

42.'6 

Taught more 
than sufficient 

6 

6 

13 

- 

- 

2S 

, , V 

5»0 

i r ^ n 


100, 

100 

lOO 

100 

100 

- 

lOO 
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The table shows that method classes were held, 
but not satisfactorily. About 43% student teachers say 

i 

that it was taught well. In W/E, Agri. and lang. the 
the methods of teaching were taught more than the science 
and commerce Deptts. 

(2) When the student teachers were asked \diether 

they were given any training regarding lesson plan 
preparation#they answered. 


TABLE No. 6 


Percentage. 


Items 

Lang. 

Sc. 

Com. 

W/E 

Agri. 

Total* 

Sver all 
percentag 

Not at all 

8 

5 

3 

- 

- 

ie 

3.2 

Only a little 

12 

27 

10 

10 

33 

92 

18,4 

So So 

20 

23.3 7 

20 

7 

82 

16.4 

Sufficient 

53 

38.3 70 

50 

47 

25.8 

51.0 

More than 
Sufficient 

67 

5 

10 

20 

13 

55 

11.0 

Old not answered 
the question. 

- 

1.4 - 

- 

- 

1.3 

0,25 

Total 

100 

100 

100 

100 

100 

- 

100 


/ODOut &alf of the student teachers said that 
method classes were held sufficiently. And about said 

that method teaching was done inadequately* 

(3) Questioning is an important part of class roam 

teaching. Student teachers have to be trained well in 
questioning » When asked about it their answers were ^ — 
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TABLE Mo ^7 


Items. 

Lang, 

Sc 

* Com 

W/E 

Agri 

Total 


Not at all 

9.3 

2a 

3.3 

5 


45.6 

9. 12 

A little 

24.0 

17 

10.0 

25 

20 

96.0 

19.2 

Only arough 
idea was given 

24.0 

22 

33.3 

35 

20 

135.3 

26.66 

Sufficiently 

More than 

33. 3 

28 

5.0 

25 

47 

183.3 

36.66 

sufficient 

9. 3 

5 

3.3 

10 

13 

40.6 

8.12 

Total 

100 

100 

100 

100 

100 

- 

100 

in 

of the 

total 

number 

of students 

felt that 


sufficient, and nore than sufficient Idea of questioning was 
given before internship. In Sc. and com. proper attention was 
not given to this aspect of training. 


(«) The model lessens are the part and parcel of the pre¬ 

paration for Internship programme. Therefore, student teachers 
were ashed as to how money model lessons were given t — 


TABLE No.e 


6 


Items 

Lang. 

Sc. 

Com. 

Not at all 

17 

47 

17 

One 

32 

27 

40 

Two 

19 

12 

33 

Three 

23 

3.3 

3 

More than three 

9 

8 

7 

@i^ answered — 

^«e question. 

1.7 

- 


_ Percentage _ 

W/E Ag. TotalI Over all 

percentage 


45 

34 

160 

32 

35 

40 

164 

32.8 

15 

7 

36 

17.2 

10 

13 

52.3 

10.46 

5 

6 

35.0 

7 



■if' 

■>-34 ' 







About 1/3 student teacher's say that no 
model lesson vias given and other 32% say that only 
one lesson was given. The tahle shows that^ generally all 
the depths, gave one model lesson* 

(6) These model lessons are given by various 

agencies so the inteimes were aslced by whom were -these 
lessons given • They asswered. 


TABLE No-9 


PERCENTAGE. 


Items Langt 

Sc. 1 

Com : 

W/E 

» Ag s 

Total 

:Overall 
percentage 

Member of 
depth of Edu— 
cation. 12 

16 

6 

15 


49 

9.8 

Members of 
content Depth 

67 

20 

47 

40 

47 

221 

44.2 

Teachers of 
D.M. School 

9 

7 

20 

15 

14 

65 

13.0 

Student 

Teachers Among 
themselves 



13 

25 

20 

80 

16.0 

Anyo'ther 

5 

25 

13 

5 

- 

62 

12.4 

Did not 
Answered the 
question. 

1.3 

17 

1 

- 

19 

37.3 

7.46 

TOTiiL 

100 

100 

100 

100 

100 

- 

100 


The maximum model lessons were gi-ven by 
content depths# while only about 10% professors from 
education Depth, were Involved in model lessons. 

Language depth, paid more attention towards these lessons, 

and 'than commerce and Agriculture Depth. . 




(6) The model lessons give a rationale to the student 
teachers* what and how of the class room teaching is pic* 
tured in these model lessons. To what extent such model 
lessons proved to be useful for student teachers is 
evident from the following 

TABLE No. IQ 


Items 

Lang. 

Sc: 

Com. 

W/E 

Ag« 

Total 

:Overall 
percentage 

Not at all 

13 

8 

- 

5 

- 

26 

5.2 

A little 

23 

e 

- 

20 

27 

78 

15.6 

Satisf actoiry 

20 

33 

43 

30 

27 

153 

30.6 

Very useful 

40 

8.3 

37 

25 

27 

137.3 

27.46 

Any other 

3 

17 

10 

10 

- 

40 

i 

8.0 

Did not answer¬ 
ed the question 13 

25.5 

10 

10 

19 

65.8 

13.16 

TOTflLi 

100 

100 

100 

100 

100 

- 

100 


The majority of internees maintain that model 
lessons* given were satisfactory and useful*.The percentage 
of useful model lessons was fairly high in Languages and 
commerce but very low in science. 

(7) Pre internshipt 

(7) The student teachers were asked whether pre-intem- 

shlp programme was held or not and their responses are ; — 
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TABLE NO. 11 


Items Lang* 

Sc. 

Com. 

W/E 

Agri./ Total 

Over all 
percentage. 

yes 94 

975 

93 

100 

100 

484 

96.8 

No 6 

3 

7 

- 

c ^ 

16 

3.2 

Total 100 

100 

100 100 

100 

- 

100 

97% interna say 

that 

pre—internship 

was held# only 

3 % deny from this. These 

3% might be 

absent# 

these days# 

from the college or 

may be deficient 

in some 

way. 

(8) How much time was given for 

pre-intemship ? In the 

answer of this 

question the inteinnees gave their various 

answers* 








TABLE No, 12 








Percentaae. 

Items Lang* 

Sc* 

Com 

W/B 

Agri. 

Total 

Over all 
percentage. 

One week 64 


63. 3 

85 

60 

340*3 

68.1 

Two Week 21 

17 

60.3 

10 

7 

85.3 

17.6 

ThreeWeek 45 

2 

- 

- 

13 

2*0 

4 

Only a few 
weeks 3 

5 

3,3 

5 

20 

36,3 

7*26 

Any other 7 


3.3 

- 

- 

15*3 

3*6 

Did not 

Answered 

the question- 

34 

— 

— 

— 

3.4 

168 

Total 100 

100 

100 

100 

100 

- 

100 ' 


The majority of intenaees i*e< 68% said that 


pre—internship was held for one week duration* In any 
other one student teacher answered 10 days# on© H days 
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and another 3 days only. It Is concluded that ahout 
the duration of pre—Interhshlp^ the answers are very 
scattered. 

C9) Xn the same reference the student teachers 

were also asked whether tlmep given for pre—Internship 

was sufficient or not. The responses were 

TABLE NO.13 

Percentage. _ 


Items 

Lang. 

Sc. 

Com. 

W/E 

Agri. 

Total 

Over all 
pe rc entage 

Yes 

64 

82 

60 

75 

53 

3 34 

66.8 

No. 

36 

18 

40 

25 

47 

166 

33.2 

Total 

100 

100 

100 

100 

100 


lOO 


2/3 student teachers agreed that sufficient 
time was given for this prog3^arnme # while 1/3 said that 
it was not sufficient. 


CIO) During pre—internship the internees have 

o 

to teach some lessons in the schools dloted • How 
many lessons they taught, is given:— 


TABLE NO. 14 


P ercentaqe. 


Dtems 

Lang 

Sc. 

Com 

W/E 

Agri 

Total 

Over all 
Percentage 

One 

17 

7 

40 

IS 

94 

173 

34.6 

Two 

36 

47 

7 

40 

6 

136 

27.0 

Three 

16 

13 

3.4 

15 

- 

47.4 

9.48 

Pour 

12 

15 

3*4 

10 

- 

40.4 

3 • 03 

More than 
four 

19 

13 

3.4 

20 

i 

53.4 , 

. ■■ , 



Did not ans 
wexred tine 
question* 


100 


5*1 43 


48 


9.6 


Total 


100 


100 100 100 - 100 


About 1/3 student teachers taught only 
ene lesson and 27% taught two lessons. In commerce Deptt, 
40% student teachers taught one lesson^ while in W/B the 
same percentage taught two lessons. In Agri, 94% internees 
taught one lesson and rest taught two lessons. 


Scxne observation schedules were provided to the 
student teachers to observe the lessons of other teachers 
So that they may learn by observation/ How to fillup these 
schedules was to be instructed by the college professors. 
To vghat extent they eaqplained them is given as s- 

TABDE No.15 


Items 


Dang Sc. Com W/E Agri Total Over all% 


Not at all 

19 

22 

13 

15 

7 

76 

15.2 

Only a little 

13 

a 

27 

15 

- 

63 

12.6 

Only a rough 
idea was given 

24 

22 

27 

15 

do 

128 

25.6 

It was explain¬ 
ed 32 

38 

23 

45 

47 

185 

37.0 

It was explain- 
ed very well 

12 

10 

10 

10 

6 

43 

9.6 


Total 


100 100 100 100 100 


.100 



<na 6 student teachers were explam«<^ well 


Other 30% maintained' that they were 
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The student teachers o£ W/E and Agri, were explained the 
schedule in better way them other Deptts. 


(12) Observation of lessons of the fellow students 
teachers help in acquiring sKils . The no of these lessons 
is fixed by the college t therefore, they were ashed about 
the no. of lessons observed by them. 

TABLE NO,16 


Items 


Lang. 

Sc. 

Com W/B 

Agri* 

Total 

. Over all 

None 


5 

- 

3.3 - 

- 

8.3 

1.66 

Less than 

5 

5 

- 

3.3 - 

7 

15.3 

3.6 

5 to 10 
Lessons 


63 

60 

13.3 75 

40 

251,3 

50.26 

More than 
Lessons 

10 

27 

40 

eo.o 25 

53 

225 

45.26 

Total 


100 

100 

100 100 

100 

- 

100 


The maximum No, of lessons observed during pre- 
internship falls between 5 to 10 and then' more than 10* 

Onlya few persons observed lessons less than 5 from lan¬ 
guage , Commerce and Agri, and in other deptts no body 
observed less then this. In commerce B0% and in Agri. 

5 3% internees observed more than 10 lessons* But others 
were lagging behind. 

(13) ®he orientation programme is held during pre-intern¬ 
ship in which a genral philosophy of internship , its 
execution , supervision and evaluation etc* are discussed inv^^;^ 
iably. So, the student teachers were ashed whether it 


or not 






was held 


# 






lU 


In-t.eim3li±p j 

(15) The s-tuden-b -teacheirs selected the topics to 
teach ftom the souirces given helow * — 

TABLE No.19 

Xtems Lang, Sc, Com W/E Agri. Total 


Assigned. Toy the 
cooperating 

teacher 72 100 84 100 74 430 

With the help 

o£ students 6 — 3 7 16 

Selected my 

self 28 12 10 20 13 83 


Assigned by the 

College super- 4 17 3 — 6 30 

vi sor. 

Any other _ 


This showld that mostly the topics used for 
teaching during internship were used as assigned by 
the cooperating teachers. On|ry 16% student teachers 
selected the topic themselves. This is concluded that 
most of the student teachers were not able to select 
their topics, 

(16) When the student teacher enter the cr;?: class - 

what activitiy they prefer to do first , before starting 
to teach? The question was answered by them as i — 


TABLE NO. 20 


Items 


_ Pereentaqe« 

Lang Sc. Com W/E Agri* Total 


Cheched the 
Seating arraug¬ 
ment, 71 61 56,7 _65 







ChecTced the 
Black board 


3 


26.7 10 


87 
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Arranged the 

teaching aids 

3 

15 

- 

15 

— 

33.0 

Wrote the pre— 

liminarles 

16 

20 

6.7 

10 

13 

65.7 

Any other 

3 

5 

10 

5 

- 

23 


The most of the student teachers checked the 
seating arrangement in the cXass es soon as they reached 
16/^ from language and 20% from Science wrote the preli¬ 
minaries on the hlack board. The two internees^ one from 
commerce and another from, W/E, who answered in ' Any 
other category’ started introduction of the lessons as 
they reached the class. 

(17) The internees have framed pacific objectives of 

the lesson plan in terms of behavioural changes. So the 
question was put to them whether they framed the obj ectives 
in such a manner? 


TABIjE No. 21 


Percentage. 


Items 

Lang 

Sc. 

Com 

W/E 

Agri. 

Total 

Over all% 

Yes 

07 

92 

94 

100 

94 

467 

93.4 

Not 

13 

8 

6 

- 

6 

33 

6,6 

Total 

100 

100 

100 

100 

100 

_ 

100 


93% student teachers agreed that they ' 
framed specific obJ ectives of their lessons in terms 
behavioural changes. 


(18) Achievement of these specific objectives wae , i 

responsed as under *- .. ..’gA**;- 



TABLE No. 22 


X'tems 

Lang 

Sc. 

Com 

W/B 

Agrl. Total Overall 
% 

Achieved 

14 

5 

- 

5 

7 31 

6.2 

Noh Achieved 

50 

30 

43 

40 

33 196 

39.2 

Achieved ho 
some exhenh 

36 

65 

57 

55 

60 273 

54.6 

To-tal 

100 

100 

100 

100 

100 

100 

5S% 

Internees could achieve -these objectives to 

some exhenh and only 

6% achieved 

well. 

Rest could not 

achieve. 







Class room Teachlnci s 






19) The 

student 

teachers are 

required to prepare the 

lesson plans 

under the directions 

and Ins-tructlons 

given by 

hhe college prefessors and 

hence r 

they 

were asked whhther 

hhey prepared -their lessons 

according -to such Instructions 

-the ans-wera were 







TABLE NO. 

_23 









Percentage* 


Xhems 

Lang 

Sc, 

Cora 

W/B 

Agrl» Total t Overal 1% 

No-t a-t all 

9 

8 

— 

5 

21 

4.2 

Some -times 

28 

17 

33 

- 

- 11.1 

22.2 

Often 

17 

20 

3 

35 

33 102 

204 

Always 

45 

55 

64 

60 

40 264 

52.8 

Did not answer¬ 
ed — 

1.6 


„ 

— 1.6 

O.3.' ,■ 

' '' * < 


100 


1 ^©; ^ 

.-■■■ -■=■■ V .avv( 


Sfe^'S'-;"’..'' 


To-bal 


100 


100 



About half of the student teachers always prepared 
their lessons plans according to the instructions given, 
while about 42% did It rarely. This means that the later 
ones used their own vice in the preparation of lesson plans. 
64% of the commerce student teachers tried to follow the 
instructions always. 


( 20 ) 

planned 


This was also asked to the interness tirhether they 
the lessons in units or not, the assweres were ast — 


TABLE 24 


P ercen tape. 


Items 

Lang 

Sc. 

Com 

W/e 

Agri, 

Total Over all % 

Yes 

87 

88 

72 

80 

89 

407 

01.4 

No 

13 

12 

27 

20 

20 

92 

16.4 

Total 

100 

100 

100 

100 

100 


100 


About 60% sbudent teachers adopted unit planning 
and rest prepared their lessons traditionally, 

(21) ^uring preparation of lesson plan units same books 
St'S tobe consulted. So, the internees were questioned that 
what books proved very helpful to them. 



TABLE No. 

2^ 

Percentage; 

*■ . ''-A 

Items 

Lang 

Sc* 

Com 

W/B 

Agri Total 

• - 

. 

Text books 

79 

75 

63 

100 

74 391 .. 

'fin: 

Books from 
Library 

11 

18 .. 

10 

20 

2©, 

: 'p;i■!*■■<>W:; 

V‘'’, A > V • Tfc. **■ 

Reference booksl3 

7 , 

1 \ ^ i 





None 


3 


3 


Any other 


3 7 


13 


23 


Many student teachers from all the deptts, 
used morethan one type of books. But great majority 
used the books. This means that either they could not 
get other books to consult or 1:h.ey were having some 
other obstacties to consult otherbooks. 

(22) To trace out the mistakes and to make it better 

the revision of the lesson plansseems to be essential . 

So a question was put in regard to the frequency of revisions 
and the internees answered i— 


TABLE NO. 26 


Perceyv t^a^ 


Items 

Lang 

Sc. 

't 

Com 

W/E 

Agri: 

Total:Overall^ 

Never 

21 

11.7 

10 

20 

7 

69.7 

13.74 

^ome times 

27 

36.7 

47 

40 

47 

197.7 

39.54 

Often 

23 

16.7 

17 

10 

13 

79.6 

15.92 

Frequently 

8 

10 

- 

10 

6 

34.0 

6.8 

Always 

21 

26 

23 

20 

27 

116 

23.2 

Did not 
Answered the 
Question. 


— 

3.3 

- 

“ 

3.3 

0.66 

Total 

100 

100 

100 

100 

100 

- 

IQO 


About 60% interns revised their lessons 
occassionaly § when once it was prepared^ and 30% ; 

always or generally revised them. In com. & Agri.- 

. . 1 '-’id. * 

the student teachers revised the lessons 
Teaching aids. 

23) Teaching aids are 

* ' fi ^ i t r 
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class room teaching. These aids are prepared on got by 
various resource and agencies. There fore, the question 
vas made to know how they prepared their aids and the 
responses were 

TABLE HO. 27 

percentage. 


Items 


Lang .Sc. Com 


W/E Agrl. Total Overall^ 


Myself 70 

With the help 
of fellow 12 
students. 

With the help 
of cooperat¬ 
ing teacher 13 

With help of 7 
other teachers 
of the school. 

Any other 7 


86 80 100 73.7 409.7 


6.7 26.7 


8 

7 


17 

3 


10 6.7 54.7 
5 13.4 35.4 


22 


It is clear from the table that most of the student 
teacher prepwed the teaching aide themaelves . Here with 
they alsotooH the help o£ other In so™ aids, preparatlo. 
Those who answered in -Any other ■ did not ™ntioned from 

«ftiom they took the help. 

( 24 ) in using the teaching aids it is seen that . generally, 
the internees used ready made aids ^ich were avail^le 
either in school or they borrowed from others. There it 
was necessary to ash them what type of aids they used 
mostly in their teaching. They answered as under 
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TABLE NO. 28 


Items 

Lang. 

Sc. 

Com 

W/E 


Ag 

Total 



Self Prepared 

64 

75 

86 

75 


60 

360 



Collected from 
old students 

3 

2 





5 



Mode by School 
Students 

6 

3 

— 




9 



Ready made Char- 
ts« maps models 
etc. 13 

17 

30 

20 


40 

120 



Any other 

12 

3 

- 

5 


- 

20 



Most of 

the student teacheits 

used the 

self prepared 


teaching aids 

and ready made aids like 

charts 

1 , maps models 

etc. 

A mojority of 

science and Agri. 

Students teachers also took 

the 

help of old students and 

the school 

students 

in collecting 

or 

preparing the 

aids. 









(25) The teaching aids 

which 

were 

presented in the 

class 


during teaching were though by 

the supervisors as given 





TABLE 

MO. 29 











PERCENTAGE 

' m 


Items 

Lang Sc, 

, Com 

W/IB 


Ag 

Total 

Over 

all% 

Useless 

7 

- 

- 

5 


- 

12 

2.4 


In appropriate 4 

2 

- 

- 


7 

13 

2.6 


Average 

27 

10 

6 

- 


7 

50 

10.0 


Meaning ful 

44 

55 

47 

70 


60 

276 

55.2 


Very helpful 

17 

33 

47 

25 


26 

148 

29.6 


Did not answered 
the question 1.3 

- 

- 

- 


- 

4.3 

0.2 



100 

100 100 

100 


100 

- 

100 






Teaching aids of about 85 % internees were meaning¬ 
ful and very useful as considered by the supervisers* 

(28) During supervising the lesson different supervisors 
gave the follovring remarks to the student teachers regarding 
teaching aids. 


TABLE ITO.30 

_PERCENTAGE. 


Items 

Lang 

Sc. 


W/E 

Ag. 

Totalt Overall^ 

In effect¬ 
ive 

3.7 





3.7 

0.74 

So So 

13 

7 

- 

- 

- 

20 

4.0 

Satisfactory 

33 

25 

37 

45 

33 

173 

34.6 

Effective 

17 

38 

43 

25 

47 

170 

34.0 

Good 

33 

30 

20 

30 

20 

133 

26.6 

Did not 
Answer the 
Question 

1.3 

- 

- 

- 

- 

1.3 

0.26 

Total 

100 

100 

100 

100 

100 

- 

100 


About 

95 % internees 

found 

the 

remarks 

of super 


visors from satisfactory to good, 

^27) To encourage the self study and thining in the 

students home assignments have become part and parcel of 
class room teaching. So# here a question was put to inter¬ 
nees how many pupils did the assignments given by them. 


The responses were. 



TABLE NO- 31 


iia 


-PERCENT 

Items 


Lang 

SC, 

Com 

W/E 

Ag. 

Totals 

Overall^ 

ISIone_ of 

them 

16.0 

3 

- 

— 


19.0 

3.8 

A few 


2.0 

12 

10 

5 

13 

42,0 

8.4 

Some 


14.0 

12 

27 

15 

20 

88.0 

17.6 

Most of 

them 

46.7 

53 

30 

60 

27 

216.7 

43.32 

All of 

them 

21.3 

20 

33 

20 

40 

134.3 

26.86 



100 

100 

100 

100 

100 

- 

100 


Mostly the students did all the assignments 
In language 16% internees say that their students did not 
complete the home assignments. The students of Sc. and W/B 
internees took keen interest in conpleting home assignments. 

26} The student teachers attempted to bring 

irt^irovement in doing home assignments by their student through 
following measures. 

TABLE No. 32. 


Items 

Lang 

Sc. 

Com 

W/B 

Ag. 

^otal. 

By checking 
daily 

" 

77" 8 

87 

67 

100 

80 

411 

^ reporting 
to Coop• 
Teachers. 

16 

12 

20 

10 

7 

65 

By punishing 1.3 
the defaulters 

3 

- 

— 

— 

4.3 

By Requesting 
students 

20 

8 

10 

20 

13 

61 

By threatern^ 
Ing them 

666 

3 

3 . 

.7 

T » 1 ^ j 

7 

13 



t20 


The student teachers from all the Deptts. 
other than language adopted more than one measure for 
bringing improvement. Most of them succeeded in bringing 
inprovement by checking the home work daily in the class. 

^ few also made a reguest to the student to complete 
the work. 

(29) The assignments given by the student teachers 

provoked thinking in the students or not . This is 
evident from the following responses by them. 

TABLE MO. 33 


percentage. 


Items 

Lang 

Sc. 

Com. 

W/E 

Ag. 

Total 

Over all% 

Not at all 

9 

5 

13.3 

- 

- 

27.3 

5.46 

Rarely 

23 

13 

13,3 

25 

6 

80.3 

16.6 

So So 

25 

47 

26.7 

25 

7 

130.7 

26.14 

Always 

40 

35 

43.3 

45 

60 

213.3 

44.66 

Any other 

3 

- 

- 

5 

27 

35 

7.0 

Did not 
Answer the 
Question. 

— 

•• 

3.3 

f 



0>.5 

Total 

100 

100 

100 

100 

100 

•• 

100 


— About 45% student teachers said that their 


home assignments were always thought provoking , but other 
26% say that their assignments did it so so. This concludes 
that ^out 50% student teachers learnt well to give thought 
provoking home work and rest remained, some what deficient 


in this. 

( 30 ) Haw the students felt^hthe home assignments 

given in the class ll>y %eacshers> is given 




I2i 


below. 


TAEIijS mo. 34 


gERCSCTAGE. 


I terns 

Lang 

Sc, 

Com 

W/E 

Ag. 

Total 

Over al 1,5 

Very diffi 
cult 

AM 

— 

3,3 

5 

mm 

8. 3 

1.6C 

Difficult 

13 

12 

- 

10 

20 

55 

11.0 

Farilygood 

47 

53 

43.3 

60 

40 

243.3 

48.66 

Easy 

23 

53 

50.0 

25 

33 

109.0 

33.6 

Very oasy 

10.7 

3 

3.3 

-M 

7 

24,0 

4.8 


Total 100 100 100 100 100 ~ 100 

About 84'/i student teachers assignments were 
fairly good and easy. Such student teachers were only a few 
who's to Viome worh xvas considered dxEficult by their 
students* Tl"vis clears that a considerable no of internees 
learnt that what type of home work should be given in the 
class. 

VOICE AITD I ITCH OF SFSAGE : 

31) responses of interns about the suitability 

of their voice and pitch in the class were given as 


TAELE NO.35 

PERCENTAGE, 


Items Ijang 

Oc. 

Com 

VI/E 

Ag, 

Total ' 

Ov'^ral 1/i 

Never suited 

8 

3 

3.3 

- 

6.0 

20. 

3 

4. 

6 

Suited, occass- 






34. 



36 

ionally 

8 

3 

13.3 

10 

- 

3 

6. 

Often suited 

10 

.7 12 

6.7 

40 

7 

76, 

4 

15 

. 28 

Suited always 

72 

82 

76,7 

50 

87. 

36. 

7 

73 

-54 

Any other 

- 

- 

— 







Did not Answer 










the question 

1. 

3 - 

- 

— 


i • 3 


0. 



100 100 100 100 100 


Total 


V 
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73% student teachers were found whose voice and 
pitch was not defective and was alwasy suited to the 
class. But in W/E 50 % students teachers were , some what, 

deficient in it and their voice was suited rarely in the 
class room. 


(32) In tlie same reference when internees were asked 

could they make some improvement in their voice and pitch 
during internship through the remark of supervisors and 
self assessment, the responses came in this regard as:- 


Table 36 


PERCENTAGE 


Items 

Lang. 

Sc, 

Com, 

W/E 

Agri, 

Total 

Overall 

% 

Not at all 

147 

20 

23 

5 

8 

70.7 

14.14 

A little 

26.7 

25 

17 

10 

28 

106.7 

21.34 

So so 

10.7 

13 

26.7 

30 

13 

93.4 

18.68 

Much 

22.7 

32 

26.7 

50 

43 

174.7 

34.94 

Very much 

22.7 

10 

6.7 

5 

8 

52 . 4 

10.8 

Did not answer 
the question. 

42.6 

- 

- 

- 

- 

2.6 

.52 

Total; 

100 

100 

100 

100 

100 

- 

100 


Only about 1/3 student teaches, who were deficient, 


could make inprovernent. Others about 40% could improve It 
only a little. The maximum inprovement was done in the 
student teachers of the W/E, 
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DISCIPLINEi 

(33) Sometimes, it seems that pupils in the class start 

to make a noise, in some way or other, as the teacher reaches 
the class. In the same context, the student teacher were asked 
how did they react in such a position ? 

TABLE 37 


Items 

Lang. 

Sc. 

Com. 

W/E 

Agri. 

Total 

Asked them to 

keep silence. 

53 

60 

53 

50 

60 

276 

Waited till they 

became silent. 

23 

25 

10 

15 

40 

113 

Just started 

teaching and they 

were silent. 

23 

15 

33 

50 


121 

Gave light punish¬ 
ment to mischievous 

ones. 

7 

10 

10 

10 


37 

Any other 

5 

8 

3 

10 

- 

26 


Generally* the students were asked by the interns 
to keep silence. This measure was adopted more by Science 
and Agriculture internees. 
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(34) 


The student teachers tackied the problems of 


discipline, in this way s- 


TABLE 38 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Took the help 
of cooperating 

teacher. 

33 

15 

30 

40 

27 

145 

Punished the 

indisciplined 

ones. 

4 

3 

3 

15 


25 

Reported to the 
Principal. 

3 

2 

7 

- 

6 

18 

Myself tackled 
the problems 
with patience. 

58 

75 

50 

65 

67 

313 

Any other 

7 

8 

10 

15 


40 


Leaving agriculture and commerce, others 
responded more than one answer. Majority of the student 
teachers dealt with disciplinary problems themselves, while 
others took the help of cooperating teachers whenever they 
faced such problems. In the science, the most of student 
teachers tackled the problems themselves and only a few 
were seeking the help of cooperating teacher. 
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The student teachers gave the responses as 
given under when they were questioned whether any instruction 
was given to them in the college, before Internship regarding 
disciplinary problems 


TABIiE 39 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

7 

33.3 

23.3 

35 

40 

138.6 

27.72 

A little 

48 

15.0 

10.0 

10 

33 

118 

23.6 

Somewhat 

14 

24.3 

23.3 

30 

7 

98.6 

19.72 

Sufficient 

24 

20.0 

36.3 

15 

20 

119.7 

23.94 

Very rauc|^ 

7 

- 

3.3 

10 

— 

20.4 

4.6 

Did not answer 

the q[uestion. 

- 

3.4 

3.3 

- 

6 . 

7 

1.34 

Totals 

100 

100 

100 

100 

100 

- 

100 

Generally, 

the 

student 

said 

that they 

were not 


taught any thing, regarding disciplinary problems. The 
responses are very contrasting ones, about 27% have totally 
denied for any instruction given in the college, the others 
about 42%, said that it was taught something. 28% said 
that they were told sufficiently or very much taught regarding 
this. In agriculture 40% have answered in negative. 
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different Internees handled the disciplinary 
cases in this way:-> 


TABLE 40 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag, 

Total 

Overall 

% 

None 

25 

26 

37 

40 

20 

148 

29.5 

One case only 

21 

30 

13 

15 

40 

119 

23.8 

Two to 3 cases 

32 

40 

40 

25 

27 

164 

32.8 

4 to 5 cases 

14 

4 

.. 

15 

13 

46 

9,2 

More than 5 
cases. 

8 

- 

10 

5 

- 

23 

4,6 

Total: 

100 

100 

100 

100 

100 

- 

100 


The table shows that the number of internees who 
did not handled any case of discipline^ is about one third 
and about 24% handled one case and 33% dealt witl? two cases, ’’ 
only a few could find 4 or 5 cases or more than 5» In 
agriculture 40% student teachers handled only one case. 
Consecjuently, there was no any definite trend of discipline 
problems in the schools. 

( 37 ) In how many cases the student teachers got 

success in dealing with disciplinary problems, was responded 


as under:— 






TABLE 41 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

None 

20 

10 

30 

10 

20 

90 

18 

In one case 

14 

17 

7 

5 

33 

76 

15.2 

In xonly a few 

8* 3 

3 

3 

5 

7 

26.3 

5.26 

In some cases 

20 

12 

17 

20 

7 

76 

15.2 

In all the cases 

35.3 

43 

33 

50 

33 

194,3 

38.86 

Did not answer 

the question. 

2.6 

15.10 

17 

5 

- 

39.6 

7.92 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


This means that majority of internees succeeded 
in all the cases» 50% interne® in W/E got success In all 
cases* 

MISCELLANEOUS: 

(38) Tb vrhat extent internship programme was 

discussed hy members of the Education Department of the 
college before internship in teaching# is answered as:~ 





TABLE 42 


PERCENTAGE 


Itieins 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

9.3 

2 

9 

5 

6.7 

30 

6 

somewhat 

14.7 

8 

19 

- 

13.4 

55 

11 

Satisfactorily 

40.0 

40 

49 

50 

40.0 

219 

43,8 

Much 

18.7 

25 

19 

25 

13.4 

101 

20.2 

Very mucl^ 

16.0 

25 

4 

20 

26.8 

91.8 

18.36 

Did not answer 








the question. 

1.3 



* 

• 

1.3 

.26 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 

About 44% intern said that it was 

esqplained 

satisfactorily. 

s 

ft 

GO 

student teachers agree that 

internship was 

eoqplained well, < 

and maocintum percentage 

of 

such student teachers is from W/E. 





(39) Various method classes 

are held before 


starting internship in teaching 

( so. 

a question was put to 

the internees whether such 

classes were held or not:- 



TABLE 

: 43 










PERCENTAGE 


Items 

Lang. 

Sc. 


mam 


Total 

Overall % 

Not at all 

4 

10 

3 

- 

6.7 

23.7 

4.74 

Only a little 

13.3 

20 

3 

5 

19.0 

54.3 

10.66 ’ 

HaphaJ ardly 

7 

17 

16 

10 

6.7 

54-7 

10.94 

Systematical ly 

58.3 

45 

54 

70 

67.0 

294.3 

58.86 

Very well 

16 

10 

24 

10 

6.7 

66.7 

13,36 

Did not answer 







4 *y/Si 

the cruestion. 

1.3 

-• 




O e ^ 

1 m bO 

TOTAL 

ioq_ 


lOO 

lob 

100 

* 

100 

, .11 ^ u 







AJ^outi 70% internees maintain that method classes 
were held systematically and instruction was given very well 
to prepare for teaching, 

(40) The evaluation is an Inportant part of educational 

processf and hence, the student teachers were questioned 
did they evaluate the achievement of their students in the 
schools and their answers were:- 


TABLE 44 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

4 

- 

- 

- 

- 

4 

.8 

Often 

10.7 

8 

7 

10 

13 

40.7 

9.74 

Sometimes 

20 

30 

13 

20 

20 

103.0 

20.6 

Always 

60 

60 

77 

70 

67 

334 

66.8 

Tl 

Any other 

4 

2 

3 

- 

- 

9 

1.8 

Did not answer 
the question. 

1.3 

_ 

- 

- 

- 

1.3 

.26 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 


This means that about 67% internees always 


evaluated their students, while 30% evaluate in rare cases. 
Those who answered in 'any other' did not maintained that 

what they did. 
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<41) The co-curricular activities have also equal and 

due importance in the school programme. The internees 
participated in the activities as given below:- 


TABLE 4^ 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

- 

3 

— 

— 


7 

1.4 

Sometimes 

4 

25 

23 

15 

33 

123 

24.6 

Often 

27 

25 

20 

30 

13 

113 

22.6 

Always 

25 

45 

50 

55 

54 

246.7 

49.34 

Any other 

42.7 

2. 

7 

- 

- 

9.0 

CO 

• 

Did not answer 
the question. 

1.3 

- 

- 

- 

- 

1.3 

.26 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 


About 50% always participated in co-curricular 
activities and other 46% participated occassionally. Student 
teachers of W/E and agriculture keen interest in these 

activities. 

(42) The co-curricular activities were the followings 

in which internees participated:- 




TABLE 46 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Field trips 







and excursions. 

11 

67 

7 

75 

60 

220 

Games and sports 

58 

70 

63 

70 

73 

334 

indoor games 

35 

23 

33 

15 

13 

119 

Saseiribly or prayer 

50 

55 

66 

80 

67 

326 

Drama and functions 

45 

28 

37 

15 

27 

15.2 


The -table clears -that mostly the Interns 
participated In games and sports and the assembly or prayer 
held in the schools and were less interested in other 
acti-vities or -they could not get -the opportunities to 
participate in o-ther activities. Work escperience. Science 
and agriculture internees were much interested in field 
trips and excursions. Thus most of the interns participated 
in many activities* 

(43) The in-terns participated in the various 

co-curricular activities whic^ were organised by themselves 


in this way:- 
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TABLE 47 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Wall news papers 

33 

12 

7 

5 

21 

78 

Debates 

44 

30 

43 

55 

74 

246 

Variety intertain^ 

ments. 

21 

32 

23 

45 

27 

148 

Observance of 

some birth daynetc. 

8 

3 

20 

10 

27 

68 

Any other 

19 

42 

23 

40 

- 

124 

Did not answer 

the question. 



3,3 



3.3 


This shows that variety shows were the 
most interested programmes in which the student teachers 
organised. Inteims of agriculture W/E were interested 
more in debates. Those who answered in anyother have 
not given that In what activity they participated, 

( 44 ) The student teachers were told about the 

syllabi and subject matter, to teach in the school in 
the following way, by the Departmental staff of the 


college. 
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TABLE 48 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag, 

Total 

Overall 

% 

Not at all 

13.3 

13 

3 

5 

5 

39.3 

7,86 

Only a little 

17.3 

12 

3 

25 

25 

82.3 

16.46 

Satisfactorily 

25.3 

23,3 

37 

25 

25 

135.6 

27.13 

Well 

29.3 

28.3 

40 

25 

30 

162.6 

32.52 

Very well 

13.3 

113.3 

17 

20 

15 

78.6 

15.72 

Did not answer 
the question. 

1.3 

- 

- 

- 

- 

1.3 

.26 


100 

100 

100 

100 

100 

- 

100 




75^ student teachers felt that they were suffi¬ 
ciently told about the school syllabi etc. to be taught In 
the schools daring internship in teaching. The coinmerce 
department took more interest in imparting this 

information. 

( 45 ) Content classes are held in the college by the 

respective departments with the purpose to inpart the 
knowledge of the content which is to be used in schools 
when the teacher goes to teach. So, how much these classes 
proved to be of any use in teaching is ass— 
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table 49 


percentage 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

26 

23 

8,7 

25 

6.7 

89.4 

17,88 

A little 

16 

23.3 

22«0 

25 

6.7 

93.0 

18,6 

Sometimes 

20 

27 

28.7 

30 

47.0 

52.7 

30.54 

Much 

20 

23.3 

28.9 

10 

26.8 

108.8 

21.76 

Always 

16 

3.3 

to 

« 

0 

10 

6.7 

48.0 

9.6 

Did not answer 
the question. 

2.0 

- 

- 

m 

- 

2.0 

4 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


For about: 58 % student teachers opened that 
content classes were useful in rare cases only about 2254 
say that used the knowledge gained from such classes. 
Student teachers thought more useful than others but 
occassionally. 

( 46 ) The principles of education taught in the 

college are to be used in class room and laboratory 
management during internship in teaching. Whether any such 
instruction was given before going to internship or not; 
the student teachers answered; 




TABLE 50 


PERCENTAGE 


Items 

Lang. 

Sc, 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Not at all 

22,7 

35 

36,7 

30 

13,0 

137.4 

27.48 

only a little 

22,7 

23 

6,7 

25 

33,5 

110.9 

22.18 

Too less 

6,7 

10 

6.7 

10 

- 

33.4 

6.68 

Sufficient 

41,3 

25 

40.0 

35 

46.09 

IBS. 2 

37.64 

Very much 

6.7 

7 

10.0 


6.7 

30.4 

6,8 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


About 44% were taught sufficiently or more than 
sufficient while about 30% said that only an idea was given, 
27% also said that no such classes were held. It seems that 
instructions regarding this was given more in language and 
commerce d^artments. 

( 47 ) How the above said knowledge could be used 

in the internship in teaching, was responded as i- 
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TABLE 51 


PERCENTAGE 


Items 

Lang. 

Sc, 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Never 

6 

7 

10 

10 


33 

6.6 

A little 

6 

20 

3.3 

15 

13 

57.3 

11.46 

Sometimes 

32 

7 

23.3 

35 

27 

124.3 

24.86 

Often 

26,7 

36 

20.0 

20 

13 

115.7 

23.14 

Always 

29.3 

26.6 

36.7 

20 

46.7 

159.5 

31.9 

Did not answer 
the question. 

- 

3.4 

6.6 

- 

- 

ICL.O 

2.0 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


Whatever was taught. In these classes was 
used often or always during teaching by 55% interns, so, 
such classes ware neither sufficient nor of a high quality 
to be of any help to them for internship* 

( 48 ) Discussion creates enthusiasm and interest 

in teaching* How this role was played by cooperating 
teachers in the schools during Internship is given under 
in responses of interns: 




TABLE 52 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Never 

2.7 

2 

3,3 



8 

1.6 

Sometimes 

26.7 

23.3 

30.0 

20 

26.8 

126.8 

25.36 

Often 

25.0 

23.3 

10.0 

20 

13.0 

91.3 

18.26 

Much 

11.0 

23,3 

23.3 

20 

13.4 

91.3 

18.2 

Always 

33.3 

20.0 

33.3 

40 

47.0 

181. 6 

36.32 

Did not answer 
the question. 

1.3 

- 

- 

- 

- 

1.3 

.26 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 


54% mentioned that discussion about teaching 
between them and cooperating teachers were held much or 
always / and about 43% said that discussion was done 
occassionally. 

( 49 ) The cooperating teachers should also cbntribute 

to the professional growth of Interna by supervising every 
lesson thoroughly. The student teachers answered regarding 
this responsibility in the following manner:- 
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TABLE 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag, 

Total 

Overall 

% 

Supervised 
all the 
lessons. 

42 

23,3 

17 

20 

23 

125.3 

25.6 

Supervised 
most of the 
lessons. 

38 

58.3 

73 

50 

53 

272.3 

54.46 

Supervised 
only a few 
lessons 

13.3 

83 

10 

15 

20 

66.9 

13.38 

Supervised 

rarely 

1.3 

8.3 

- 

15 

- 

24.6 

4.92 

Any other 

5.3 

2.0 

- 

- 

5 

12.3 

2.46 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 


In any other only tvro internees answered that 
their all the lessons were supervised and rest did not 
mention anything. Majority maintains that their most of 
the lessons were supervised by the cooperating teachers, 
(50In what way the cooperating teachers 
cooperated the interns during inteimshlpf was felt by them 
like this:- 
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table 54 


PERCENTAGE 


Items 

Lang. 

Sc, 

Com. 

W/E 

Ag. 

Total 

Overall 








% 

Antagonist 

4 





4 

.8 

In different 

6.7 

- 

3.3 

5 

13 

28. 

5.6 

Cooperative 

29.3 

30 

30 

35 

26.8 

161 

32.2 

Helpful 

34.7 

23.3 

26.7 

20 

13.4 

118 

23.6 

Guide and 
friend 

25.3 

46,7 

40.0 

30 

40.9 

188.9 

37.78 

TOTAL; 

100 

100 

100 

100 

100 

- 

100 


About 90% student teachers said that their 
cooperating teachers were cooperative, helpful/ guid and 
friend. 

( 51 ) To Increase the interest of the cooperating 

teacher for more cooperation the various measures were 
considered by the internees - as *— 



1^0 


TAB L E No« 


percentage 


Items 

Land 

Sc. 

Com 

W/E 

Ag, 

Total 

Overall 

% 

By giving 
him ramune 
ration. 

63 

6.7 

30 

5 

26,8 

96.5 


By calling 
him in con¬ 
ference for 
orientation 

16 

20.0 

20 

45 

6.7 

107.7 

- 

By giving 
him educat¬ 
ional books 

12 

13,3 

20 

20 

13.0 

78,3 

- 

By personal 
contacts of 
supervisor 

60 

36.7 

33.3 

45 

46.9 

221.9 

Rb 

Any other 

18.7 

98.3 

13,3 

5 

6.7 

92.0 

- 

Did not ans¬ 
wer the 
question. 


1.7 




1.7 



Mostly the suggestions by the internees 
were given to increase the interest of the cooperating 
teacher through personal contacts of the supervisor and 
by tailing him for orientation conference during the pre¬ 
internship* 
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C52) When the teacher enters the class the students 
show some immediate reaction towards him. So# in the 
same context the student teachesswere asked how their 
students reacted towards them. 


TABLE NO. 56 

PERCENTAGE. 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total. 

They were serious 

73.3 

75.0 

50 

90 

73.^ 

373 

"Whispered to one 
andther 

14.7 

20.0 

26.7 

30 

20 

111.4 

Started to 
laugh 

5.3 


- 

- 

6.7 

12 

Made Naise 

8 

5 

3.3 

10 

- 

26.3 

Any other 

9.3 

8.0 

10.0 

5 

- 

32.3 


About 1/4 of the students in the classes 
were whispering as the student teachers entired the class. 
The respondents of' any other * have not mentioned that 
how their students reacted. But the. roaj ority of the pupils 
were found serious as the teacher reached the class 

( 53 ) Many teachers are found habituated for 

practising mannerisms of different types. The supervisor 
is to check the internees to remove these defect, in this 
context the respendents have mentioned about how they 
were checked by the supervisors. 



TABLE NO. 57 


PERCENTAGE, 


Items 

Lang. 

Sc. 

Com, 

W/E 

Ag, 

Total 

Over a3 
% 

Never 

53 

53 

47 

75 

53.6 

281.6 

56.32 

Rarely 

24 

25 

27 

10 

26.6 

112.8 

22.56 

Often 

12 

10 

20 

10 

13 

65.0 

13.0 

Always 

8 

10 

3 

5 

6.7 

32.7 

6.54 

Any other 

3 

2 

- 

- 

- 

8 

1.6 

Tothb 

100 

100 

100 

100 

100 

- 

100 


It seems from the table that more than 
half of interns did not practiced any mannernism as they 
were never checlced. Only 22% were rarely checked. About 
19% were checked, generaly or always which was that they 
were habitated of some types of mannerisms and also they 
could hardly bring any improvement in it, 

( 54 ) To make the internees learn through 

observation they are supplied some observation schedules 
during pre- internship to observe the classes taught by 
experienced teachers. How they filledup these schedules 
is given below:- 




TABLE NO. 58 


PERCENTAGE, 


Items 

Lang 

Sc, 

Com 

W/E 

Ag 

Total 

In the hostel 

e 


10 

20 

6.7 

44,7 

At the home 

2.7 

3.0 

- 

5 

- 

9.7 

In an empty 
Class 

6.0 

13,0 

7 

15 

- 

51,0 

Where some one 

76.0 

92.0 

73 

75 

93.8 

369,8 

was teaching. 

Any other 

5 

5 

10 

- 

- 

20 


Most of the internees coirpleted the schedules 
in the classes where the teacher was teaching. Only 1 . 0 % 
filled them unfairly. Interns of 8c, and Ag. did it more 
scinerely than others, 

( 55 ) It has been seen that the students like too 

much to the teachers who teach good and they are always 
found eager to learn from such teachers. So, in this 
reference, the internees were put the question 
whether their students were eager for their teaching. 




TABLE No- C.Q 


PERCENTAGE. 


Items 

Lang 

Sc. 

Com 

W/E 

Ag, 

Total 

Over all 
% 

Never 

5.3 

9.3 

6.7 


13.4 

34.7 

6.94 

Rarely 

8.0 

6,7 

- 

- 

13.4 

18.0 

3.6 

Often 

8.0 

9.30 

10.0 

15 

20.1 

62.3 

12,46 

Mostly 

44.0 

41.7 

33.3 

45 

20.1 

184.1 

36.82 

Always 

34.7 

33.3 

50.0 

40 

33,0 

191.0 

38.2 

Did not Answer¬ 
ed the question 

- 

1.7 

- 

- 

- 


0.34 

Total 

100 

100 

100 

100 

100 


100 


About 75% interns teaching was found interesting to 
their students^ and so they were always eager to be taught by 
them, only about 16% interns say that their students took rare 
interest in teaching learning process. 

(56) Some field assignments are also given to the 

student teachers during p re-intern ship when they are to go 
for internship in teaching by the Deptt. of Education as 
well as by this respective content Deptts. The no* of 

mentioned by the student teachers as 


such assignments was 
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TABLE NO. 60 


PERCENTAGE. 


Lang* Sc, Com W/E Ag, Total Over a3 


---- % 

None 

4.0 

2.0 

— 



6.0 

1.'2 

Two 

26.7 

30.0 

6.7 

30 

- 

93.4 

18.68 

Three 

8.0 

2.0 

- 


23.0 

33.0 

6.6 

Four 

20 

16 

93.3 

35 

23 

187.3 

37.46 

Any other 

40 

50 

- 

35 

53.6 

170.6 

35,72 

Did not answer 
the question 

1.3 

- 

- 

- 

- 

1.3 

0.26 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


About 7254 internees said that 
the no. of assignments given was Either 4 or more than 
four • Only 18% have said that two assignments were 
given. It is very strange that from the same Deptt, 
some interns answered that 7 assignments were given 
while according to others this number was 8 or 9. 
These answers were given in any other. 


( 57 ) How many assignment 

were con^leted by them# is given as 


out of these 




TABLE NO. 61 


y 

PERCENTAGE, 


Items 

Lang, 

Sc. 

Com 

W/E 

Ag, 

Total 

Over all 
% 

None 

5.3 

5.3 

3.3 

5 


19.3 

3.86 

Two 

17.3 

18,3 

3.3 

5 

6.7 

50,6 

10.12 

Three 

10.7 

8.0 

- 

15 

26,8 

60.5 

12,1 

All 

65*3 

68,0 

93.3 

75 

6740 

368.6 

73.72 

Did not answer 
the question 1* 3 

- 

- 

- 

- 

1.3 

0.26 

Total 

100 

100 

100 

100 

100 

- 

100 


About 73% student teachers did all the field 
assignments easily $ only a few were unable to conplete some 
of them. 

qj58) These assignments are ment for orienting the 

student teachers for some general activities of the school 
programme , They could learn from the assignments as« 
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TABLE NO, 62 

PERCENTAGE. 


Items 

Lang 

Sc. 

Com 

W/E 

Ag. 

Total 

Overall 

% 

Nothing 

9.3 

8.3 

> 

5 

6.7 

29.3 

5.86 

A little 

4.0 

1.67 

- 

5 

- 

10,69 

2.13 

Something 

16.0 

23.3 

36.7 

10 

6.7 

92.7 

18.54 

Much 

33.3 

47.0 

36.7 

60 

67,0 

244.0 

48.8 

very much 

37.3 

18,3 

20.0 

20 

20,0 

115.6 

23.12 

Did not answer 
the question. - 

1.7 

6.6 

- 

- 

8.3 

1.66 

Total 

100 

100 

100 

100 

100 

- 

100 


Nearly 

70% 

student 

leacher 

were 

benefited much 

by field assignments 

and 

about 20% could 

learn only 

something 


or only a little. Student teachers of W/E and Ag is but much 
than others. 

( 59 ) The internees are eaqpected to gain the ei^erle- 

nces regarding class register work in this i.e, fee collection 
etc. through assisting the class teacher. They answered when 
such a question was put to them as «- 



TABLE NO. 63 


PERCENTAGE 


Items 

Lang 

Sc, 

Com 

W/E 

Ag, 

Total 

Overall 

% 

Never 

34,7 

41.7 

33.0 

5 

60.3 

174,7 

34.94 

Rarely 

12,0 

16.3 

3.0 

5 

13.0 

51.3 

10.26 

Often 

18.7 

8,3 

7.0 

5 

- 

39.0 

7.8 

SometHdies 

29.3 

28.3 

50.0 

80 

26.8 

154.4 

30.88 

Always 

5.3 

3.3 

7 

5 

- 

20.6 

4.12 

TOTAL 

100 

100 

100 

100 

100 


100 


41% of Sc, and 60% of Ag, internees never tKi 
took part in this register work and never assisted the 
class teacher in his work, 80% W/E candidates participated 
rarely and those who always assisted the class teacher 
are only a few i,e, 4% • 

60) "^he supervisors gave his/ her remarks in 

different are as to the internees in this way* 
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TABLE NO. 64 


PERCENTAGE. 


Items 

Lang 

Sc* 

Com 

W/E 

Ag. 

^otal 

Overall% 

Not at all 

57.7 

40 

40 

55 

37.5 

199.7 

39.94 

occassionaly 

13*3 

6*7 

10 

15 

26.8 

71.7 

14.34 

Often 

10.0 

13.3 

40 

5 

20.1 

8B.3 

17.66 

Some times 

25.0 

26.7 

10 

25 

20.1 

106.8 

21.36 

Always 

- 

9*3 

- 

- 

- 

9*3 

1.86 

Did not answer¬ 
ed the question- 

3.9 

- 

- 

- 

3.9 

0.78 

TOT AD 

100 

100 

100 

100 

100 

- 

100 


About 40% internees have said that they 
did not participated in liborary work at all • About 
20% did some efforts to learn the library work* 

61) The student teachers are to get signed their 

lessons plans daily by the supervisor before teaching. 

They did it in this manner* 



table no. 65 


PERCENTAGE. 


Items 

Lang 

Sc# 

Corns 

W/B 

Ag. 

Total 

Overall^ 

Never 

18#7 

1.67 

- . 

- 

13.0 

43.37 

8.68 

Rarely 

9.3 

5,0 

10.0 

id.o 

■ 

3f.86 

6.86 

Often 

8.3 

5.0 

10.0 

10 

- 

23.0 

466 

Mostely 

24,0 

40.0 

30 

35 

- 

129 

25.8 

Always 

40 

48 

50 

45 

87 

270 

54.03 

Total 

100 

100 

100 

100 

100 


100 


About 80% internees got their lesson plans 
signed mostly or alvays before teaching and the student 
teachers of Agtl. were more p&tual in this worlc than others, 

(62) How the different supervisors gave their 

various remarks about the teaching of Internees# has been 
g^iven in the table# 
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TABLE NO- 66^ 


PERCENTAGE. 


Items 

Lang 

Sc, 

Com. 

W/E 

Ag, 

Total 

Content 

20 

20 

3.3 


13 

56.3 

Method 

37.3 

43 

20 

35 

13 

148.6 

reparation 
of plan 

36.0 

26,7 

30 

25 

33.5 

151.2 

Noire of these 22.7 

25 

36.7 

55 

33.5 

172.9 

Any other 

14,7 

8.3 

16.7 

25 

6 

70.7 

Did not 
answered the 
question. 

1.3 

- 

- 



1.3 


TOTAL 

Generally # the supervisors remarks were 
given in regard to methods of teaching and preparat¬ 
ion of lesson pSians. But a great no. of them also gave 
remarks in the areas other than the content , methods 
and lesson plans which have been not mentioned by the 
respondents • 

(63) The' student teachers were asked whether 

they acknowledged the cooperating teacher/ principal 

L 

of the school for their cooperation arid guidance etc. i- 
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TABLE NO. 67 

PERCENTAGE. 


Items 

Lang 

SC. 

Com 

W/E 

Ag. 

Total 

Overall 

% 

Yes 

85.3 

88.3 

93.3 

90 

80 

436.9 

87.38 

No 

13.3 

11.7 

6.7 

10 

20 

61.7 

12.34 

Did not answered 
the question 

1.3 

- 

- 

- 

- 

1.3 

0.26 

^otal 

100 

100 

100 

100 

100 


100 


87% agreed that they duely acknowledged, 
them but rest did not do so. 

ROLE OF THE CCgiLEGB SUPERVISORS . 

64) To-day's supervisor is not only a critic but a 

guide*- £bo, , The student teachers were questioned in regard 
to their guidance in preparation of lesson plans and answers 
were as&— 

TABLE NO. 68 

PERCENTAGE. 


Items 

Lang 

Sc. 

Cora 

W/E 

Ag 

Total 

Overall/i 

^es 

96 

90 

94 

80 

100 

460 

92 

No 

4 

10 

4 

6 

20 

- 

40 

8 

Total 

100 

100 

100 

100 

100 

- 

100 



92% worTced as a guide and otliers were devoid of 
•tliis quality , 

(65) Whether the supervisors guided the interns for 

better methods of teaching or not is given as s — 

table no, 69 


PERCENTAGE. 


Items 

Lang 

Sc. 

Com 

W/E 

Ag 

Total 

Overall % 

Yes 

se 

90 

90 

80 

100 

448 

898.6 

No, 

12 

10 

10 

20 

- 

52 

10. 4 

TaiAL 

100 

100 

100 

100 

100 

M. 

100 

6 









About 

90% 

interns 

said 

that they 

gave 

them guidance 


to bring improvements in methods of teaching. While others 
refused Agri* internees found all the supervisors who 
attempted for in^rovement, 

66) The problem of teaching aids in the schools is a 

prominent one. Did the supervisors tried to solve this 
problemQl 

TABLE NO. ^ 9 

PERCENTAGE. 


Items 

Lang 

5c. 

Com 

W/E 

Ag. 

Total 

Overall% 

Yes 

64 

55 

70 

70 

94 

353 

70.6 

Na^ 

36 

45 

30 

30 

6 

147 

29.4 


TOTAL 


100 100 100 100 100 


100 




70» asserted that tiiey did so but rest answered 
in negative. 

s 

C67) Some times the supervisors are annoyed with 

interns during supervision which is not desirable . So, 
here, a question was put to internees whether t^ey were 
annyoed or not? 

TABLE NO. 7® 

PERCENTAGE, 


Items 

Lang 

Sc. 

Com 

W/E 

Ag, 

Total 

Overall^ 

Yes 

67 

75 

60 

75 

74 

351 

70.2 

No 

33 

25 

40 

25 

26 

149 

29.3 

TOTAL 

100 

100 

100 

100 

100 


100 


70?S interns have said that they supervised 


the lessons happily and were not annoyed . But according 
to 30% some supervisors were found annoyed. 

I* * 

(60) To make teaching more effective supervisor's 

e^eriences intenas of his help seems to be of great 
importance. Whether the supervisor related such estperiences 
for the welfare, of internee?. 
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TABLE NO. ■ 72 

Percentage, 


Items 

Lang. 

Sc. 

Com 

W/E 

Ag, 

Total 

Over all 

% 

Yes 

80 

62 

84 

75 

74 

375 

75 

No. 

20 

38 

16 

25 

26 

125 

25 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


75% internees say that experiences of supervisors 
were inevitably utilized in this way, 

(69) Framing good specific obj ectives of the lesson 

plan is an art. Did the supervisors help in developing 
this art in interns? 

TABLE NO. 73. 

PERCENTAGE. 


Items 

Lang 

Sc, 

Com 

W/E 

Ag. 

Total 

Overall 

% 

Yes 

68 

75 

57 

75 

60 

335 

67 

NO 

32 

25 

43 

25 

40 

165 

33 

TOTAL 

100 

100 

100 

100 

100 


100 
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67% maintain that they helped in this respect , 

But, it seems that supervisors of Ag. and com. internees 
were comperatively less interested in it. 

Supervisors should also have a syn^athetic 
attitude towards internees • The following trend was 
observed by the student teachers whether they adopted 
this attitude or not, 7 


TALBE NO. 74 


PERCENTAGE. 


Items 

Lang 

Sc. 

Com 

W/E 

A0. 

Total 

Over all 






% 

Yes 

87 

80 

87 

85 

94 

4 j3 

86.6 

No. 

13 

20 

13 

15 

6 

67 

13.4 

Total 

100 

100 

100 

100 

100 


1000 


86% supervisors adopted this attitudes and 

rest did not show sympathy. 

(71> When any student teacher feels nervourness 

in his work the supervisor should handle him with 
pationceand ta»t. In response of a question interns viewed 
quality the supervisor ass- 
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table no. 7c 

PERCENTAGE 


Items 

Lang 

SC. 

Com, 

W/E 

AG, 

Total 

Over all % 

Yes 

78 

90 

90 

75 

53 

386 

77.2 

No 

22 

10 

10 

25 

47 

114 

22.8 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


Majority of 

the 

supervisors were 

tactful 

and 

gentle 

in handling such cases. 




(72) 

Whether supervisors gave 

an impetus to internees 

by appreciating them? 







TABLE No. 





■ 






PERCENTAGE 


Items 

Lang 

Sc. 

Com 

. W/E 

Ag. 

Total 

Overall % 

Yes 

72 

82 

87 

85 

53 

379 

75,8 

No 

2B 

16 

13 

15 

47 

121 

24.2 

TOTAL: 

100 

100 

100 

100 

100 

- 

100 


About 1S% student teaclners say that they were 


appreciated by the supervisors. 






^ ^ interns responded as under regarding 

guidance given by the supervisors to prepare teaching aids. 


table Mo. 77 

PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Yes 

72 

50 

40 

50 

80 

292 

58.04 

No 

28 

50 

60 

SO 

20 

208 

40.16 

TOTAL* 

100 

100 

100 

100 

100 


100 


58% agreed that they gave such guidance but 

others refused. In commerce, this 

number 

is only 40%. 

1 

(74) 

The supervisor is also ejcpected to 

approve 

the suitable aids. How many 

of them did so, is 

given i 

as under* 



TABLE No. 78 









PERCENTAGE 

Stems 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 








% 

Yes 

78 

67 

70 

75 

80 

370 

74 

No 

22 

33 

30 

20 

20 

125 

2S 

Did not answer 





5 

1 

the question 

- 


5 



X 

TOTAL* 

100 

100 

100 

100 

100 


100 
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74% supervisors approved the teaching aids of 
student teachers, 

(75) Did the supervisors guided the student teachers 

in preparing content material, the internees responded ass- 


TABLE No. 79 

PERCENTAGE 


Items 

Lang, 

Sc, 

Com. 

W/E 

Ag, 

Total 

Overall 

% 

Yes 

71 

53 

70 

40 

94 

328 

65.6 

No 

29 

47 

30 

60 

6 

172 

34,4 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


About 66% maintain that supervisors gave such 
guidance but other 60% internees of commerce answered Jn negative, 
(76) Whether the supervisors helped in improving the 

art of questioning or not, as it is considered an inportant 
skill. The internees responded as below: 


TABLE No. 80 


PERCENTAGE 


Items 

Lang. 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Yes 

B7 

70 

70 

65 

94 

366 

77,2 

No, 

13 

30 

30 

35 

6 

114 

22,8 

TOTAL 

100 

100 

100 

100 

100 

- 

100ft 
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77% student teachers supported that sufficient 
efforts were made by the supervisors in this direction. 

This is a general observation that supervisors 
sit in the class only for a while, inspite of full period. 
So, interns were questioned did they sit in the class for 
full period? 


TABLE No. 81 

PERCENTAGE 


Items 

Lang, 

Sc. 

Com. 

W/E 

Ag. 

Total 

Overall 

% 

Yes 

63 

98 

63 

65 

36 

285 

57 

No 

37 

42 

37 

35 

54 

215 

43 

TOTAL 

100 

100 

100 

100 

100 

- 

100 


Only 57% internees say that supervisors observed 
the whole lesson. In agriculture only 36% internees agr&e 
with it, 

(78) The main purpose of supervision is to give a 

thorough evaluation of lesson. Did the supervisors achieved 
this? 

TABLE No, 82 PERCENTAGE 


Items 

Lang. 

Sc, 

Com, 

w/e 

Ag. 

^otal 

RarvrVi 

Overall 

% 

Yes 

87 

78 

73 

50 

80 

368 

73.6 

No 

13 

22 

27 

50 

20 

132 

26.4 

Total» 

100 

100 

100 

100 

100 


100 



About 74/0 felt that their lessons were evaluated 
thoroughly, in W/tl lesson number of supervisors discharged 
this responsibility. Only 50 % internees responded in favour 


SUGGESTIONS *. 

Suggestions given by internees of different 
subj ects have been given 'Separately. The percentage of 
respondanto for each suggestion is given against it. 

Difficulties felt during internship 


Percentage of 
interns who 
_suggest^__ 


1, No difficulty felt during internship 23 

2* Behaviour of cooperating teachers 

was not good ^ 

3 . Difficulties felt in method of 
teaching* 

4 . Condidtlon of schools was not good ^ 20 

5. The student teachers could not get 

sufficient period. = 

6 . About 21% felt displinary problems. 

7 . A few interns also faced some personnel probl¬ 
ems of housing and fooding. 
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J-'StSVSHgTO . PF PROGRANiME THEY B AV]J FOI.I.OiJTM.j .SUGGSSTIOl 


PercGntage of interns 
who suc/gested, 

(i) Period of internship in teaching 

should be increased. 27 

Cil) No. of lessons should be decreased 11 


cm) Only One student teacher suggested that 
supervisors shouffl-d give more help in 
preparation and getting of teaching aids 


Civ) Internees should not teach more ttian 3 
lessons a day. 


3 


v) About 1/3 interns suggested to decrease in¬ 
ternship period , This contradicts with 
first suggestion of increasing It. Rest of 
the candidates did not answered the quest¬ 
ion. 


SUGGESTIONS REGARDING SUPERVISORS ROLE 


1) Did not answer this question orgave no 

any suggestion. 40 

2) Suggestion for more cooperation and encou¬ 
ragement by supervisors, 11 

3) The supervisor should reach the school in 

time to facllitite adequate and proper 
supervision. 13 

4) The supeirvisors should not disture the 
internee when he is teaching in the class 
was mentioned by 4% only. 

5) The supervisor should sit for full period 
in the class when he is obsering the lesson* 
and they should Xnow the regional language 

.where he goes for supervision, 3 


SUGGESTIONS TO MAKE THE PROGRAMME MORE VALUR BLB AND 
EDUCATIVE t 


1 ) 

2 ) 

3) 


Model lessons should be given 


10 


More enphasis should be laid, on practice 
then theory. 


nlY one person suggested that equal in^or- 
ance^ should be given to hoth curricular & 
oourrioulaf activities - 


Jt 


40 




Percentage of 
interns who suggested, 

(4) Orientation of Cooperating 


teachers should be done 1 

(5) More time should be given to pre- 
internship 

C6) No,of supervisors should be increased 1 

(7) Cooperating teachers should be 

remunerated 1 

(8) Internship should be in Micro -Teaching 1 

(9) About 40/6 students teachers gave 
no suggestion. 


SUGGESTIONS BY SCIENCE INTERNEES t 


Difficulties felt during internship- 
Cl) LacX of books to prepare lessons plan 


etc, 5 

(2) No any difficulty, 28 

(3) Difficulties in discipline. 10 

(4) Sufficient periodsnot available* 13 


(5) Xiack consenous among supervisors . 

(6) Lack of teaching aids • 


Illequppe 

(7) illegupped laboratory. ® 

(8) Difficulty in lesson plan preparation, B 

(S) One internee also felt difficulty in 
writting daily diary, 

CIO) Supervisor discouraged the internees - 3% 

(11) School was not in good condition., 20 

3 

(12) personal problems. 


SUGGESTIONS FOR IMPROVEMEN T OF PROGRAMME ; 


Cl) 

Did not give 

any suggestion • 

20 

C2) 

Allotment of 
accQjTding to 

internees should be 
in-teeke capeolty 

20 
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(3) 

(4) 

(5) 

( 6 ) 
C7) 

(8J 

(9) 

( 10 ) 

( 11 ) 

( 12 ) 

(13) 


method should be chanoed 
(but they did not suggested the way.) 

I'todel lessons should be given. 

Period of internship should he extended 

No. of supervisors should be increased. 

Supervisors should take more interest in 
supervision. 


Percentage of 
interns who suggested. 


10 

15 

28 

3 

13 


cooperating teacher should supervise the 

lesson daily 3 

No, of lessons should be decreased, 7 

Supervisors should be concerned with the 

subj ect, B 


Pinal examination should be in more than 

one lesson. 2 

Period of internship should be decreased, 4 

Period of pre-internship should be increased, 2 


REGT^IHG ROL^ OF C0LI.EGE SUPERVISORS THE 
SUGGESTIONS ARE AS BELOW ; 

Cl) Internees did not gave any suggestion, 20 

(2) Supervisors should sit in the class for full 

period and they should give clear remark 40 

(3) Supervisors should help in lesson planning 12 

and they should discuss the lesson vflnen it 

is over. 


(4) They should give freindly cooperation and 
should check the lesson before teaching, 

( 5 ) Supervisors should behave with sympathy, 

SUGGESTIONS TO MAKE THE PROGRAMME MORE VAIjUAELiE AND 
EDUCATIVE. 

(1) Internees did not give any suggestion, 

(2) Cooperating teacher should be given 
remuneration. 


7 
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Percentage o£ 
interns who suggested.. 


C3) 

Practice of lesson planning 
shoxild he given more. 

17 

<4) 

Tliere sliould he consensus 
among the supervisors 

3 

(5) 

School staff should he 
initiated to give more cooper¬ 
ation. —s.% 

5 

(6) 

Schools selected should he in 
good condition. 

3 

(7) 

no, of ],essons should increase 
gradually in succeeding weeks 

7 

GUGG 

■i:STIONBsCOMMERC}L INTERNEES s- 



Difficulties ezcoerienced durina 
intornship 


1) 

Sufficient periods were not 
available 

16% 

2) 

Lack of teaching aids 

13 

3) 

Library was poor. 

3 

4) 

Ditficulties in class room 
management. 

9 

5) 

Cooperating teacher was untrained 

3 

C) 

Iroblems of discipline 

16 

7) 

Difficulties in methods of 
Teaching. 

3 

s) 

Text hooks were not available 
adeguately. 

19 

9) 

Difficulties in lesson plan 
preparation. 

6% 

suggestion to improve internship 1_ 


Cl) 

Model lesson should he given 
more. 

3 

C2) 

Duration of internship should 
he increased. 

66 

(3) 

Practice for preparation of 

ISSon 3lven mox.. 3 


No. of coopearating schools should 
he increased. 


( 4 ) 


7 
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(5) Remuneration for cooperating teachers 
should be given. 

(6) Cooperating teachers/ Principals should 
be called in orientation confernece 

(7) 1 re—internship should be ijiternsive 

SUGGE STIONS 'fO THE SUPERVISORS TO S UPERVISE Tr^E 
LESEONS, ---- 


39 

19 

7 


(1) He should give proper guidence for 1C 

tc-aching* 

(r;) i-Ie should Incourage the student teachers, 16 

(3) Every lesson should bo sux^ervised 19 

(4) He should know the Regional language, 13 


SUGGESTIONS TO MAKE I N TERNSH I P PRQGRAI-:MB HORS 
VALUA BI«E AtJD EDUCATIVE, _ 

Cl) Internship should be well explained 

(2) bibrary of schools should be good 

(3) No.of lessons should be decreased 
VJQRK E^^TERIENCE INTERNEES SUGGESTION S 

Difficulties experien c ed d uring injterri^Jjaj 
Cl) Cooperating teachers did not cooperate 

C2) Discipline was not good in the Schools 

(3) There was lack of teaching aids, 

(4) schools viere illequipped 

Cs) Difficulty in class room management 

(6) Difficulty in getting sufficient periods 

SUGGESTIONS TO l^'lPROVd INTER NSHIP, PROGRA^I^— 1 _ 

(1) Duractions of internship should be 
increased 


7 

3 

9 


16 

33 

13 

16 

3 

7 


19 
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C2) 

(3) 
C4 ) 
C5) 

CG) 


Selection of Schools shoixld be qooG. 

lioceon planning- should be more intorn.sive 

^^odel lear.ons should be given. 

Coo^iera-tlng teachers / Principals shoL^ld 
.-■c called in orientation conference. 

Observation schedule should be v;ell e:irjl- 
aninecl 


TO STLTpKl'lVlSOKS T O GUE-ICRVIS’^ "JliK 
jidC^JOHS j —————— " 


7 

7 

7 


Cl) He should be more 

(2) Supervisor should 
£ or £i J11 period. 

(3) Tie should be liave 
friends and guide 

Cd) Supervisor should 
method- 


efflcient supervision 
si L ir? tlie c 1 as s 

v/itTi student teachers 

« 

Tenov; both content and 


S U-lSdSy i ONS TO MMOa INTERNS HI P EliaiR.M J>;K 

MO US ViVLU ADLIi: A f-' D EDUCATIVE" " 

Cl) Schools sliould be well ecruipped * 

C2) Supervisor must be trained 

C3) Internship should be in the last of 

the session.So that more the-oretical 
knowledge can be used* 

C4) College should help the schools in 
training aids. 


19 

19 

7 

7 


3 

3 

3 


agriculture i SUGGESTIONS BY INTERN EES : 
^ifficuTties experienced during internship; 

1) Difficulty in preparation of lesson 

Plans. 


2) Cooperating teacher did not cooperate 

3) Condition of school not good 

C4) Sufficient periods were not available 

(5) Some personal problems like housing and 
fooding etc* 

C6) 


6 

13 

19 


25 


I3«,i . 
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C6) 

(7) 

is) 


Problems of teaching aids 


Books were not available to 
the instructional material 


prepare 


Internee was not given due respect 
in the school. 


(9) Discipline was not good 

. BU GGEST IQNS to improve IIsITER HSHXP I 

(l) More lessons should be taught in 
pre-internship by the student 
teachers. 


(2) Orientation of cooperating teacher 
is necessary 

C3) Remuneration to cooperating teachers 
should be gives to increase his 
interest and cooperation, 

C4) Model lesson should be given, 

(5) Period of internship should be more. 


SUGGEST!QMS TO SUPERVISOR FOR SUPERVXSiOWs 


25 


25 

6 

19 


13 


13 


19 

13 

13 


Cl) 

( 2 ) 

'( 3 ) 


He should supervise each lesson. 

He should sit in the class for full 
period 

He should Know regional Language 
where he goes to supervision worlce. 


37 

6 

6 


(4) He should give more guidence to 
internees-. 

(5) He should be of helping nature. 

SUGGESTIONS TO MAK INTERNSHIP MOR E VALUABLE 

MID EDUCATIVE 

(1) Training of lesson planning should be 
given more • 

(2) Teaching ald-s should be provided by 
the college to schools. 






C0I7GLU510N5 AtJD SUORERTTnwg 


Since 1963 the Regional Colleges have been 
claiming that the Internship in Teaching system that they have 
OLigj-nated ia far more efficient and effective than tho practice 
teachiny riystem 'chat was prevalent in the Teachers' Training 
Colleges all over India. There ®as no systematic study to prove 
the claims. However a simple study was made in each College and 
then pooled together for all the four Regional Colleges which 
did not piove that this system was better than the prevalent 
rather it just said that it was different and needed lot Of 
improvements. 

This study that the present investigator has made 
is very different in nature. After a trial of a decade now it 
should be hoped that the Internship in Teaching System has 
settled into a system which really delivers goods to the people 
for whom it v.ias started i*e, the teachers. Their views and 
suggejstions for iitprovement and those of the supervisors and the 
cooperating teachers have also been gathered to crystal!ze "the 
opinions and the suggestions for maXing this system more effect- 

ive and useful. 

The data has been analysed and interpreted in the 
previous chapters and here the conclusions are presented In 
their briefest possible forms so that a fnll and conprehenslve 

view is possible at the end. 
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CD ^Ir^njiai^ tudy of College ..... : 

Cl) Trained supervisors were more experienced, and 
fij-fective than untrained ones. 

Ca) Majority of both trained and untrained supervi¬ 
sors mentioned that their internees felt Vvappy 
when they suddenly reached the school for super¬ 
vision. 

C3) About 50/^ untrained supervisors visited 3 to 4 
centres of internship, Dut 70% trained of them 
visited nearly 4 centres each. 

C4) According to untrained supervisors only 15% and 

according to trained 35% cooperating schools were 
found in good physical conditions. 

(5) However, most of the untrained as well trained 
supervisors tried to bring In^rovement in the 
teaching of student teachers by discussing their 
lessons with them, 

(6) Students did not felt any hesitation in consult¬ 
ing them about lessons* 

(7) More than 60% of both the types of supervisors 
felt that improvement in teaching of internees 
was due to their remarks on their previous 
performance* 


About 75% supervisors felt that students could 
develop teaching skills due to their supervision* 




C9) 




CIO) 

( 11 ) 

( 12 ) 

(13) 

(14) 


Majority of supervisors felt tliat internship in 
teaching provides more useful experiences than 
traditional practice teaching, 

Ho^-jever, maj ority of the supervisors have shown 
their dissatisfaction with implementation of in¬ 
ternship in R.C.K, But 42% were in view that it 
is practiced in real meaning. 

r'upervisors gave tlieir first preference to class¬ 
room teachingtechnique and presentation of con - 
tent to mahe a teacher successful. Second preference 
was, nearly evenly distributed among all other 
activities. III preference was to use of teaching 
aids and IV preference to field experiences. 

The untrained supervisors expressed their diss¬ 
atisfaction while trained supervisors felt 
satisfied about internship as a system of develop¬ 


ing teaching con^etence. 

Most of the supervisors# supervised the lessons 
taught in Englishand / Or Hindi medium . 

It is very strange to 'know that only 11 
out of 13 untrained supervisors knew 
English# Wlien medium of Instruction in 
the college is english. But all trained 
Supervisors knew this language, 

(b) Only a few supervisors knew Marathi and 

cSuJrati languages but supervision was 
done tY many of the supervisors of 
lessons in these languages. 
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only 33r. untirainea supervisors T^new tl.e 

Reaxonal Language where they went for supervision, 

hut 60% ttainea supervisors knew the Regional 
language. 

Majority of the supervisors supervised tVie lessons 
thoroughly hoth in content and method of teaching. 
Often supervisors were sent v/ithout of tVie con¬ 
sideration of the subject that they can supervise, 

About one third supervisors helped tVie student 
teachers in their self— evaluatiori during internship 
in teaching. 

Nearly 60% trained supervisors tried to achieve 
certain behavioural changes in the student teachers 
while 77% untrained supervisors made their efforts 
to reverse through their remarks etc, 

60% untrained and 77% trained supervisors felt always 
happy during the supervision, 

80% trained and 54% untrained supervisors found 
the reactions to their supervision remarks as 
con St rue tive , 

More than 80% trained and about 38% untrained, 
supervisors opined that pre-internship is 
helpful for the internship in teaching. 

More than 50% supervisors maintained that, this 
year, pre-±nternship was organised tolerably well, 
Ttocordingly to more than 50% supervisors^intern- 
ship programme hardly breaks the isolation exist¬ 
ing between R,C.e, and the schools. 
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(25) 

(2G) 

(27) 


rnore tlian lialf aTapeirvisojcs 
■Lliat: interns partlcipatecl in all the activities 
ol the schools. 

V'Jhatever the internees leamt in the theor;y 
classes was tried in practice durincf teaching. 
Nearly 90!^ trained and 0O/'o untrained supervisors 
telt that closer relations between schools and 
should he developed. The ways suggested 
for iinproveiTient were, given as — Hamuneration 
to the cooperating teacher should he given , 
educational boohs and literature should be pro¬ 
vided sbhool d staff should be invited in the 
orientation programme, some projects should be 
initiated in the schools and some teacViing aids 
should also be given to them, 

— During p re-intern ship closer Mid more 
effective supervision is needed* 

Untrained supervisors should be given 
thorough orientation before being sent 
for supervision. 

Adequate model lessons be organised before 
starting pre—internship. 

__ For effective supervision it is essential 

that the supervisor should also hnow the 
^^gional language in which the student 
teacher is teaching his lesson. While 

selecting supervisors this point should be 

^ ' 

...tg^eh, care d£. 




1 ) 


Jhen they were asked about important; skills tobe 
ol /v,loped, untrained supervisors did not mention 
any skill while trained supervisors mentioned 16 
skills . Out of them Otimulus variation illustra¬ 
tion 01 explanation of subject matter, ability to 
organise the content matter, communication skill 
and re-inforcement etc, emphasized more, 

*?•) The imporatnt behavioural changes tobe brought in 

internees were though by 42',5 trained supervisors 
as classroom teaching skills and handling of dis¬ 
ciplinary problems* 24% said that student ttsachets 
should develop confidence and 12% were in favour 
of developing swnse of sincere!ty and politness and 
they should also have progressive outlook to educational 
problems. Hie remaining 12% trained supervisors 
were in view that no behavioural changes can be 
developed in such a short period. 

Major behavioural change by untrained 18% 
supervlsers was to develop sense of responsibility, 
cooperation and sympath towards students and staff 

II) Of'IUIONNAlRE STUDY 0^ PRINCIPALS Oi* COOPERATING SCHOOLS 


( 1 ) 


44% principals /Cooperatisrg teachers were 
having experience of supervising internship 
of R.C.S. for 2 to 3 years. 




1 ^ 5 * 


( 2 ) 

(3) 


(i) 


(5) 

(C) 


(3) 


(3) 


(9) 

( 10 ) 


Cll) 




All of them were found trained. 

Ao a -teaclier t raining syst-om in iA^i nsliii^ 
is generally, considered, usoful, 

Ttxe internsTnitj in teaclning iiac corrrj;.)ai'a‘tivelY 
been found better experience in giving 
■training ■tban conventional practice 
teacViing, 

Most of tlie schools cliow&d posi-c-iv'-T: attitude, 
towards th accepting the internees next year- 
00/6 of them were interested, to introduce the 
internees to all the available facilitities 
in -the school. 

In about 50/6 schools internees participated. 
S'taff meetings and in 2&7« schools no staff 
meeting was held during internohip- 
They showed less interest in observing 'the 
lessons taught by internees as only 36?6 of 
them observed only 1 to 5 lessons during 
one month. 

iroblem of class control was faced by only 
a few internees. 

i^cording to one third number of principals, 
the Internees contributed to tht; good of schoo¬ 
ls during internship- 

84% principals tried to bring improvement in 
the performance of student teachers through 
discussing their lessons, 

^8% pr^Lhdipal/ cqop^rating teachers , 

the ppl'lege-, supervisors in evaluating 
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( 20 ) 

21 ) 


10-: coo,..rating teachers gave much hcl,, to uLuden.: 
u^ ach.-rs in locating inntrucLlon^l malzorlair,, -hilo 
' ' ' ' - ' - ‘j a lit Lit. at'out it. 

'* -O.. 1 i.inclj.als moio oj; loco, ho]^. .cl ! intCi-. 

-c :: -n <jji.Llng the aupi.-lementaig mate rial, f o u 
r-).-:‘ulnj Lhr' ciaoGCD. 

i --i.n'" t3.'ioa to give marclinum u::X'''t:i^''icncos 

t' ,< 'l 1.■ • r;Lu: lent L oachors. 


ine-ec ^jaid more attr-ntlon 
In.; Ll.-ar to other activiciun. 


to tha clararoom toach- 
l‘To bodj i.aid ang ai;Ltiition 


i.c I.' organication of inctractional matf.x-inl. 

d"), 1 Xi”'’igalc helped internees to solve 
their problems regarding instructional material. 

44;'S cooperating teachers provided helpe to the interns 
in arranging experiements demonstrations etc, when 
they needed it. 

According to 60% principals college supervisors 
did a lot to maintain good relationships between 
college and the schools and they also helped the 
cooperating teachers ih discharging their duties 
and responsibilities. 

64% principals said that the college supervisors helped 
them in assessing the student teachers. 


About half of principals /cooperating teachers 
discussed the lesson plans with internees before 

teaching in the class. 

the gap between schools and RCE 92% 


( 22 ) 
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I r lncipals opined to develop closer relations. 

00,a 1-rincipals considered that they werG ^iven 
the due crddlt by RCE . Educational books/ maLerials 
viere given by RCE only to 2QA cooperating schoolo. 


v;hen 63% felt need of it, 

GUTROtJG POINTS OF THE STUDKMT TEACHERS * t-. 

The I'rincipals / Cooperating teachers have given 
eiglst various areas of good points of internees and the major 
ones art.'; mothocls of teaching and preparation of Icfcoon plans 
wcr*’-' gejnurally found good. They taught with confidence and 
ustid flue teaching aids. 

WF.AIC POINTS or IHTERHEES ; - 

Tliough there are given nine areas of weakness but 
mainly 16% principals mentioned that blackboard writing 
was poor and questioning technique was not developed accords* 
ing to 20% . 24% felt that teaching aids used were not sufficient 
while 16% observed that lesson plans were not prepared 


sinct-'rely, 

SUGGECTIOKS : 

The following suggestions were made by cooperating 
sbhool Principals for improvement of internship programme- 
____ Orientation cum conference is a tnu,i;t. 

Some remrnuneration to cooperating 
teachers will help make it effective, 
Xyitake capacity of schools be kept in 
view while alloting inteimees. 

.1 Reference and other good books be given 

to the schools* 

Some teaching. M-^s^be given to the 




ne 


IXX) jjlgACT'XOMS OP STUDENT TOar-iTi^ijr! 


( 1 ) 


XI'jcj conclusions of reactions 


student leacViers 


substantiated as below : — 


£jL9para.tlon fo r Internship In TeacViina ■ - 

1- MetViod of teaching though taught were not 
satlsfac tor^f, Language and w/'ii deptts# some¬ 
what, stressed more on method clacoos, 

2— About half student teachers agreed that suff¬ 
icient training regarding lesson plan i'sre— 
paration was given. 

3- Questioning technigue was taught sufficiently 
according to 45, but no proper attention 
was given regarding this in science and 
commerce. 

4— Generally all the deptts, gave one model lesson. 
Education Deptt, took less enterest in giving 
demonstration in lessons. Langaagc 6t commerce 
department paid good attention than on this 
point. The percentage of useful model lessons 
was fairly high in languages and commerce but 
very low in science. 


Fre-intemship s - 

1— pre-internship was held in the college for 

one week duration as mentioned by majority of in- 
ternees. About 2/3 student teachers agreed 
that this time given for pre-internship was 


sufficient, 
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2- 35/-i student teachers taught one lessons 
and ITA taught two lessons during pre-intern— 
ship, 

3- 10 observation schedules were given to 
each student teacher to observe the lessons 
of experieraced teachers. Zl% student 

teachers felt that filling up of there schedules 
was explained well and Vi/S an»d. Agrl.beptL, paid 
more attention to this. SO'.i internees observed. 

5 to 10 lessons and. 45/= morethan 10 ten. 
Incommerce 80 o student teachers observed more 
than 10 lessons. 

4- A thumping majority maintained that proper 
orientation programme was held and only 40/i 
internees coulsd h learn sufficient from this. 


Intornship ; — 

1_ Most of the internees taught the topics and 
lessons assigned to them by the cooxjerating 
teachers, and they viere not allowed to select 
themselves. 

On enterance in the class most of the 
Internes checked seating arrangement first of 

all . 

3— 93% internees framed the specific objectives 

in terms of behavioural changes, but only 55% 
could achieve these obj ectives to some extent. 

Classnroom Teachi ng t_— 

Majority of student teach^rs always prepared 
tneir lessons plsns «s_ Mne lnstruct«l by pro£«^CS 




anO Q0:‘. internees planned lessons in 
lesGon planning , mostly, text books 
GO ; of Lhem revised their lessons to 
t'lien once it was prepared. 


unito. During 


were consultod 


fcring impioverrtv^nts 


Teactilno aids; - 


1 - Ilio internees mostly psepared teaching aids themsel¬ 
ves and they used these aids in the claso, 

2- Teadi ing aids of 85 interns vjero found meaning 

ful as thought of by the supervisors and 95^ of these 

aids were satisfactory, 

Assi*-inmont^; ,. 

1 - About 70% students found these assignments appro¬ 
priate and all of the were comi:)leted as instructed, 

2- Most of the student t oachers checked daily the 
home work to bring improvement in responses, rut 
Only 45 % student teachers stated that their assign¬ 
ments were thought provoking. Go, majority was euch 
who could not learn that how the home work should 
be given so that it may promote thinking. Nearly 
84% internees used to give fairly good and 

easy assignments. 

Voice and Pitch of speach i — 

0£ about 73 % interns voice and pitek wan found 
always suited to the class, but in W/B 50% student 
teachers were some what deficient m it* Out of 
such deficients only about 1/3 could make in 5 )rovement 




16^1 


Discinlintj ;« 

1- “'hen the students macie a luoise on en ur:jj:enc:i~' c£ 
stiidenL Leachers more Lhan 50 '^ asl’ied them to heep 

o.:.3.ance and some of th<itn also waited till they became 

silent automatically. 

2- Majority of internees dealt with disciplinary pro 
blfemo themselves, only a few others toolc the help 
of cooperating teachers. 

3- Only 28-“ student teachers maintain the whatever 
was taught in the college reagarding disciplinary 
problems helped them a great deal. 

4- About 57% interns found one or two cases of indis 
-cipline and most of them succeeded in tacKling 
these cases. 

Miscellaneous i 

' However, nearly 90% interns felt they were e^qf^lain*” 

ed about the internship programme before it started. 
In method classes they.vere « instructed to pre¬ 
pare for teaching. 

2— 67% student teachers evaluated the progress of 

their students regularily. 

3_ In co-curricular activities only 5 O'- interns parti¬ 
cipated during internship and most of them were interest¬ 
ed in some games, sperts and assembly or prayer, 
but W/E Science and Agri. internees took more 
interest in field trips and excursious. 






7_,.o interns felt that they were sufficiently told 
ahoat tho syllabi etc. of the schools before mov¬ 
ing to internship in teaching. 

niu content classes held in the college were handly 
O- any use in teaching as only 22'.a interns used the 
(knowledge imported in these classes* 

The lectures held in classroom and laboratory 
management were found sufficient -r Only by 44/'<> 
student teachers. So, instructions regarding 
tills was neither sufficient nor of a high cL^ality. 
Student teacliej&s wore not found interested to 
discuss about teaching with cooperative teachers as 
on 54','o discussed , but according to CO > interns coo 
-perating teachers tooh much interest in supenitising 
the lessons. 

Agreat majority of student teachers found their 
cooperating teachers • Cooperative helpedful guide and 
freind . Eut in interview it is found that most of 
cooperative teachers were indifferent. And measures 
to increase their interest were suggested as person¬ 
al contact with supervisors and calling them to 
orientation conference during pre--in tern ship* 

It appears that position of the student tu^achersr lin 
the class was satisfactory as most of the students 
were serinsurs and ready to learn on their entrance in 


the class 




. i Ui fev; {^JccGptions , maxiinam numbei: oi: interns 
flllGd up tliuir observation scii.^-dules, capplied 
-lur. intj pre-inLernsbip, in real situations i.e, in 
tbe classoG. Eut in intersriew tbo finding comes 
j U.JI L reverse i.e* schedulea were completed some 
v/bereelse other than classes, 

’j’oacl-iing of most of the interns seems to be fairly 
good and interesting as generally, their students 
wox^e found eager to learn from them. 

It is very interesting to find that no. of field 


assignments given before internshi£j has been 
mentioned differently when there « was a fixed no* 
of assignments given by all the Deptt. Fr-om the 
same Deptt. some interns said that 7 assignments 
were given xdiile according to others this Ho. was 
d or 9 . From Deptt, of Education ecrual no, of ass¬ 
ignments v/ere given to all tl^e student oachers, 

73% interns could attempt all the assignments, and 
they learnt a lot from tliem. 

In fee collection and preparation of class 
register etc, about 1/3 student teachers participated 
rarely and rest did not get the oppartunity . Tlie 
position seems the same with the library wor3<, too 
as 21% participated regularily. 

About 80% internees always or mostly got their le- 
soon plans signed before teaching which might have 
helped them in avoiding confusion and wrong matter 

I 

or method. 
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TL aiiv-arr, Lhat mote emi,,hasis b,. ih^ vigors 

v/a.H on tliu preparation of lesson plans and 

the content matter, as they gave more remarks in dth 
tlie G G are as. 


It is good to find tliat 3*7/4 internees acknovi^ledged 
the help received from the school staff, when they 
left. 

COhLEGVj SUFlilRVXSQRS a 

A thuirping majority of supervisors vfocked as a 
guide and tried to improve the method of teaching 
and to solve the problems of internees. 

Most of thorn did not show anmoyance in giving 
suggestions and they were keenly interested to 
relate their o\'m expeniences as a help for 
effective teaching technique. In addition, they 
also helped in writing lesson plan objectives and 
encouraged the student teachers. 

They' were tactful and gentle in behaviour and 
appreciated the internees for their good teaching. 

Regarding preparation and use of appropriate 
teaching aids, only 58?^ supervisors gave the 
guidance. But as t-he aids were prepared, approval 
was given by 75% supervisors. 




66‘;i interneos experienced -that supervlr^ors 
guided -them to prepare content material. 

A good majority tried to irt^rov© the art 
of giaestioning in the internee. 

Only Sl% internees mentioned that supervisors 
used to nit in the class for full period and. 
others visited the lessons partly or for a 
fevj minutes, 

^‘Jore than seventy percent internees were 
feeling that evaluation of the lessons taught 
by them was done thoroughly by the supervisors. 

ultieg encounted by student teachers during internship 

The major difficulties felt by the internees ares— 
difficulties in methods of teaching, 

poor condition of the schools, 

problems of discipline, 

non-availability of sufficient periods in the 
schools, 

lack, of consensus among supervisors, - 
lack of teaching aids, 

lack of test books in the schools and 
unsatisfactory cooperation by cooperating 
teachers (specially by W/E internees). 

These difficulties were felt by the 

student teachers of all the Depart33»ents. 
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Suggcs-tlona for im£)rov€;ment of the progrsinmes- 


Mainly the suggestions to imE-rove the intoLnohip 
pt'ogjcaKime were given Toy .the interns c£ various departnients as: 

— nuroher of lessons should, be decreased, 

— evaluation system should be changed, 

— model lessons sV^ould. be given, 

— period of internship should be incieaae, 

(from commerce 66% gave this sug-jestion)« 

— supervisors should talce more interest in 
supervision, 

— cooperating teacViers/principal should 
be invited to attend the orientation 
programme, 

w- more lessons should be taught In. pre*» 

internship by interns and 

— cooperating teachers should be given some 
remuneration. 

It is very interesting to find that 27^ 
internees from language have suggested to increase 
the period internship while about 1/3 of tSiem have 
given their suggestion to decrease it. 

a.i rrr^^,.c.-hlon 3 regarding the role o f ^ pne supervis o rs -. 

For better supervision work the following ideas were 

given by internees as suggestion©:- 

They should more cooperate and encourage the 

interns, 

* To supervise properly and ade^Jdafe^'Y. 

. . shoxald reach the schools in 
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Tliey should Icnow the Regional I,language 
where they go for cuyervicion, 

- They should observe full lesson and not 
a part of it. 

- Tliey should give clear remaldcs and should 
also discuss with interns about their lessons 
to give more good suggestions. 

- Tliey should supervise every lesson. 

Suggestions to make the programme more educative and valuable; 

Tlie important suggestions given for the 
purpose more ass- 

• practice should be more emphasized than 

theoi’ye and more model lessons should bo 
delivered, 

- practice of lesson planning should be 
given due emphasis, and 

- teaching aids should be supplied by the 
college to the schools. 

In this way# mentioning various bottlenecks 
in different phases of internshix^ programme, the above 
suggestion were given, commonly, by the internees of about 


all the subjects 





errec'Llveness ±n 'taachino. This regular reevaluation 
ancl mod-liication v>ill help the R.C.S, to achieve peah o£ 
excellence in teacher education. 


* 

*** 

*•#8 **■**■*■ 
***** 
*** 

* 
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appendi k 2 

C ^STIONNAIRE F O R THE COLLEGE SnPFR \fTqnRc; _ 


Confidential 


The probable answers of each question are given just below 
the question. Please, choose, the most appropriate and 
fen-circle its beginning letter. When your answer falls 
in 'any other' category, please, circle and write the 
answer as concisely as possible. Answer sheet is supplied 
separately. 

Questionnaire - 

1, How long you have been supervising the internship 
in teaching? 

a) For one year or less, 

b) More than 1 to 3 years, 

c) for 3 to 5 years, 

d) for 5 to 7 years, 

e) Seven years or more, 

2, How did the student-teachers react when you suddenly 
reached the school and supervised their lessona?' 

a) Were quite normal. 

b) Were too much worried, 

c) Felt happy that some one from college has come to i 

d) Felt nervous, 

e) Any other. 

3, How many centres of internship did you visit? 

a) One b) Two 

c) Three * 

e) Any others ' , 

M/' > ' j I - *■ ' ■ > 




you^lJited? of Physical facilities in the schools 


a) 

Very Poor, 

1C) 

Satisf actory 


fa) 

Poor, 

d) 

Good 




e) 

Very good. 


Did 

you discuss with student teachers to improve their 

les ~ c 

a ) 

Never 

b) 

Rarely. 


c ) 

Often 

d) 

Mostly. 




d) 

Always. 


Did the student teachers feel 
regarding their teaching? 

hesitation in consulting 

you 

a) 

Not at all. 

b) 

Sometimes. 


c) 

Often 

d) 

Always. 




e) 

Any other. 


Did the student teachers make 
guidance during supervision? 

any 

improvement under your 

a) 

Not at all 

b) 

A little 


c) 

Staisf actory 

d) 

Much, 




e) 

Very much. 


Are you sure that you could develop teaching skills in 
student teachers as a result of your supervision? 

the 

a) 

Not al all 

c) 

Satisf actory. 


b) 

A little 

d) 

Much, 




e) 

Very much. 
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Do you think that internship 
experiences than traditional 

in teaching gave moire 
practice-teaching? 


a) 

Not' at all. 

d) 

Very much 

'*■ ‘ 


Somewhat * 
NSuch, 


Any other 









c) Much the same 


ci) Completely, 
e) Any other. 


'for\ink?nn^nno ’'®^'^ship do you think is the most important 
nii+H-n nn successful teachor? (Cive preferences by 

putting 1 on first end so on) 


a - Classroom teaching technique, 
b - Field experiences, 
c - Presentation of Content, 
d - Prepre use of teching aids, 
e - Any other. 


Is teaching competence really being developed through 
internship programme? 


a) 

Not at all. 

d) 

More than sufficient. 

b) 

A little. 

e) 

Very much. 

c) 

Sufficient. 




Kindly tick the languages in v/hich you supervised the lesr.ons? 

a) English b) Hindi 

c) Marathi d) Gujarati 

e) Any other, 

I 

ICindly, tick the language you know well to read, and understa 
a) English b) Hindi 

c) Marathi d) Gujarati, 

e) Any other. 


Did you know the Regional■Language .where you went for 
supervision? 




a) Wot at all. 
c) Sufficiently 


b) ' To some extent, 
d) Well. 




What 

aspects did you supervise 

in 

the lessons? 

a) 

Only method of teaching. 

b) 

Only content. 

c) 

Both, partly. 

d) 

Both, thoroughly 

e) 

Any other. 

^4 




VHiat type of lessons did you supervise? 

a) Concerned v/ifh your field? 
fa) Not concerned with your field, 

c) Both types, concerned and not concerned with your field. 


Did 

you help the Sjudent 

teachers in 

self evaluation? 

a) 

Not at all,' 

c) 

Much. 

fa) 

To some extent. 

d) 

Too much. 



e) 

Any other. 

Could you achieve some 
teachers as a result of 

1 

faehavioui'al changes in your student 
your supervision? 

a) 

Not at all. 

b) 

Some extent. 

c) 

Sufficiently 

d) 

Very much. 

e) 

Mu ch • 




Were the student teachers unhappy due to your supervision? 


a) Never 
c) Often 
e) Always. 


b) Sometimes, 
d) Generally. 


A' 


'J. '"'IS 

Was the students teachers reaction to your supervision positi^^l 


fa) To some extent 
d) Much. 



a) Not at all 
c) Satisfactorily 
e) Very much, , 

DO you think that pre-internship is helpful in intetnshM; 

V ^>) A little | 

a) Not at all 





this opinion about organisation of pre-internship 

a) \7as disorderly 

b) Vi/as not organised vjell, 

c) Vlas organised tolerably well. 

d) VJas organised well, 

e ) Any other. 


Do you think that internship programme attempts to break 
the isolation of training colleges from schools? 

a) Not at all. 

b) To some extent 

c) Sufficiently 

d) VJell. 

e) Completely, 


Did the student teachers participate in all activities of the 
school during internship? 

a) Only taught the lesson. 

b) Participated in only a few activities. 

c) ■Participated in many activities. 

d) Participated in all the activities, 

e) Any other. 


Do you feel that student teachers get an opportunity to put 
their teaching ideas into practice? 


a) Not at all 
c) Often 

e) Generally 


b) Rarely, 
d) Sometimes, 


' n 1X 


Do you think that two way communication between co-oper 
school and RCE should be developed? 

a) Yes. 

c) If yes, suggest ways to 


. '--Mi 
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CONFIDENT.TJ\r 

gjESTICNNAlRE FOR PRINCiPALS/CO-OPERATING TEACHERS . 

1- This questionnaire is intended for research purpose. 
Your answers will be kept confidential. So, kindly 

j 

answer the questions very frankly* 

2— The probable answers of each question are given just 
below the question. Please, choose the most appro¬ 
priate one mark its beginning letter with a circle. 
When your answer falls in 'any other' category, 
please, circle and answer as concisely as possible. 


3,1- Questionnaire 


1- How long you have been co-operating in internship 
programme of Regional College of Education? 

a, From this year. 

b, 2 to 3 years. 

c, 4 to 5 years, 

d, ' 6 to 7 years, 

e, More than 7 years. 

2- 1 Are you trained? 

a. Yes 

b. No, 


What is your opinion about Internship as a teaches^., 

I V 

training system for clapsir.'Q^SSift? 




a. Useless. 

b. Little useful* 

c. Useful to some extent. 
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Did you ev©r have practice teaching in your school of 
other college of education. 

a- Yes 
b- No, 


Do you think that internship in teaching gives more experi¬ 
ences to the student teachers in comparison to practice 
teaching ? 

a- Mot at all, 
b- A little, 
c- So so 
d- Much, 
e- Very much. 

Did the programme encourge ou to accept it next year? 

a— Not. at all, 
b- To some extent, 
c- sufficiently, 
d— More than sufficient, 
e- Any other. 


Did you get student teachers acquainted with the materials 
of instruction, teaching aids, equipment, library, teacher's 
room, special rooms and other facilities available in the 
school as they reached? 


a- Yes, 


b- Mo, : 

Did the student teachers participate in the staff 



of your school 7 



4 


■ i 
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c- Mostly participated, 
d- All participated, 
e- No meeting was held. 

How many lessons did you observed? 

a- None• 
b- 1 to 5, 

c- 6 to lO 

d- 11 to 15 
e- More than 15, 

Did the student teachers feel difficulty in controlling 
the class? 


a- Never* 
b- Barely, 
c- Generally, 
d- Mostly, (yf:> 

Did the student teachers contributed to the welfare of 
the school? 


a— Not at all, 
b- To some extent. 


c- Much, 
d— Very much. 

Did you discuss about the lessons with the 
after the lessons were over7 





0 ^. Yes,, 
fe)^ No» 



i4«« 


14— 


15- 


16 - 


a- Not at all. 
b- A little, 
c- Much, 
d- Too much, 

e- Any other. 

Did you help the student teachers in locating relevant 
sources and materials for lessons, as-ignments etc,? 

a- Not at all, 
b- A little, 
c- To some extent, 
d- Much, 
e- Very much. 

Did you help the student teachers in getting supplementary 
reading material ? 

a— Not at all, 
b- ©ccassionally. 
c- Often, 
d- Mostly, 
e- Always, 

Did you try to give them maxium experience? 

a— Npt at all,v 
b- A little,' 

C- So'"sd,' ' ■ , 
d- , ■ ■ 

ew .,^foo touch. 


ifi*. 
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In which area they gained maximum experiences. 
3” Class room teaching^' 

b- Organising instructional material. 

C— Field experiences, 
d- Any other. 


Did you ever try to find out the difficulties of student 
teachers? ‘ 

a- Never, 
b- Occassionally. 
c- Often, 
d- Mostly* 
e- Always • 

Vihat type of problems did they faced mostly? 

l 

a- Related to classroom teaching? 
b- Related to field experiences, 
c- Related to personal living, 
d— Related to instructional material. 

i f 

e* Any other. 


Did you try to remove those problems? 


a- Not at all. 
b- To some extent, 
c- ' Fully* 
d- Any other• 


Did you help the student-teachers in arranging experiments 
demonstrations, excursions etc? . . ' 


a— 

b-- '■ 


Not at a 1U 


«rr*f- <_iFA,a i 
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d— Always• 
e— Any other. 

How did the college supervisors help to maintain working 
relationships among the college and the co-operating School? 

a— Did nothing*' 

b— Did a little, 

c— Did something, 

d— Did quite a lot, 

e- Any other* 

Did the college supervisor help you for your role in 
internship programme? 

a— Not at all, 
b- A little 
c- Much, 
d- Very much, 

e- Any other. 

Did /the help you in assessing the progress of the student 
teacher? 

a- Not at all , 

b- A little, 

c- Sufficiently,^ 
d— Too much* 

e- Any other*’ 

Did you ever discuss the lesson plans before teaching? 

a- Never, 

b- Rarely, 

c- Oftenly* 

d- Mostly, 
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Did you made any correction in the lesson plans'? 

a- Not at all, 
b- Rarely* 
c- Often, 
d- Generally, 
e- Always. 

Do you think that for better performance relation 
between Regional College of Education and the school 
should be developed? 

a- Yes 
b- No, 


Were you given due credit by Regional College of 
Education for your work? 

a— Yes 
b- No. 


Was your school given any educational material/ 
books by Regional College of Education? 
a- Yes 
b- NO,’ 

Do you feel necessity to have such instructional/ 
educational material? 


a- Yes 
b- No, 


N.B 


. Please, number your ideas serially as you answer 


questions;’ 

What strong points did you observe in teaching of 
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il) 

iii) 
iv ) 

V) 

What weak points did you observe in the teaching? 

i) 
ii) 
iii ) 
iv) 

V) 

What suggestions would you like to give for improvement 
in internship in teaching? 

i) 

ii) 

Iii) 

iv) 

V) 

What are your suggestions for strengthening relationship 
between your school and R.C.E? 

i) 

ii) 

Lil) 

iv) 

V) 

A co-operating teacher what help of facilities do you neitd 
from R.C*^*? 

i) ■ > 

ii). 




Adams, P, Harold 8. Frond G. Die key 


Basic Principles of Studeni 
Teaching, American Book Company, 
Mew Yourk, 1956. 


Brown George 8 . Sheela 


Baker M, Abu 


Bhatnagar, T,M.S< 


Boural, H.H.A* 


Brembeck, S*Cole 


Chieker name D.V. 


Armstrong More about Micro teaching, 

Trends in Education , New Delhi. 
P.P, 49-56, Feb, 1975. 

Internship in Teaching, an 
Innovation in student teaching, 
Teacher educati on Mew Delhi 
p.p. 38 - 43 Vol.I Mo.3 April 
1967 I.A.T.E,, New Delhi, 

Mew Trends in Student Teacher 
Programmes, Teacher Education 
p.p. 20-23 Vol III. No.4 
July 1964, New Delhi, 

A study into the Interaction of 
of student and student - and 
student teachers during practice 
teaching, Teacher Education 
p.p. 15 - 22 Vol.VI No,4 
July 1967, New Delhi. 

The discovery of Teaching,Prentic^ 
Hall Inc. 1962, 

New ways in practice teaching , 
Teacher Education p.p* 35-37 




Chaturvedi, S,C. 

D'Souza 8. Chaterji 

DEPSE 

Hunter Elizabeth, 
Edmund Amidon. 

Hariani, Kamala 

Joshi, M«G. 

Khanaperkar, N*K. 

Kathuria, R.Pt 
Kalla, Miss Asha 

Lulla, B.P> 


The Student Teaching, The progroGs of Education 
p.p.382 - 383 V 0 I 4 XLVII, No,11, June 1973, 

Training of Teachers in India and England, 

Orient Longmans, Calcutta, 1956. 

Evaluating Practice Teaching, gained D,N» - 
Role of Supervisors in improving Instruction, 
Journal of Education. Board of Secondary 
Education. Raisthan. ‘imer . Jan,,Mar. 1975, 

Student teaching, Holt Renehart and Vfinston 
Inc. 1964, 

Lesson Planning, A few common draw backs, 

The progress of Education (Poona), Vol XLIII, 

No.8, March 1969, p,p. 291 - 296, ' 

A core for evaluating student Teaching, The 
Progress of Education (Poona) Vol, XLV, No,5, 
Dec. 1970, P. 164, 

Improvement of Teacher Education (A few 
observations) M,Ed. College of Education 
Osmahabad, 

A study of Teachfir Education in India and U.S.A 

Innovations in Practice Teaching Programme, 
C | uest in Education Vol, XII, No,2, April 1975* 

New concept of student teaching and its 
implications, teacher education, . New Delhi 
Vol.II, No.4, July 1968 pp,' 35 - 37^ 
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Morris, S a E Stones 

Mukherji, S.N, 

Mishra, Dr, Atmanand 

Mitra Shib I< 

IJlinicourses and their 
application to 
Teacher Education 

Ministry of Education, 
India 

NCERT 

NCERT 

NCERT 

NCERT 

NCERT 

NCERT 

Patham, Yusuf 


Teaching Practice, Problems and Perspective, 
Methuen a Co. Ltd. London, 1972. 

Education of Teachers in India Vol.I S.Chand a Co. 
New Delhi, 1963. 

Suggestions to young teacher, Sahitya, Niketan, 
Kanpur. 

Psychology of Teaching, National Lectures, CASE 
M.S. University Baroda, 1972. 

Journal of Teacher Education . AACTE, V/ashington 
D.C., Winter 1974, Vol XXV, No.4, pp. 244. 

Report of Education Commission (1964 - 66 ) 

Internship in Teaching Instructional Material 
Series - R.C. Unit 1964, 

Bulletin No.3 Deptt, of Commerce R.C.E.Mysore, 
1964-65 pp. 3-14. 

New Dimensions in Teacher Education, Regional 
Colleges of Education, 

Internship in Teaching R.C.E, Bhopal, 1965 

Hand book of Internship in Teaching r.C.E,Bhopal, 

Quid lines, Internship in Teaching, Deptt, of 
Commerce, R,C.E,, Bhopal 1971-72. 

Re-thinking on "Teacher Training."T he Progress, of 
Education(Poona) Vol. XLV.No., 12,July 1971 pp 


409-411 




— 


Palsane, M.N.and D,Chanchi 


Pandey, B.N, 8. D.N.Khosla 


Practice Teaching, Teacher Education . 
Vol.l, No.3 April 1967 (IATE)D':lhi. 


Student Teaching and Evalur.tion, 
New DeIhi, 1974. 


E 


E.R. 

T. 


PateJjDr.A.S.S, Dr.B.P.Lulla A Handbook of Thesis writing, Acharya 

Book Depot, Baroda, 1968, 

Parikh, Dr.A.K.M. Lesson Planning in Indian Schools, 

Shabd Sanchsr, Ajmer, 1967, P,23 


Rajput J.S. 8. N.Vaidya 


Robert L, EBEL, Victor, 
H.Noll, Eager M.Baner 

Robinson, Clark 


Saikiai Siddhewar 


Singh, Lai Pratap 


The Individually Accelerated Science 
Teacher Education Project, R.C.E. 

Bhopal, N C E R T, 1975. 

Encyclopaedia of Educational Research, 
The Macmillian Col Ltd, London, i960. 

The Graduate Internship Programme in 
Teacher Education, Teaching Strategies 
and classroom Reilities by Prentice 
Hall, Inc. Hew Jersey, 1971, 

Report of the Secondary Education 

Commission, (Act. 1952,- June, 1953) 
Ministry of Education,Govt, of India. 

A study of Practice Teaching of Teacher 

in Training, The Education Quarterly 

April, 1972. 

Evaluation of Practice Teaching, 
Educational India 38(2) August 1971. 


Teaching Practice For Teaching 
Candidates, E ducational India , 
Vol.39,No.6, 1972,pp.151-153 & l65. 


Singh, M.Raghuram 




Sil, Ashok Kumar 


Sood, J.K,(SSCC) 


■Shukla, Dr.S.P 


Schorling, Raleigh 8, 
Howard T, Batchelder 

Trivedi R.S, 


VoamOi Dr»K«Ki 


Vaidya, N. 


Impact of Training on Teacher pupils. 
Teacher Educatio n. Vol. VI, Ho.i, Oct, 
1971, lATE, I'Jelhi P-24-28. 

Bulletin Volume II No.3 Regional College 
of Education Ajmer Septermber 1967. 

Philosophy of Teacher Education in India 
pp.44, An "Symposium on teacher Education 
in India”, Ambala Cantt. 1964. 

Student teaching in Sec, Schools, 

HcGraut/Hill Book Co. Inc. 1956, p.400, 

Readings in Teacher Education, Sardar 
Patel University Vallabh Vidyanagar, 1967. 

The College Supervisor Evaluates the 
Student Teacher - Research Report Deptt. 
of Agricultural Education, Ajmer, 1968. 

Innovations and Research in Student 
Teaching, E ducational India Vol - 30, 

No*8, Feb. 1972, pp* 259-262. 

Building quality into Teacher Training 
Programme. The Progress of Education 
(Poona) Vol, XLV, No,5, Dec. 1970. 



